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INTRODUCTION 


e reading  programme  suggested  in  this  Teachers'  Guidebook  for  Magic 
i Make-believe  emphasizes  the  relationship  of  reading  to  the  other  phases 
language  development.  The  stories,  poems  and  plays  in  the  reader,  and  the 
ivities  suggested  in  the  workbooks  and  guidebook,  are  used  in  ways  that 
/elop  the  listening,  speaking,  reading,  discussing,  and  writing  powers  of 
Idren. 

USING  THE  GUIDEBOOK 

je  guidebook  should  be  used  by  the  teacher  in  developing  her  plans  for 
felling  reading  to  her  class.  It  cannot  be  followed  slavishly.  In  many 
tances  it  will  provide  a few  suggestions  that  will  give  creative  teachers 
iding  ideas.  Many  of  the  procedures  can  be  adapted,  expanded  and 
seated  as  need  arises. 


LESSON  OUTLINES 

pas  for  teaching  are  organized  into  Lesson  Outlines.  Teachers  wishing  to 
wnize  their  teaching  into  larger  units  can  incorporate  ideas  from  the 
dines  into  their  work. 

ssons  are  divided  into  five  parts. 

cabulary 

^w  words  are  listed  here  for  convenience.  Known  words  from  which 
Ipils  can  deduce  new  words  are  listed  in  brackets. 

Sparing  for  Reading 

! preparing  children  to  read  a story  the  necessary  background  of  experi- 
be  may  need  to  be  developed,  new  vocabulary  may  need  to  be  introduced, 
|erest  may  need  to  be  aroused,  and  purposes  for  reading  may  need  to  be 

eparation  may  be  made  through  procedures  such  as: 

• discussion  of  experiences  children  have  had  that  are  closely  related  to  V 
the  story  topic; 

• recall  of  a story  previously  read; 

• study  of  a picture  from  the  reader  or  from  another  source; 

• discussion  of  the  title  of  the  unit  or  story; 
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• discussion  of  essential  background  information; 

• presentation  of  some  of  the  new  sight  vocabulary  of  the  story  throu 
discussion  and  visual  aids; 

• setting  reading  purposes  co-operatively  by  teacher  and  pupils. 

It  should  be  remembered  that: 

• interest  is  sometimes  spoiled  when  too  much  of  the  story  plot 
revealed  or  when  reading  of  the  story  is  delayed  too  long; 

• an  over-emphasis  on  vocabulary  preparation  can  destroy  interest 
the  story; 

• vocabulary  development  takes  place  through  all  the  steps  of  a less( 

1/  • the  more  pupils  are  involved  in  the  setting  of  reading  purposes  t 
better; 

• the  purposes  set  depend  upon  the  maturity  of  the  children  as  well 
the  nature  of  the  material. 

Reading  the  Story 

The  first  reading  is  done  to  satisfy  the  general  purpose  for  reading  the  sek 
tion  set  up  during  the  preparatory  step.  It  is  always  done  silently  so  tk 
each  child  gets  a chance  to  read  at  his  own  rate,  to  recognize  the  words  f 
himself,  and  to  work  out  his  own  understandings.  It  is  guided  by  the  qm 
tions  and  comments  of  both  teacher  and  pupils.  The  number  and  kind 
questions  asked  depends  upon  the  reading  power  of  the  children  and  t 
organization  of  the  material. 

The  rereading  is  done  for  purposes  different  to  those  of  the  first  reading, 
is  usually  done  orally  at  this  level.  It  may  be  done  after  the  silent  readii 
of  only  a few  sentences  in  order  to  answer  a specific  question,  or  it  may  1 
done  after  the  silent  reading  of  a page,  or  of  an  entire  story.  It  may  be  f 
informal  dramatization,  for  reading  assigned  parts  of  a story,  for  recallii 
certain  details  or  “just  for  the  fun  of  it”.  When  it  is  done  depends  on  tl 
needs  of  the  children,  the  type  of  story  and  its  length.  Sometimes  the  pr 
poseful  rereading  is  postponed  until  after  the  Reading  Skill  step  of  tl 
lesson. 

Teaching  the  Reading  Skills 

The  procedures  outlined  in  the  lesson  plans  help  children  establish  the 
basic  sight  vocabulary,  their  word  attack,  comprehension  and  study  skik 
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tending  the  Language  Experience 

le  reading  experience  has  not  been  completed  when  a story  has  been  read 
d reread.  The  knowledge,  interests  and  skills  gained  from  reading  a 
rticular  story  or  from  carrying  out  an  activity  in  the  guidebook  or  work- 
ok  should  be  extended  and  enriched.  Thinking  may  be  stimulated  through 
)ry-telling  and  discussion.  Interest  in  reading  may  be  furthered  through 
aring  stories  and  poems,  exploring  books,  and  participating  in  other 
iguage  activities.  Creative  expression  may  be  stimulated  through  drama- 
ation,  story-telling  and  art. 

iachers,  using  the  guidebook  with  discretion,  will  select  and  adapt  the 
pas  in  each  step  of  the  lesson  to  suit  the  needs  of  the  pupils  they  teach. 
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I : INTRODUCING 
MAGIC  AND  MAKE-BELIEVE 


ICABULARY 

irds  Introduced:  make-believe 

^CUSSING  MAGIC  AND  MAKE-BELIEVE 

le  introductory  lessons  should  prepare  children  for  the  content  of  the 
pk.  In  reading  a book  of  this  kind  they  are  called  upon  to  read  a variety 
|stories  ranging  from  realistic  to  whimsical  and  fantastic. 

me  discussion  of  magic  may  bring  out  the  idea  that  magic  makes  impos- 
[le  things  happen.  Children  might  recall  some  stories  in  which  magic 
lys  a part. 

I discussing  make-believe  it  will  be  obvious  that  there  are  several  varia- 
ns.  Make-believe  may  be  the  result  of  pretending,  as  in  some  games  the 
ildren  play,  or  it  may  be  the  product  of  exaggeration  or  fantasy. 

lildren  might  enjoy  contrasting  real  characters  with  magic  and  make- 
lieve  characters.  Let  them  think  about  a real  animal  and  list  what  it  can 

i A real  dog  can 

eat  meat 

I chase  cats 

' go  for  a walk  etc. 

aen  have  them  talk  about  a magic  and  make-believe  animal.  List  what  it 
h do. 

! A magic  and  make-believe  animal  can 

I play  baseball 

drive  a car  etc. 

ave  the  children  examine  the  opening  pages  of  the  reader  and  discuss  the 
ids  of  stories  they  expect  to  find  in  it. 

iACHING  THE  READING  SKILLS 

icognizing  and  Understanding  Words  — We  Can  Read  Magic  and  Make- 
dieve,  page  1.  As  a language  activity,  when  the  children  have  completed 
ige  1,  let  them  select  one  of  the  pictures  and  the  sentence  or  sentences  that 
) with  it.  Then  have  them  write  some  additional  sentences  for  the  picture. 
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Using  Phonics 

Consonants  f,  g,  h,  j,  and  r — On  the  chalkboard  ledge,  place  in  randc 
order  cards  on  which  have  been  printed  the  words:  face,  first,  Fair,  gi 
got.  Guess,  hair.  Home,  hope.  Just,  jump,  room,  Robin,  and  rabbit.  It 
recommended  that  the  teacher  be  consistent  in  the  use  of  the  terms  “capi 
letters”  and  “small  letters”  so  that  the  children  will  learn  to  use  th( 
naturally. 

Place  in  the  cardholder  the  letters  g,  G,  f,  F,  j,  J,  h,  H,  r,  R.  Review  w: 
the  children,  as  you  do  this,  the  names  of  the  letters.  Beginning  from  t 
left  have  a child  take  the  card  from  the  chalkboard  ledge  and  read  the  wo 
orally.  Have  him  place  the  word  card  in  the  pocket  chart  beside  the  letl 
with  which  the  word  begins.  Continue  the  activity  until  there  are  two  wor 
that  begin  with  the  same  letter  in  the  cardholder. 

Say  to  the  children,  “In  what  two  ways  are  these  words  alike?”  Help  the 
to  recognize  that  these  words  look  alike  and  sound  alike  at  the  beginnir 
After  all  the  words  have  been  placed  in  the  cardholder,  print  on  the  chal 
board  the  word  may.  Have  it  read  orally.  Then  say,  “I  am  going  to  ma 
this  word  into  another  word.  Watch  what  I do.”  Erase  the  letter  m ai 
substitute  the  letter  h.  Say,  “You  know  the  sound  the  letter  h has.  What 
this  new  word?  How  did  I make  the  word  may  into  the  word  hay?”  Repe 
this  procedure  substituting  the  letter  h to  get  the  words: 

hid  (did)  hose  (nose)  hot  (got) 

Print  on  the  chalkboard  the  word  it.  Have  the  word  read.  Then  say,  “I  a 
going  to  make  it  into  a new  word.”  Print  the  letter  h in  front  of  it.  Have  tl 
new  word  hit  read  and  used  in  a sentence.  Repeat  this  procedure  to  get  tl 
words: 

hold  (old) 

Review  the  substitution 

fill  (Jill) 
gun  (run) 
rake  (make) 

Ray  (may) 

Seatwork  Activity:  The  children  are  to  complete  each  sentence  by  printin 
in  each  blank  one  of  the  following  attack  words.  Explain  that  all  the  wore 
will  not  be  used. 

rake  jet  gun  dad  rose  rat 

fed  race  gate  fill  games  hall 


hand  (and) 

of  the  letters  f,  g,  j,  and  r with  words  such  as: 

fed  (red)  fold  (old)  fan  (can) 

jam  (am)  jet  (pet)  Jim  (him) 

rose  (nose)  rat  (at)  race  (face) 
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I 1.  “I’ll  kill  that  fox  with  my said  Mr. 

, Woods,  “before  he  kills  my  hens,” 

' ' 2.  The  goat  jumped  over  the and  away 

she  ran, 

3.  “There  it  is!”  Jim  ealled  to  his  dad. 

“I  saw  the run  into  the  pig  pen.” 

4.  “What  a pretty,  red !”  said  Miss  Brown. 

“Where  did  you  get  it?” 

I 5.  “Let’s this  box  with  cookies,”  said 

Mother. 

I I 6.  David  went  down  the and  out  the  door. 

i 7.  “It’s  too  hot  for  us  to  play ,”  the  boys 

I said. 

8,  After  the  man  had the  hens,  he  got  the 

, from  the  barn, 

j I 9.  “Would  you  like  to  ride  in  a ?”  asked 

I the  boy. 

l i 10.  “Let’s  have  a ,”  said  the  big  girl. 

»ing  Word  Structure 

impounds  — The  children  are  to  print  as  many  compound  words  as  they 
h by  putting  together  words  from  columns  A and  B. 


A 

B 

1. 

every 

man 

2. 

wood 

thing 

3. 

some 

one 

4. 

snow 

box 

5. 

any 

where 

6. 

hen 

house 

7. 

milk 

^TENDING  THE  LANGUAGE  EXPERIENCE 

lave  the  children  make  pictures  of  make-believe  characters.  Display  these 
jith  captions  or  put  them  in  a big  book.  Caption  or  title  writing  should  help 
lildren  with  their  creative  writing. 
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2:  MAKE-BELIEVE 

(Poem) 

Text  Page  8 


READING  THE  POEM 

Recall  some  of  the  comments  on  magic  and  make-believe  animals  the  c 
dren  have  discussed.  Read  the  poem.  Have  the  children  follow  it  as  ) 
reread  it.  Draw  attention  to  the  word  make-believe. 

TEACHING  THE  READING  SKILLS 

Developing  Story  Sense— The  following  may  be  duplicated.  Have 
children  read  the  stories  and  complete  them  orally. 

1.  One  morning  when  I opened  my  eyes,  I was  surprised.  Everything 
in  my  room  was  made  of  yellow  straw.  The  door  was  straw,  the  walls 
were  straw,  and  the  windows  were  straw.  The  pictures  on  the  wall 
were  straw.  I got  out  of  bed  and  opened  my  bedroom  door.  Every- 
thing in  the  hall  was  straw. 

Then,  I went  to  look  for  something  to  eat.  I looked  all  about. 
There  were  straw  pans  and  straw  dishes.  There  was  not  a thing  to 
eat  but  straw.  What  do  you  think  I did  then? 

2.  One  day  I went  for  a long  walk.  At  last  I came  to  a little  lake. 
“What  a pretty  lake!”  I said.  “I  would  like  to  take  a boat  ride  on  it.” 
I looked  up  and  down  the  sand.  Not  far  away  was  a little  red  boat. 

I said  to  myself,  “Maybe  I can  go  for  a ride  in  that  boat.”  I walked 
over  to  the  boat  and  looked  into  it.  There  was  a little  white  goat 
sleeping  in  the  boat.  What  do  you  think  I did  then? 

3.  Before  I go  to  sleep,  I like  to  open  my  window  and  look  at  the 
stars.  Once  I saw  something  funny.  One  of  the  stars  began  to  fall. 
Down,  down,  down  it  fell.  It  landed  next  to  my  house.  I ran  out  to 
see  it. 

It  was  not  a star  after  all.  It  was  a big  white  ball.  All  at  once  a 
door  in  the  ball  opened  and  a little  man  got  out.  He  had  on  a long 
white  coat.  Over  his  face  there  was  a big  glass  ball.  When  he  saw  me, 
he  came  over  to  me.  What  do  you  think  I did  then? 
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ng  Phonics 

isonants  c,  m,  n,  s,  and  w — Chalkboard  Activity:  Ask  the  children  to 
d to  themselves  the  following  sentence  as  you  print  it  on  the  chalkboard: 

Susan  can  make  some  new  wishes, 
ve  the  children  name  the  first  letter  of  each  word. 

I 3n  review  the  substitution  of  these  letters  by  following  a procedure 
lilar  to  the  one  in  Lesson  1.  Attack  words  such  as  the  following  may  be 
|d. 

; cook  (look),  cold  (old),  cake  (make),  cup  (up),  candy 

I (Sandy) 

mitten  (kitten),  met  (pet),  meat  (eat),  men  (hen),  mind 
(find),  mat  (at) 

net  (pet),  near  (hear),  name  (came),  nut  (but) 

say  (may),  so  (no),  sun  (run),  sit  (it),  sold  (old),  sent 
' (went),  sand  (and),  sell  (tell),  song  (long),  set  (let), 

! same  (came) 

I wet  (pet),  wall  (all),  way  (may),  wee  (see),  wake 

1 (make) 

latwork  Activity:  Explain  to  the  children  that  the  word  that  fits  in  the 
titence  must  begin  with  the  letter  shown.  It  must  also  rhyme  with  one  of 
'p  words  under  the  sentence. 


1. 

Give  me  a c 

of  cold  water,  please. 

look 

up 

old 

2. 

He  lost  his  n 

so 

he  could  not  go  fishing. 

kittens 

pet 

but 

3. 

Have  you  m 

the 

new  bus  driver? 

eat 

hen 

pet 

4. 

I will  make  up  a s 

about  the  wee  bird. 

long 

may 

run 

5. 

He  got  lost  on  the  w 

to  the  circus. 

pet 

all 

may 

6. 

Miss  Brown  s 

a 

letter  to  my  mother. 

gives 

went 

and 
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Phonic  Elements  — Seatwork  Activity:  The  children  are  to  number  e 
word  in  the  second  column  to  match  the  word  with  which  it  rhymes  in 
first. 


Using  Word  Structure 

Variant  Endings  s and  es-Ask  the  children  to  read  to  themselves 
following  sentence  as  you  print  it  on  the  chalkboard: 

Jim  plays  with  his  kitten. 

Add  an  s to  the  word  kitten.  Ask,  “How  did  I make  the  word  kittens  out 
the  word  kitten?”  Print  on  the  chalkboard  the  sentence: 

The  fox  ran  into  the  wood. 

Add  an  es  to  the  word  fox.  Say,  “How  did  I make  the  word  foxes  out  of  1 
word  fox?  Because  the  word  kittens  grows  out  of  the  word  kitten  we  5 
that  kitten  is  the  root  word.”  Draw  a line  under  kitten.  “Because  the  wc 
foxes  grows  out  of  the  word  fox  we  say  that  fox  is  the  root  word.”  Hav( 
child  underline  the  root  word  in  foxes.  Then  print  on  the  chalkboard  woi 
such  as  the  following:  dishes,  likes,  walks,  eggs,  cookies,  toys,  wishes.  Ha 
the  children  underline  the  root  word  in  each  and  circle  the  endings.  Ha 
them  note  that  there  are  two  different  endings.  It  is  recommended  that  t 
teacher  be  consistent  in  the  use  of  the  term  “root  word”  so  that  children  v 
learn  to  use  it  naturally. 

Variant  Endings  s and  es  — We  Can  Read  Magic  and  Make-believe,  pa 
2.  Have  the  children  illustrate  the  story  in  a comic  strip  of  six  pictures.  Ha 
them  print  in  the  balloons  what  Mr.  Sunday  said  as  he  saw  what  the  maj 
stick  did. 


1. 

look 

mitten 

2. 

Sandy 

near 

3. 

may 

so 

4. 

tell 

cook 

5. 

no 

meat 

6. 

kitten 

find 

7. 

ear 

candy 

8. 

eat 

met 

9. 

pet 

say 

10. 

mind 

sell 

11. 

run 

nut 

12. 

it 

sand 

13. 

but 

sent 

14. 

went 

sold 

15. 

hen 

name 

16. 

and 

sun 

17. 

came 

wall 

18. 

old 

men 

19. 

all 

sit 

20. 

mat 

at 
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j 3:  IT’S  SATURDAY 

I (Poem) 

Text  Page  9 

CABU  LARY 

rds  Introduced:  it’s  (it  is),  Saturday 

Iading  the  poem 

cuss  with  the  children  what  they  like  to  do  on  Saturday.  For  variety 
ke  some  children  pantomime  Saturday  aetivities  while  others  guess  what 
}y  are  doing.  A language  chart  on  “things  we  like  to  do  on  Saturday” 
;ht  be  made. 

id  the  poem.  Have  the  children  listen  to  find  out  what  the  person  in  the 
^m  likes  to  do.  Have  the  illustrations  examined  and  the  poem  reread. 

is  poem  is  not  written  in  controlled  voeabulary.  It  is  not  expected  that  all 
Idren  will  be  able  to  read  it. 

^senting  Vocabulary 

(s  lesson  provides  an  opportunity  to  teach  several  words  used  in  the  poem 
1 the  first  story. 

— Have  ehildren  answer  orally  riddles  such  as: 

j It’s  green. 

It’s  good  at  jumping. 

I It’s  an  animal. 

I What  is  it? 

len  a child  answers  print  the  answer  on  the  chalkboard: 

It’s  a frog. 

iderline  It’s.  Repeat  with  other  riddles  until  there  are  four  or  five  sen- 
ices  on  the  chalkboard  beginning  It  is  or  It’s.  Remind  the  children  that  it’s 
fans  the  same  as  it  is. 

(urday  — Recall  the  days  of  the  week  and  print  the  names  on  the  ehalk- 
^rd.  To  make  sure  that  all  pupils  recognize  these  words  aeeurately,  play 
game  with  the  days  of  the  week  printed  on  separate  eards.  Ask  questions 
ph  as:  “What  day  comes  before  Tuesday?”  “What  day  is  it  today?”  Pupils 

II  indicate  the  answers  by  holding  up  the  eorreet  cards. 
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TEACHING  THE  READING  SKILLS 

Drawing  Conclusions  — Seatwork  Activity:  In  this  activity  all  the  days 
the  week  are  included.  Have  the  children  read  each  item  and  choose 
correct  completion. 


1.  We  shall  go  for  a ride  in  the  car  to  Grandmother’s 
house.  Father  is  not  at  work  today. 

It’s 

Friday  Sunday  Tuesday 

2.  Bill  is  not  at  school  today.  Miss  Hill  will  help  us  write 
a letter  to  him. 

It’s 

Sunday  Saturday  Wednesday 

3.  My  friend  and  I will  build  a house.  We  will  make  it 
with  boxes  and  bricks.  We  will  play  in  it  all  day. 

It’s 

Monday  Saturday  Tuesday 

4.  Our  class  is  going  for  a train  ride  today.  We  will  play 
games  and  have  good  things  to  eat.  Some  of  our 
mothers  will  help.  Some  of  our  friends  will  be  at 
school. 

It’s 

Monday  Saturday  Sunday 

5.  This  afternoon,  at  school,  we  said  good-bye  to  a boy  in 

our  class.  On  Monday  he  is  going  to  a new  school. 
Today  is 

Sunday  Monday  Friday 

6.  We  are  home  from  school  now.  Soon  Dad  will  be 
home  from  work.  After  we  eat,  it  will  be  bedtime. 

It’s  Wednesday 

afternoon  morning  Thursday 


Using  Phonics 

Consonants  b,  d,  k,  I,  p,  and  t — Devise  an  activity  in  which  the  childn 
will  meet  the  following  words  in  context: 

bake  (make),  boat  (coat),  bat  (at).  Bill  (Jill),  book 
(look),  bell  (tell),  bit  (it) 
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dig  (big),  dad  (sad),  Dick  (sick) 

kind  (find),  kill  (Jill),  kiss  (miss),  kick  (sick),  king 
(thing),  keep  (sleep) 

lake  (make),  lay  (may),  lid  (did),  log  (dog),  led  (bed), 
land  (and),  late  (ate) 

pen  (hen),  pan  (can),  pin  (in),  pay  (may),  pill  (Jill),  pot 
(not),  pair  (fair),  pick  (sick),  pat  (at),  pack  (Jack) 

town  (down),  tall  (all),  ten  (hen),  tin  (in) 

isonants  (review)  — We  Can  Read  Magic  and  Make-believe,  page  3. 
tit  on  strips  of  paper  words  such  as:  coat,  fan,  sun.  Let  each  child  choose 
prd  and  make  up  a riddle  about  it.  Help  the  children  by  giving  them 

hs  such  as:  1.  “You  can  see  it.  It  rhymes  with ” 2.  “You 

j eat  it.  It  rhymes  with ” etc. 

jant  Endings  d,  ed,  and  ing  — Print  on  the  chalkboard  the  sentences: 

1.  Can  Mother  bake  a cake? 

'I  2.  Mother  bakes  a cake  for  me. 

I 3.  Mother  baked  a cake  on  Saturday. 

v^e  the  children  read  each  sentence.  Ask,  “What  word  in  sentence  two  has 
n made  from  the  root  word  bake?”  Have  the  root  underlined.  Draw 
mtion  to  the  fact  that  s and  d have  been  added  to  the  root  word.  Have 
, root  words  underlined  in  the  following:  raked,  lived,  liked,  named, 
[low  a similar  procedure  to  demonstrate  that  words  may  be  formed  by 
ling  ed  and  ing  to  a root  word.  Use  sentences  such  as  these. 

i 1.,  Mr.  Elf  can  help  the  animals. 

I 2.  Mr.  Elf  helped  the  animals. 

! 3.  Mr.  Elf  is  helping  the  animals. 

[/e  the  root  words  underlined  in  the  following:  cracked,  going,  talked, 
ded,  jumping,  eating,  bumped,  keeping,  blinded,  playing. 

^ENDING  THE  LANGUAGE  EXPERIENCE 

^e  children  tell  stories  about  A Rainy  Saturday,  A Surprising  Saturday, 
urday  Shopping,  etc.  Some  children  may  wish  to  dictate  stories  that  can 
printed  or  typed  in  individual  Saturday  booklets. 
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4:  SATURDAY  MORNING 

Text  Pages  10-13 


VOCABULARY 

Words  Introduced:  ten  (hen),  o’clock,  hurry,  wait,  library,  books  (look) 

PREPARING  FOR  READING 

This  story  introduces  children  to  the  library.  Some  will  be  familiar  w 
libraries.  Others  will  need  to  discuss  what  a library  is. 

Presenting  Vocabulary 

Present  the  words  hurry,  wait,  and  library  in  chalkboard  sentences  such 
the  following: 

“We  want  to  be  on  time,”  said  Mr.  Brown.  “We  must 
hurry.” 

“I  am  not  ready,”  said  Billy  Brown.  “Wait  for  me.  I have 
to  get  my  books.” 

Help  the  children  read  the  sentences  and  infer  where  Billy  and  his  fatl 
might  be  going.  List  the  places  suggested:  to  school,  to  the  park,  to  t 
library,  etc. 

READING  THE  STORY 

Print  the  title  of  the  story  on  the  chalkboard.  Discuss  the  characters  in  t 
picture  and  what  they  are  doing. 

Guide  the  reading,  using  questions  and  comments  such  as: 

Page  10  What  do  you  think  Peter  and  Elizabeth  are  doing?  Read 
find  out  which  friends  join  them. 

How  can  you  tell  that  ten  o’clock  on  Saturday  morning  is 
important  time  for  the  children? 

Page  11  Read  to  find  out  who  is  not  ready.  Why? 

Why  won’t  the  other  children  wait? 

Find  the  sentence  that  tells  where  they  are  going. 

Pages  12-13  Who  is  Miss  Long?  How  do  you  know  the  children  come 
the  library  often? 

What  do  the  children  have  to  do  before  they  have  the  fi 
surprise? 

What  is  the  first  surprise? 
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eading 

e conversations  on  the  way  to  the  library,  and  at  the  library,  may  be 
^ad  and  dramatized. 


INCHING  THE  READING  SKILLS 

lalling  Events  - Seatwork  Activity:  Explain  to  the  children  that  in 
wering  each  question  the  phrases  at  the  bottom  of  the  page  will  help 
m. 


1.  When  did  Peter  and  Susan  go  out  of  their  houses? 

2.  What  did  Peter  take  with  him? 

3.  What  did  Elizabeth  do  before  she  went  out  of  the 
house? 

4.  Who  got  up  at  ten  o’clock? 

5.  Where  were  the  children  going? 

6.  What  did  Miss  Long  have  for  the  children? 

7.  What  was  the  new  book  about? 


to  the  library 
a rabbit 
Susan 

two  surprises 


at  ten  o’clock 

a big  box 

put  away  her  toys 


jding  the  Main  Idea  — We  Can  Read  Magic  and  Make-believe,  pages  4 - 
Save  several  children  bring  books  they  are  reading.  Print  the  names  of 
I books  on  the  chalkboard.  Then  have  a child  tell  about  his  book  and  have 
others  guess  which  book  he  is  reading.  This  should  be  repeated  to  foster 
3rest  in  a variety  of  books. 

|ng  Phonics 

nsonant  Combinations  br,  cr,  dr,  fr,  gr,  and  tr  — Say  to  the  children, 
sten  to  these  words:  bricks,  bring,  brown.  How  do  these  words  sound 
ce? ’’  Print  bricks,  bring,  brown  on  the  chalkboard.  “How  do  these  words 
k alike?”  Have  the  part  in  each  word  that  is  the  same  underlined.  Then 
r,  “Some  of  the  words  I am  going  to  say  begin  with  br  like  the  words 
ng,  brown,  bricks.  If  you  hear  a word  that  begins  like  brown,  put  up  your 
id.”  Say  words  such  as:  bridge,  bright,  drop,  brush,  bull,  brittle,  break. 
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crib,  bait,  brought,  fright,  bracket,  racket,  right,  broom,  try,  breath,  brot 
Pause  long  enough  after  each  word  for  a group  response. 

Then  print  on  the  chalkboard  in  two  columns  the  words: 


friend 

green 

cried 

bring 

brown 

dragon 

grey 

cry 

tree 

frog 

driver 

train 

Have  the  children  find  a word  in  the  first  column  that  begins  with  the  si 
sound  as  a word  in  the  second  column.  Have  the  parts  that  are  the  s£ 
underlined. 

Erase  from  the  chalkboard  the  words  in  the  second  column.  Say  to 
children,  “I  am  going  to  say  a word  that  begins  the  same  as  one  of  the  wc 
on  the  chalkboard.  When  you  answer,  say  the  word  that  I say.  Then  say 
one  that  is  on  the  chalkboard  that  begins  in  the  same  way.  The  first  wor^ 
trip.”  Include  words  such  as:  brave,  drapes,  cripple,  frisky,  true,  gravy,  d 
brother,  crate,  trail,  fruit,  grapes,  train,  crane,  drove,  travel,  brains,  groc< 
trouble. 

Print  on  the  chalkboard  the  word  Jack.  Then  say  to  the  children,  “I 
going  to  make  Jack  into  another  word.  Watch  what  I do.”  Erase  J and  s 
stitute  cr.  “Think  how  cr  will  sound.  What  is  the  word?”  Follow  a sim 
procedure  for: 

grade  (made)  broom  (room) 

Have  the  children  apply  word  attack  skills  to  get  other  words: 

brother  (mother),  drank  (thank),  drop  (stop),  dry  (my), 
frame  (name),  Fred  (red),  grass  (class),  track  (Jack), 
treat  (eat) , try  (my) 

Seatwork  Activity:  The  children  are  to  print  yes  or  no  after  each  of  the 
lowing  questions: 

1.  Can  a broom  walk? 

2.  If  you  drop  your  coat  will  it  crack? 

3.  Do  you  know  what  grade  you  are  in? 

4.  Can  a train  run  on- tracks? 

5.  Is  there  grass  near  our  school? 
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6.  Is  there  a pieture  with  a frame  on  it  in  our  room? 


7.  Are  you  in  grade  four? 

8.  Do  you  know  what  to  do  with  a broom? 

9.  If  you  drop  a tin  eup  will  it  erack? 

sonants  (review)  — We  Can  Read  Magic  and  Make-believe,  page  6. 
se  stories  are  ineomplete.  Children  might  enjoy  predicting  what  hap- 
dd  next.  The  stories  might  be  completed  in  an  oral  activity,  in  a co- 
rative  chalkboard  story  or  individual  stories  and  pictures. 

|ig  Word  Structure 

tractions  (one  letter)  — Print  on  the  chalkboard  a pair  of  sentences  such 
^e  following; 

I Let  us  hurry  to  the  library. 

I Let’s  hurry  to  the  library. 

e the  two  sentences  read.  Draw  a line  under  the  two  words  Let  us.  Ask 
jchildren  which  word  in  the  second  sentence  takes  the  place  of  Let  us. 
Jain  that  Let’s  is  a short  way  to  write  Let  us. 

ow  a similar  procedure  for  the  contraction  it’s,  using  sentences  such  as: 

It  is  time  to  go  to  the  library. 

! It’s  time  to  go  to  the  library. 

ENDING  THE  LANGUAGE  EXPERIENCE 

idren  might  play  librarian  using  classroom  books.  An  experienced  reader 
Jit  serve  as  librarian  and  answer  questions  about  the  books  she  holds  up. 
;lild  might  read  a story  to  his  group  as  the  librarian  does. 

Idren  might  draw  the  cover  of  a book  they  know  and  print  its  title.  Then 
f may  co-operatively  arrange  these  in  groups  in  a display  under  headings 
[i  as  Animal  Stories,  Funny  Stories,  etc.  The  children  may  be  able  to 
jest  the  classifications. 

film  Discovering  the  Library  (Coronet  Films,  1964),  or  the  filmstrip, 
rarian  (The  Jam  Handy  Organization,  1956),  may  be  useful  for  children 
) do  not  visit  libraries. 

des  such  as  The  Five  Hundred  Hats  of  Bartholomew  Cubbins,  by  Dr. 
!ss  (Copp  Clark),  or  The  Velveteen  Rabbit  by  Margery  Bianco  (Double- 
i)  might  be  read  aloud.  They  might  be  used  as  examples  of  books 
dren  can  find  in  the  library. 
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5:  RINALDO  THE  RABBIT 

Rinaldo  and  the  Magician 

Text  Pages  14-16 


II 


e 


VOCABULARY 


Words  Introduced:  Rinaldo,  magician,  tricks  (sick),  he’s  (he  is),  v 
(work),  off,  best 


PREPARING  FOR  READING 


This  is  the  first  of  a series  of  make-believe  stories  about  the  adventure 
Rinaldo  the  Rabbit.  The  ehildren  should  get  to  know  Rinaldo,  a tal 
rabbit,  and  antieipate  the  kind  of  situations  in  which  he  will  find  himselJ 

Presenting  Vocabulary 

Most  children  should  meet  most  of  the  new  words  in  the  story  context 
read  them  independently.  Some  help  may  be  needed  with  the  more  diffi 
words. 

Rinaldo  — Some  children  may  experience  difficulty  in  pronouncing  the  v 
Rinaldo  (RYn-ah-do).  To  avoid  this  difficulty  introduce  the  story  by  ha^ 
the  children  recall  that  the  book  Miss  Long  began  to  read  was  aboi 
rabbit.  Ask  them  to  suggest  things  that  a story-book  rabbit  might 
Explain  that  this  rabbit  had  a funny  name  which  they  will  hear  in 
rhyme.  Say  the  rhyme  and  encourage  the  children  to  learn  it.  This  will  1 
them  put  the  accent  on  the  second  syllable,  assuring  the  correct  proi 
ciation  before  the  word  is  seen  in  print. 

There  was  a little  rabbit, 

Rinaldo  was  his  name. 

When  the  children  called,  “Come  out!” 

Rinaldo  always  came. 

magician  — Present  a picture  of  a magician  along  with  the  word  magic 
Discuss  what  a magician  does. 

off  — Have  the  children  read  this  story  about  the  magician. 

The  magician  had  a tall  black  hat. 

He  took  it  off. 

He  put  it  on  the  table. 

A bird  came  out  of  it. 

Strengthen  the  recognition  of  magician  and  off  in  additional  chalkbc 
sentences. 
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PING  THE  STORY 

le  the  reading,  using  questions  and  comments  such  as: 

f 14  How  did  the  magician  get  ready  for  the  show?  How  did 
Rinaldo  get  ready? 

; 15  Tell  what  tricks  the  magician  did. 

What  do  you  think  Rinaldo’s  part  in  the  show  will  be?  What 
tricks  might  he  do? 

1 16  Did  Rinaldo  do  the  tricks  we  expected  him  to  do? 

Why  was  Rinaldo  a happy  rabbit? 

jading 

e a list  of  magic  tricks  from  the  story.  Have  the  children  read  sentences 
i the  story  that  mention  these  tricks. 

pHING  THE  READING  SKILLS 

iwing  Directions  — Directions  similar  to  the  following  may  be  printed 
■rips  of  paper  and  placed  in  a “magic”  hat.  Each  child  in  turn  takes  a 
of  paper  from  the  hat,  reads  the  direction  silently  and  performs  the 
[n.  The  other  children  may  guess  what  the  “magic”  hat  told  their  class- 
es to  do.  The  strip  of  paper  should  then  be  held  up  and  the  guess 
ked. 


Take  off  your  shoe. 

Look  at  the  clock. 

Do  a trick  with  a ball. 

Take  a book  to  a friend. 

Put  a hat  on  a little  girl. 

Hurry  to  the  door. 

Draw  a picture  of 

Open  the  door. 

Rinaldo’s  ears. 

Make-believe  you  are  a 

Shut  the  window. 

rabbit. 

Draw  a picture  of  a 
magician’s  hat. 

Say  three  words. 

hg  Detail  — We  Can  Read  Magic  and  Make-believe,  page  7. 


Irving  Sequence  — We  Can  Read  Magic  and  Make-believe,  pages  8 - 9. 
I children  a sheet  with  pictures  of  clocks  showing  different  times  of  the 
jin  sequence.  Have  the  children  tell  in  pictures  or  words  what  they  do 
[aturday  at  these  times. 

ther  related  activity  can  be  developed  in  which  the  children  draw  up  a 
for  a school  day  using  the  format  shown  on  page  9. 
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Observing  Sequence  — Seatwork  Activity:  The  children  are  to  number 
sentences  in  each  group  in  the  order  in  which  they  happened  in  the  st 


1.  The  magician  put  on  his  black  coat  and  hat. 

The  magician  got  the  magic  things  ready  for  the 

show. 

The  magician  helped  Rinaldo  put  on  his  coat  and 

hat. 

2.  The  children  came  to  see  the  show. 

Rinaldo  and  the  magician  got  ready  for  the  show. 

The  magician  did  tricks  for  the  children. 

3.  The  magician  made  the  ball  into  an  apple. 

The  magician  took  a ball  out  of  a little  girl’s  ear. 

The  magician  blew  on  the  ball. 

4.  The  magician  showed  Rinaldo  to  the  children. 

The  magician  said  that  Rinaldo  was  going  to 

help  him. 

The  children  shouted,  “Hello,  Rinaldo.” 

5.  The  magician  put  Rinaldo  under  a hat.  ^ 

The  magician  said  a magic  word. 

Rinaldo  was  not  there  when  a girl  looked  under 

the  hat. 

6.  When  a girl  took  off  the  hat,  Rinaldo  was  under 

it. 

The  magician  blew  three  times  and  said  a magic 

word. 

The  magician  put  the  magic  hat  on  the  little  girl. 


Using  Phonics 

Consonant  Combinations  ^I,  cl,  gl,  pi,  si,  and  st-Say  to  the  child 
“Listen  to  these  words:  black,  blow,  blue.  How  do  these  words  sound  alii 
Print:  black,  blow,  blue.  “How  do  these  words  look  alike?”  In  each  w 
have  the  part  that  is  the  same  underlined.  Ask  the  children  to  read 
following  words  to  themselves  as  you  print  them  on  the  chalkboard: 

blew  class  glad  play  sleep  stop 
Then  say,  “I  am  going  to  say  a word  that  begins  like  one  of  these  wo 
The  word  is  clown.  Which  word  begins  in  the  same  way  as  clown?”  Aft( 
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1 has  answered,  underline  the  cl  and  say,  “Yes,  class  begins  in  the  same 
as  clown.”  Slightly  elongate  the  cl.  Continue  using  words  that  begin 
the  consonant  combinations  being  reviewed. 

work  Activity:  Duplicate  the  following  answer  sheet: 


1. 

pi 

bl 

gl 

st 

si 

2. 

cl 

st 

bl 

gl 

pi 

1 3. 

st 

gl 

si 

cl 

pi 

‘ 4. 

gl 

pi 

st 

bl 

si 

5. 

cl 

bl 

pi 

si 

st 

1 6. 

st 

si 

bl 

cl 

gl 

7. 

cl 

st 

bl 

gl 

pi 

8. 

st 

gl 

pi 

cl 

bl 

' 9. 

si 

gl 

cl 

bl 

pi 

1 10. 

gl 

bl 

st 

si 

cl 

11. 

bl 

pi 

cl 

gl 

si 

12. 

si 

cl 

pi 

bl 

gl 

bach  row  of  consonant  combinations  on  the  above  answer  sheet  say  a 
beginning  with  one  of  the  combinations  in  that  row.  The  children  are 
ten  to  the  word,  then  draw  a line  under  the  consonant  combination  that 
s how  the  word  begins.  Words  such  as  the  following  may  be  used: 

1.  station  2.  blanket  3.  gloves  4.  storm 

I 5.  cloud  6.  slippers  7.  glasses  8.  plums 

j 9.  clap  10.  slacks  11.  pleats  12.  blame 

iseatwork  may  be  used  a number  of  times,  by  using  diflFerent  words. 

on  the  chalkboard  the  word  ride.  Then  say  to  the  children,  “I  am  going 
ake  ride  into  another  word.  Watch  what  I do.”  Erase  r and  substitute 
[ou  know  the  sound  that  si  has  at  the  beginning  of  a word.  Think  of 
pund.  What  is  the  word?” 

I the  children  apply  word  attack  skills  to  get  words  such  as: 

' glass  (class),  blind  (find),  clear  (ear),  slow  (know),  close 
(nose),  blank  (thank),  star. (car),  stay  (may),  still  (hill), 

1 clever  (never) 
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Seatwork  Activity:  The  children  are  to  number  the  sentences  at  the  bot 
of  this  section  which  go  with  the  sentences  at  the  top  of  the  section. 


>! 


Using  Word  Structure 

Possessives  — Ask  the  children  to  read  the  following  sentence  as  you  p 
it  on  the  chalkboard. 

The  magician’s  hat  was  black. 

Ask  the  children  whose  hat  was  black.  Draw  a line  under  the 
magician’s.  Mark  the  apostrophe  with  coloured  chalk.  Explain  that 
apostrophe  shows  that  the  hat  belonged  to  the  magician.  Then  print 
following  phrases  on  the  chalkboard.  After  each  phrase  has  been  read, 
a child  to  tell  to  whom  each  thing  belongs.  Have  the  children  use 
phrases  in  sentences. 

the  rabbit’s  ears  the  children’s  books 

the  little  girl’s  shoe  Rinaldo’s  coat 

the  magician’s  tricks  the  boy’s  best  hat 


1.  The  magician  did  a clever  trick  with  a glass  of  clear 
water. 

2.  The  old  clown  can  make  everyone  laugh. 

3.  My  window  blind  is  up. 

4.  The  little  boy  can  stay  here  and  wait  for  his  mother. 

5.  On  the  farm  we  saw  a man. 

6.  The  train  was  very  slow. 

Then  she  will  take  him  to  the  library. 

He’s  still  the  star  of  the  show. 

He  blew  on  the  glass  and  made  the  water  blue. 

We  did  not  get  to  town  in  time  to  see  the  afternoon 

show. 

1 can  see  many  stars. 

He  was  feeding  the  pigs  and  horses. 
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6:  RINALDO  THE  RABBIT 

Too  Small!  Too  Big! 

Text  Pages  17-21 


PABULARY 

is  Introduced:  small  (all),  bigger  (big),  grew  (new),  so  (no),  other 
her),  zoo  (too),  himself  (him,  myself),  kangaroo,  stay  (may),  as  (has). 


SPARING  FOR  READING 
abnting  Vocabulary 

I children  should  meet  the  new  words  in  story  context  and  apply  their 
[ing  power  with  word  analysis  skills  and  context  clues  to  read  the  words 
[)endently.  Some  words  may  require  presentation  before  reading. 

aroo,  as,  small  — Show  a picture  of  a kangaroo  along  with  the  word, 
ass  what  a kangaroo  does,  where  it  comes  from,  where  you  might  see 
iutside  Australia. 

the  children  read  this  story  from  the  chalkboard: 

I The  big  father  kangaroo  made  a big  jump. 

The  small  kangaroo  made  a small  jump. 

The  small  kangaroo  said,  “When  I am  big,  I will  jump  as 
! well  as  my  father.” 

|*ther  practice  with  as  is  necessary,  print  on  the  chalkboard  phrases  to 
^mpleted:  as  small  as  a;  as  big  as  a;  as  tall  as  a;  as  funny  as  a. 

)ING  THE  STORY 

e the  reading,  using  questions  and  comments  such  as: 

17  Why  was  Rinaldo  worried?  Why  did  he  want  to  stay  small? 

js  18-19  Where  did  Rinaldo  go?  Had  he  ever  been  to  a zoo?  How  do 
I you  know?  What  did  he  think  animals  did  in  the  zoo?  What 

did  he  think  the  big  black  birds  were?  What  did  he  think  the 
I kangaroo  was?  What  sentence  tells  you? 

i 20  What  did  Rinaldo  think  he  could  do  at  the  zoo?  Why  did  the 
I kangaroo  laugh? 
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Page  21  How  did  Rinaldo  feel  when  he  found  he  couldn’t  work  ir 
zoo?  Why  did  the  kangaroo  tell  Rinaldo  to  hurry  he 
Where  did  he  sleep  that  night? 

Rereading 

This  story  might  be  reread  to  trace  the  different  feelings  that  Rinaldo 
as  events  unfolded.  For  example,  page  17  might  be  reread  to  find  a sent( 
that  tells  that  Rinaldo  was  surprised,  then  worried.  Page  18  might  be  re 
to  find  sentences  that  tell  that  Rinaldo  was  sure  of  himself,  or  thought 
he  could  take  care  of  himself.  Feelings  of  disappointment  and  unhappi 
appear  in  the  rest  of  the  story. 

Rereading  for  this  purpose  might  be  carried  out  in  later  stories.  Chil 
can  see  that  in  these  stories,  and  in  the  stories  they  write,  the  feeling 
the  characters  change  as  diflFerent  situations  arise. 

TEACHING  THE  READING  SKILLS 

Developing  Story  Sense  — Chalkboard  Activity:  On  the  chalkboard  o 
heavy  strips  of  paper  print  signs  similar  to  the  following: 

Bus  Stop  Come  In 

No  Help  Wanted  Train  Track 

Stop  Keep  OflF  the  Grass 

Ball  Game  Zoo 

No  Fishing  Keep  Out 

Tell  the  children  a story  about  Rinaldo’s  adventures  on  the  way  to  the 
The  story  might  begin: 

“Rinaldo  said  good-bye  to  the  magician  and  off  he  went  to  loo 
for  work.  He  walked  down  the  street  until  he  came  to  a place  wher 
some  men  and  women  and  children  were  waiting  in  line  beside 
sign.  One  of  the  children  recognized  Rinaldo  and  called,  ‘Rinaldc 
come  for  a ride  with  us.’  Then  Rinaldo  saw  the  sign.  It  sail 
” (Bus  Stop) 

Continue  the  story,  pausing  in  appropriate  places  while  the  children  si 
the  sign  which  Rinaldo  might  have  read.  Or,  have  the  children  continu( 
story  by  selecting  a sign  and  telling  where  Rinaldo  might  have  see 

Making  Inferences  - Seatwork  Activity:  The  children  are  to  complete 
sentence  by  printing  the  appropriate  words  in  the  blanks.  Not  every  an 
will  be  needed. 
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1.  “This  coat  is  too  small  for  me,”  said 

2.  “Every  day  you  get  bigger  and  bigger,”  said  the 

3.  “I  grew  so  big  that  I could  not  get  under  the  magic 

hat,”  said  the 

4.  “I  will  have  to  look  for  a small  rabbit,”  said  the 

5.  “There  are  no  small  animals  in  this  zoo,”  said  the 

6.  “I  may  look  like  a big  rabbit,  but  I am  not,”  said  the 

7.  “In  the  zoo  our  bedtime  is  at  nine  o’clock,”  said 

Rinaldo’s 

8.  “I  am  looking  for  some  other  work  to  do,”  said  the 

9.  “May  I stay  here  with  you?”  asked 

Rinaldo  children  kangaroo  sad  rabbit 

new  friend  little  girl  magician 


icting  Outcomes  - We  Can  Read  Magic  and  Make-believe,  pages  10- 
Is  a story-telling  or  writing  activity  children  might  try  supplying  end- 
ito  the  story  of  Candy-Kiss.  Encourage  the  children  to  use  their  own 
There  are  many  possibilities  for  this  story.  The  goat  could  be  lost, 
i have  gone  to  be  shown  at  a fair,  could  be  sick  and  have  gone  to  an 
jal  hospital,  etc. 

ng  Relationships  - Chalkboard  or  Seatwork  Activity:  Have  the  chil- 
complete  the  matching  items. 


as  green  as 

snow 

as  small  as 

a clown 

as  white  as 

an  apple 

as  funny  as 

a tree 

as  big  as 

a house 

as  long  as 

a mouse 

as  red  as 

grass 

as  tall  as 

a train 
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Have  the  children  complete  these  orally. 


as  cold  as 

as  happy  as 

as  dry  as 

as  sad  as 

as  fat  as 

as  slow  as 

as  glad  as 

as  wet  as 

as  good  as 

as  old  as 

Using  Phonics 

Consonant  Z — Print  on  the  chalkboard  the  sentence: 

Rinaldo  went  into  the  zoo. 

Then  say  to  the  children,  ‘T  am  going  to  say  two  words  that  begin  in 
same  way  as  one  of  the  words  on  the  chalkboard.  What  word  begins  in 
same  way  as  zipper,  Zebra?”  After  a child  has  responded,  draw  a line  ur 
the  letter  z,  “What  is  the  name  of  that  letter?  We  are  not  told  in  the  si 
the  name  of  the  zoo  Rinaldo  visited.  What  might  the  zoo  have  been  calk 
Print  several  suggestions  on  the  chalkboard  as  the  children  give  th 
Example:  Riverside  Zoo.  Have  the  children  notice  that  the  capital  Z Ic 
the  same  as  the  small  z,  except  that  it  is  bigger. 

Phonic  Elements  — Print  on  the  chalkboard  the  two  words  can  and 
Have  them  read.  Ask  the  children  how  these  words  are  alike.  Have  a 
drawn  under  the  parts  of  these  words  that  are  the  same.  Then  say, 
know  some  other  words  that  rhyme  with  can,  ran.  Name  something  that 
cook  with  that  rhymes  with  can.  What  is  a boy’s  name  that  rhymes  \ 
can?  What  helps  you  to  keep  cool  when  you  are  hot?”  As  the  words 
listed  on  the  chalkboard  have  the  an  underlined.  A rhyming  chart  ma> 
begun  using  an  as  the  key  word.  Then  print  on  the  chalkboard  the  nonst 
sentence: 

A fat  cat  sat  on  that  hat! 

Ask  the  children  to  identify  the  rhyming  ending.  Have  them  draw  a 
under  the  at  in  each  rhyming  word.  Have  them  name  other  rhyming  wo 
Follow  a similar  procedure  to  build  up  sets  of  rhyming  words  such  as: 
hen,  ten,  then,  when,  men,  pen,  den 
tell,  fell,  sell,  bell,  well 
Jack,  black,  track,  crack,  pack 
and,  band,  land,  sand,  hand 
ear,  dear,  near,  hear,  clear 
bed,  red,  fed,  led,  Fred 
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Inic  Elements  — We  Can  Read  Magic  and  Make-believe,  page  12. 

ig  Word  Structure 

tractions  (one  letter)  — Seatwork  Activity:  Print  on  the  chalkboard  the 
ences: 

1.  Let  us  get  some  bigger  apples. 

2.  It  is  time  to  go  to  the  zoo. 

3.  He  is  going  to  bed  at  nine  o’clock. 

re  the  children  supply  a contraction  for  each  group  of  underlined  words, 
ii  write  a second  sentence  to  make  two-sentence  stories. 

'ENDING  THE  LANGUAGE  EXPERIENCE 

id  films  such  as  Zoo  Animals  of  Our  Storybooks  (Coronet  Films)  might 
[iewed  and  used  as  subject  for  discussion  and  co-operative  writing. 
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7:  RINALDO  THE  RABBIT 

What  Next? 

Text  Pages  22-25 


VOCABULARY 

Words  Introduced:  spoke,  danced,  don’t  (do  not),  rum-tum-tum, 
(may),  tried.  I’m  (I  am),  forest,  answered 


PREPARING  FOR  READING 
Presenting  Vocabulary 

Most  children  should  meet  the  new  words  in  the  story  context  and  : 
them  independently.  Some  words  may  need  to  be  presented  before  the  s 
is  read. 

spoke,  danced,  don’t,  tried.  I’m,  answered  — Recapitulate  what  has  ' 
pened  so  far  to  Rinaldo.  Use  questions  such  as:  “Who  spoke  to  Rinak 
“Who  answered  when  he  said  he  had  no  home,  and  no  place  to  sleep?”  A 
the  words  have  been  used  orally,  present  them  on  the  chalkboard.  Have 
children  dramatize  a conversation  between  Rinaldo  and  the  kanga 


Have  the  children  read  from  the  chalkboard  the  following  play: 


Rinaldo: 

Kangaroo: 

Rinaldo: 

Kangaroo: 

Rinaldo: 

Kangaroo: 

Rinaldo: 


I do  not  have  a place  to  sleep. 

I don’t  have  a home. 

What  are  you  going  to  do? 

I am  looking  for  work,  but  I’m  too  small  to  stay  in  th< 
zoo. 

Can  you  dance  like  this? 

I don’t  know  how  to  dance,  I have  tried  and  tried. 

You  cannot  dance,  but  you  can  jump. 

That  is  what  rabbits  and  kangaroos  can  do.  They  cai 
jump  like  this. 


READING  THE  STORY 

Discuss  the  title  and  sub-title  of  the  story. 

Recall  that  the  kangaroo  promised  to  help  Rinaldo  in  the  morning, 
guide  the  reading  with  questions  and  comments  such  as  these: 

Page  22  Which  animal  (other  than  Rinaldo)  had  worked  for  a li 
at  one  time?  Where  had  he  worked? 
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i23  What  made  Rinaldo  decide  that  the  circus  was  not  the  place 
' for  him? 

s 24-25  Do  you  think  the  little  bird  lived  at  the  zoo?  What  makes  you 
think  so? 

;hing  the  reading  skills 

Dgnizing  and  Understanding  Words -We  Can  Read  Magic  and  Make- 
ve,  page  13. 

ng  Detail  - Seatwork  Activity: 

1.  The  kangaroo  asked  the  other  animals  to 

I 2.  When  the  bear  was  small  he 

3.  Rinaldo  tried  to  dance  but 

4.  The  bird  told  Rinaldo  that  a zoo  was 

1 5.  The  bird  told  Rinaldo  to  go 

; 6.  To  get  to  the  forest,  Rinaldo  had  to  go 

7.  Rinaldo  said  good-bye  to 

ving  Conclusions  —We  Can  Read  Magic  and  Make-believe,  page  14. 

I story  of  Mother  Bear  teaching  Little  Bear  to  fish  could  be  illustrated 
I cartoon  strip.  This  could  be  done  individually  or  by  having  one  para- 
h assigned  to  one  group.  The  children  might  like  to  tell  in  pictures  or 
is  what  the  boys  did  when  they  discovered  their  packs  had  been  opened. 
?r  story-telling  activities  might  develop  around  ideas  such  as  How 
tier  Bear  Taught  Little  Bear  to  Get  Honey. 

itory  for  Independent  Reading  - Seatwork  Activity:  All  or  part  of  the 
♦wing  story  may  be  duplicated.  Have  the  children  read  it  silently  in 
r to  carry  out  a creative  response.  Children  might  pantomime  or 
trate  parts  of  this  story.  It  lends  itself  well  to  the  making  of  a mural. 

1 The  Kangaroo’s  Story 

When  I was  little  I lived  in  a land  far  away  from  here.  I lived 
vith  my  father  and  mother  in  an  open  place  not  far  from  a big  forest. 

[n  the  day  time  I would  jump  and  play  and  eat  green  grass.  At  bed- 
lime  when  the  stars  came  out,  I would  go  to  sleep  next  to  my  mother. 

I As  I grew  bigger,  I liked  to  play  by  myself.  One  day,  as  I was 
splashing  in  the  water  of  a little  lake,  some  men  came  along.  They 
lad  guns  and  a big  net.  I did  not  know  what  to  do.  I called  my 
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mother  and  I could  hear  her  answering  me.  I tried  to  run  to  her,  but 
she  was  too  far  away.  The  net  landed  on  me  and  I fell  to  the  grass. 

The  men  were  looking  for  animals  to  sell  to  a circus.  They  put  me 
into  a big  box  and  took  me  away  from  the  forest.  They  tried  to  sell 
me  to  the  circus,  but  I was  too  small.  The  men  did  not  know  what  to 
do  with  me. 

Just  then  a man  and  a boy  came  along. 

“Oh,  Father,”  said  David,  “look  at  that  little  kangaroo!  I want  him 
for  a pet.” 

I was  sold  to  the  boy  and  his  father  and  they  took  me  home  with 
them.  They  were  kind  to  me. 

Then,  one  day  David  spoke  to  me.  “Little  Kangaroo,”  he  said,  “my 
father  and  I are  going  away.  We  are  going  to  live  in  another  land. 
We  have  to  take  a long  boat  ride  to  get  there.  You  are  coming  with 
us.” 

Once  again  I was  put  into  a big  box.  A car  came  and  took  us  to 
the  boat.  We  were  on  the  boat  for  many  days.  At  last  we  came  to 
this  land. 

David  tried  to  keep  me  for  a pet,  but  the  new  house  was  not  as 
big  as  the  old  one.  Every  day  I grew  bigger  and  bigger.  Soon  I was 
too  big  to  keep  in  the  house. 

Then,  one  day  David’s  father  said,  “We  cannot  keep  the  kangaroo 
in  the  house.  I think  we  should  give  him  to  the  zoo.” 

And  that  is  how  I came  to  be  in  this  zoo.  David  comes  to  see  me 
just  about  every  day.  In  the  daytime,  the  girls  and  boys  are  kind  to 
me  and  I am  happy.  At  bedtime,  when  the  stars  come  out  and  I am 
all  by  myself,  I think  about  my  home  far  away.  I wish  that  I were 
back  there  again. 

Using  Phonics 

Phonic  Elements  — Print  on  the  chalkboard  the  two  words  all  and  1 
Have  them  read.  Ask  how  these  words  are  alike.  Have  a line  drawn  un 
the  parts  that  are  the  same.  Then  say,  “Tell  me  some  other  words  t 
rhyme  with  all  and  fall.”  Print  these  on  the  chalkboard,  having  the  child 
underline  the  endings.  Print  on  the  chalkboard  the  sentence: 

Today  I can  play  up  in  the  hay. 

Ask  the  children  to  find  words  in  the  sentence  that  rhyme  and  drav 
circle  around  them.  Then  ask  a child  to  draw  a line  under  the  rhyming  j 
of  each  word.  Follow  a similar  procedure  to  build  up  sets  of  rhyming  wc 
such  as: 
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m^,  day,  pay,  lay,  stay,  jay,  gay,  ray,  Kay,  say,  hay; 

in,  tin,  pin,  win,  spin; 

it,  sit,  hit,  lit,  fit,  bit,  kit; 

sick,  pick,  stick,  trick,  kick,  click,  Dick; 

Jill,  hill,  pill,  fill,  will,  kill,  still. 

twork  Activity:  Print  on  the  chalkboard  the  following: 


cake 

small 

fold 

pill 

came 

tall 

hold 

fill 

make 

shake 

gold 

hill 

!the  children  to  read  to  themselves  the  three  words  in  the  first  box  to 
out  which  words  rhyme.  After  a child  has  answered,  have  him  draw  a 
under  the  rhyming  parts  in  the  words.  Do  the  second  and  third  boxes. 
|e  the  children  note  that  in  some  boxes  two  words  rhyme,  in  other  boxes 
e words  rhyme. 


! pill 

pay 

shake 

plan 

tell 

ray 

shook 

play 

kill 

jay 

wake 

fan 

then 

well 

track 

sit 

when 

wall 

crack 

hit 

pen 

sell 

black 

kick 

click 

way 

fill 

lake 

kick 

Kay 

still 

band 

stick 

said 

fell 

land 

gay 

stay 

wall 

lit 

hay 

star 

wait 

let 

my 

gay 

tall 

set 

fold 

win 

lake 

that 

gold 

spin 

shake 

bat 

goat 

fit 

take 

rat 

sonants  I,  p,  and  y — Print  on  the  chalkboard  the  words  you,  yes,  and 
ow.  Have  them  read.  Have  the  parts  that  sound  and  look  the  same 
icrlined.  Review  the  name  of  the  letter.  Then  explain  to  the  children  that 
are  going  to  make  some  other  words  that  begin  with  y. 
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Print  on  the  chalkboard  the  word  pet.  Erase  the  letter  p and  substi 
the  letter  y.  Have  the  word  yet  read.  Then  ask,  “How  did  I make  the  vs 
pet  into  the  word  yet?”  Have  the  children  apply  the  substitution  skill  to 
other  attack  words: 

lump  (jump)  lit  (it)  lot  (got) 

paw  (saw)  pass  (class) 

year  (ear)  yet  (pet)  yell  (tell) 

Consonant  Combinations  (review)  — We  Can  Read  Magic  and  M 
believe,  page  15.  Children  may  enjoy  making  up  similar  riddles  to  ask, 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Children  might  enjoy  dictating  co-operatively  dialogue  in  play  form, 
can  be  recorded  on  a chart  or  chalkboard. 

Scene  One:  At  the  zoo,  the  day  Rinaldo  comes 

Scene  Two:  The  next  morning 

Scene  Three:  That  afternoon  when  Rinaldo  is  not  there 

Animal  puppets  might  be  used  to  act  out  the  zoo  sequence.  Animals  o 
than  those  mentioned  in  the  story  can  take  part. 


8:  RINALDO  THE  RABBIT 

Rinaldo's  New  Friends 

Text  Pages  26-31 
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CABULARY 

ds  Introduced:  wonder,  didn’t  (did  not),  course,  say  (may),  happens, 
iing,  perhaps,  more,  those  (nose),  which,  you’ll  (you  will) 

PARING  FOR  READING 

jbis  episode  Rinaldo  meets  a little  boy  who  helps  him.  Give  the  ehildren 
[anee  to  imagine  what  they  would  do  if  they  met  a magician’s  rabbit  that 
Id  talk.  This  speculation  might  lead  to  individual  or  group  stories  on  the 
ne,  If  I met  Rinaldo.  After  the  children  have  developed  their  ideas,  have 
n read  the  story  in  the  book.  Have  them  compare  this  story  to  the  ones 
r have  written. 

senting  Vocabulary 

I is  anticipated  that  children  will  need  help  with  the  more  difficult  words 
ae  story,  the  following  suggestions  may  be  used. 

rse,  perhaps  — Tell  a little  story  such  as  this: 

' Rinaldo  talked  to  his  friend,  the  bird.  He  asked  if  he  would  help 
!iim. 

I “Of  course,  I will  help  you,”  answered  the  bird.  “We  animals 
always  help  each  other.” 

j “Do  you  think  boys  and  girls  will  help  me  too?”  asked  Rinaldo. 

I “Perhaps,”  answered  the  bird.  “Most  boys  and  girls  are  kind  to 
animals.” 

at  “Of  course  I will  help  you.”  Ask,  “What  words  did  the  bird  use  that 
I he  was  sure  he  would  help?”  Print  of  course  on  the  chalkboard.  “What 
jd  tells  us  that  the  bird  is  not  sure  that  children  will  help?”  Print  perhaps 
he  chalkboard. 

se  — Have  a child  place  a book  on  the  desk.  Ask  a question  to  elicit  an 
Iwer: 

I That  book  is  red.  (Print  on  chalkboard.) 

i^e  a pupil  place  several  books  on  the  desk.  Ask  a question  to  elicit  an 
wer: 

1 Those  books  are  red.  (Print  on  chalkboard.) 
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which  — Give  practice  using  which  in  questions.  A simple  game  can 
played  where  a child  hides  objects  in  one  or  two  of  three  boxes.  He  mig 
ask,  “Which  box  has  the  surprise?”  The  answer  may  be  “that  one”, 
“those  two  boxes”.  Present  the  word  which  on  the  chalkboard  after  it  h 
been  said  a number  of  times. 


READING  THE  STORY 


Page  26 
Page  27 
Pages  28-29 

Page  30 

Page  31 


Use  the  title  to  arouse  ideas  about  who  the  “friends”  might  1 
Have  the  page  read  to  find  clues  that  the  boy  is  friendly. 

Have  this  page  read  to  see  what  the  boy  asked  Rinaldo  to  c 
Have  the  children  speculate  on  what  might  happen. 

Have  these  pages  read  to  find  out  what  happens  each  tir 
Rinaldo  tries  to  perform  magic.  Check  on  the  clues  as  to  h( 
Rinaldo  and  the  boy  feel  as  each  trick  is  performed. 

Have  this  page  read  to  find  out  what  happened  when  Rinal 
said  other  magic  words.  Have  the  children  find  a clue  that  t 
boy  was  not  afraid  to  have  Rinaldo  try  more  magic. 

Have  this  page  read  to  find  out  how  Rinaldo  felt  when  he  ^ 
to  the  forest.  Pupils  may  comment  on  the  way  the  boy  trej 
Rinaldo.  Have  the  children  discuss  Rinaldo’s  future  in  t 
forest.  What  would  he  have  to  learn?  How  might  the  otl 
rabbits  help  him?  What  difficulties  might  he  have? 


Rereading 

A rereading  activity  on  the  Rinaldo  unit  might  be  prepared.  In  this  activ 
children  can  be  asked  to  identify  the  story  in  which  certain  events  happene 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Draw  a large  hat.  Above  the  I 
print  the  following  “magic  words”  and  have  them  read. 

mew-mew-mew  and  a magic  mouse 
see-saw-say  and  something  small 
rum-tum-tum  and  ten  tall  trees 
moo-moo-moo  and  many  more  mittens 
puff-puff-puff  and  purple  pigs 
who-what-where  and  which  white  whiskers 
wonder-way-wonder  and  walk  with  the  wind 
more-my-more  and  nothing  happens 
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king  Inferences  - Seatwork  Activity:  The  following  activity  is  based  on 
: entire  story  of  Rinaldo.  Have  the  children  select  from  the  list  at  the 
tom  of  the  sentences  the  name  of  the  character  to  which  each  sentence 
3rs. 


1.  I worked  for  a magician 

2.  I got  too  big  for  my  coat 

3.  Some  magic  words  made  me  very  small 

4.  I danced  in  a circus  when  I was  small 

5.  I took  a ball  out  of  a girl’s  shoe 

6.  I told  Rinaldo  to  go  to  the  forest 

7.  Children  laugh  at  me  when  they  see  me  jump. 

8.  Rinaldo  stayed  with  me  in  the  zoo  when  it  was  time 

for  the  animals  to  go  to  sleep 

9.  I had  to  find  a small  rabbit  to  do  a magic  trick. 

10.  I tried  to  dance  but  I could  not 

11.  We  shouted,  “Hurrah  for  Rinaldo!” 

12.  Rinaldo  came  to  live  with  us 

the  children  the  forest  rabbits 

Rinaldo  the  magician 

the  bird  the  little  boy 


a girl 
the  bear 
the  kangaroo 


calling  Events  — We  Can  Read  Magic  and  Make-believe,  page  16. 

[eing  Relationships  — We  Can  Read  Magic  and  Make-believe,  page  17. 

ling  Phonics 

jnsonant  Combinations  ch,  sh,  th,  and  wh  — Both  voiced  and  unvoiced 
; are  reviewed  at  this  time.  It  is  not  necessary  for  the  children  to  dis- 
jminate  between  the  two  sounds,  but  they  should  be  reminded  that  th  at 
|e  beginning  of  a word  has  one  of  two  different  sounds. 

^y,  “How  do  the  words  they,  them,  the  sound  alike?”  Print  them  on  the 
jalkboard.  “What  two  letters  in  the  word  make  them  sound  alike?  How 

i 
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many  sounds  do  these  two  letters  make?  There  are  some  other  words  th 
begin  with  th.  These  words  sound  a little  different.  Listen  to  these  wore 
thing,  third,  thank.”  Print  these  words  on  the  chalkboard.  Have  them  rea 
Have  the  th  in  each  word  underlined. 

Say,  “How  do  the  words  shall,  she,  shoes  sound  alike?”  Print  them  on  t] 
chalkboard.  “What  two  letters  make  them  sound  alike?  How  many  soun 
do  these  two  letters  make?  Name  some  other  words  that  begin  the  same 
she.” 

Follow  a similar  procedure  for  the  combination  ch  using  words  such  i 
children,  chin,  chinmey,  and  the  combination  wh  using  words  such  i 
whiskers,  white,  why,  who. 

Have  the  children  fold  and  cut  a paper  about  9"  x 12"  into  four.  On  ea 
piece  of  paper  have  them  print  with  black  crayon  one  of  the  four  combir 
tions.  Explain  to  the  children  that  you  are  going  to  say  some  words.  T 
words  begin  with  th,  wh,  sh  or  ch.  If  the  children  hear  a word  that  begi 
with  th,  they  are  to  hold  up  for  you  to  see  the  piece  of  paper  with  th  on 
Words  such  as  the  following  may  be  used:  chum,  whirl,  shoot,  thumb,  thj 
shop,  whip,  chairs,  ship,  thought,  wheel,  whistle,  chop,  when,  shade,  cha 
shed,  thick,  thunder,  shy,  chick,  chain,  shelf.  The  activity  may  be  varied 
having  the  children  hold  up  their  hands  if  you  say  a word  that  does  r 
begin  with  one  of  the  four  combinations. 

Print  on  the  chalkboard  the  word  bird.  Have  the  word  read  orally.  Then  s 
to  the  children,  “I  am  going  to  make  bird  into  another  word.”  Erase  t 
letter  b and  substitute  th.  “What  is  the  word?”  Then  use  the  words: 

thin  (in)  thick  (sick)  thunder  (under) 

Have  the  children  use  the  words  in  sentences. 

Follow  a similar  procedure  for  the  substitution  of  ch,  sh,  and  wh  usi 
words  such  as: 

chalk  (talk),  chick  (sick),  chain  (train) 

shut  (but),  shook  (look),  shake  (make),  shade  (made) 

shed  (red),  shy  (my),  shelf  (elf) 

whirl  (girl),  wheat  (eat) 

Consonant  Combinations  ch,  sh,  th  and  wh  — We  Can  Read  Magic  a 
Make-believe,  page  18.  Children  may  do  some  verse  writing  co-operative 
A few  children  may  write  independently.  Rhymed  and  unrhymed  ver: 
may  be  expected. 
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fing  Word  Structure 

riant  Endings  — To  give  the  children  practice  recognizing  variant  forms 
known  words,  print  on  the  chalkboard  or  on  experience  chart  paper 
)rds  and  phrases  such  as  the  following  and  have  them  read: 


waited 

happened 

selling 

folding 

tricked  saying 

killed  plowing 

pleased  with  himself 

wondering  about  it 

owned  nine  cars 

needed  some  cookies 

answers  the  door 

filled  the  boxes 

bumped  his  chin 

all  the  classes 

waited  at  the  library 

played  some  tricks 

f^ve  the  children  use  the  phrases  to  make  interesting  sentences.  If  the 
lildren  have  difficulty  with  the  word  that  has  a variant  ending,  ask  them 
I find  the  root  word  and  draw  a line  under  it. 

^TENDING  THE  LANGUAGE  EXPERIENCE 

ipils  can  extend  stories  about  Rinaldo  in  a “Rinaldo  book”.  They  may 
rite  stories  co-operatively  or  individually  and  illustrate  them.  They  may 
'ggest  titles  for  the  further  adventures  of  Rinaldo  or  they  may  use  some 
I these: 

Rinaldo’s  Tricks  at  the  Rabbits’  Party 
Rinaldo  on  T.V. 

! Rinaldo,  Back  at  the  Zoo 

oppy,  the  Rabbit,  a filmstrip  (Jam  Handy,  Animal  Stories,  Number  5), 
ight  extend  discussion  after  reading  about  Rinaldo’s  arrival  in  the  woods, 
flections  from  Curious  George,  by  H.  A.  Rey  (Thomas  Allen)  might  be 
produced.  Illustrations  following  listening  periods  might  be  assembled  in 
jCurious  George  Picture  Book. 
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9:  THE  SECOND  SURPRISE 

Text  Pages  32-34 

VOCABULARY 
Words  Introduced:  pot  (not) 

PREPARING  FOR  READING 

This  story  provides  continuity  in  the  unit  about  the  library.  The  new  voc£ 
bulary  should  be  met  in  context.  Have  the  children  recall  the  events  pn 
vious  to  the  telling  of  the  Rinaldo  stories.  Recall  that  two  surprises  wer 
mentioned  by  Miss  Long. 

READING  THE  STORY 

Discuss  the  possibilities  of  the  title  of  the  story.  Have  the  children  look  j 
the  picture  on  page  33  and  discuss  what  might  be  in  the  box. 

Pages  32-33  Have  these  pages  read  to  discover  what  is  in  the  box.  Have  tl 
children  anticipate  what  will  be  done  with  these  puppets. 

Page  34  Ask  who  made  the  puppets.  Have  the  children  discuss  ho 
the  puppet  stage  was  set  up.  Have  the  children  decide  ho 
the  audience  would  be  arranged  and  where  Elizabeth  ar 
Peter  would  work. 

TEACHING  THE  READING  SKILLS 

A Song  for  Independent  Reading  — Chalkboard  Activity:  The  followii 
words  may  be  sung  to  the  tune  of  Twinkle,  Twinkle,  Little  Star.  The  childr( 
might  enjoy  making  up  other  songs  about  animals. 

The  Kangaroo 
See  the  funny  kangaroo, 

He’s  the  best  one  in  the  zoo. 

Kangaroo  so  big  and  brown, 

Jumping,  jumping  up  and  down  — 

Tell  me,  Mr.  Kangaroo, 

Are  you  happy  in  the  zoo? 

Recognizing  and  Understanding  Words  — Seatwork  Activity:  The  follows 
sentences  contain  all  the  words  introduced  in  Lessons  1-7. 
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1.  I wonder  what  you’ll  say  when  you  (sent,  see,  sold) 
the  kangaroo. 

2.  Perhaps  he’s  going  to  get  those  (books,  boats,  bells) 
from  the  library. 

3.  “Which  is  the  best  way  to  get  to  the  forest?” 
(answered,  perhaps,  asked)  Rinaldo. 

4.  “Don’t  wait  for  me  after  nine  o’clock,”  answered  the 
(mitten,  magician,  morning) . 

5.  He  spoke  the  magic  words  and  at  once  he  (grew, 
game,  gate)  bigger. 

6.  I’m  going  to  stay  at  the  zoo  as  long  as  I (lake,  late, 
like) . 

7.  I tried  to  do  a magic  trick,  but  it  didn’t  (word,  work, 
which) . 

8.  “Rum-tum-tum,”  said  the  small  rabbit  as  he  (danced, 
didn’t,  driver)  off  into  the  forest. 

9.  On  Saturday  it’s  fun  to  play  make-believe  and  other 
(goats,  gates,  games). 

10.  There  are  ten  children  in  his  house,  so  of  course  he 
never  has  to  play  by  (myself,  himself,  hurry) . 

11.  There  is  nothing  more  in  the  (pot,  pay,  pin) . 

12.  Funny  things  happen  when  I’m  not  in  a (hot,  hose, 
hurry) . 


awing  Conclusions  — We  Can  Read  Magic  and  Make-believe,  pages  19  - 
. This  story  lends  itself  to  illustration  and  dramatic  rereading.  As  a cul- 
jnating  activity  to  Rinaldo,  puppets  might  be  made.  This  story  would  lead 
turally  to  a puppet  play  about  Rinaldo  and  the  rabbits  in  the  forest.  In 
|ing  a hand  puppet  play  the  magic  tricks  can  be  achieved  very  simply, 
hen  the  hand  puppet  goes  down  behind  the  playboard,  things  can  be 
[ded  to  it,  another  puppet  may  be  substituted  in  its  place,  etc.,  to  give  the 
lect  of  the  magic  trick. 
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Following  Directions  - Seatwork  Activity:  Print  the  following  sentences  ( 
the  chalkboard  or  duplicate  them.  In  this  activity  the  word  paper  is  used. 


How  TO  Make  a Puppet 

1.  Take  some  paper.  Make  the  paper  into  a ball. 

2.  Put  the  ball  on  a stick. 

3.  Put  some  white  paper  over  the  ball. 

4.  Make  a face  on  the  white  paper.  Draw  a nose  and  two 
eyes.  Make  your  puppet  look  happy. 

5.  Give  your  puppet  some  hair.  Perhaps  your  puppet 
would  like  a pretty  paper  hat. 

6.  Give  your  puppet  a paper  coat  and  two  paper  hands. 

7.  Now,  hold  the  stick  in  your  hand  and  you  are  ready  to 
put  on  a puppet  show. 


Using  Phonics 

Vowels  a,  e,  and  i (short)  — Ask  the  children  to  read  the  following  phras 
to  themselves  as  you  print  them  on  the  chalkboard: 

a fat  cat  a sad  class 

ask  Dan  dance  and  splash 

Ask  the  children  to  name  the  one  letter  that  appears  in  all  the  words  on  t 
chalkboard.  Have  the  children  read  each  word,  then  underline  the  a.  S£ 
“The  letter  a has  more  than  one  sound.  When  the  letter  a has  the  sound  th 
it  has  in  cat  it  is  called  a short  sound.” 

Follow  a similar  procedure  for  the  short  e,  using  phrases  such  as:  pet  hei 
get  help,  ten  eggs.  Present  short  i,  using  phrases  such  as:  is  sick,  give  h: 
fish,  big  sticks. 

Erase  the  phrases  from  the  chalkboard  and  print  the  words  cat,  bed,  b 
Have  the  children  underline  the  a,  e and  i.  Point  to  the  word  cat  and  say, 
am  going  to  say  some  words  that  have  a short  a in  them.  Remember  this 
the  sound  that  a has  in  cat.  I am  going  to  say  some  other  words  that  have 
short  e in  them.  This  is  the  same  sound  that  e has  in  bed.  I am  going  to  s 
other  words  with  a short  i in  them.  This  is  the  sound  that  i has  in  big.  Y 
are  to  repeat  the  word  that  I say  and  then  tell  which  vowel  sound  you  he 
in  it.”  Words  such  as  the  following  may  be  used:  which,  that,  sit,  left,  gi 
pick,  sap,  grass,  nests,  raft,  sand,  six,  pen,  kept,  am,  pet,  pig,  egg,  it. 
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il 

||ing  Word  Structure 

impounds  — Say  to  the  children,  “I  am  going  to  say  a word.  I want  you 
tell  me  how  many  parts  you  hear  in  it.  The  word  is  scarecrow.”  After  a 
Id  has  responded  say,  “You  hear  two  parts  in  the  word  scarecrow.  You 
ir  scare  and  crow.  How  many  parts  do  you  hear  in  the  word  chin?” 
1/  one  syllable  words  and  compound  words  of  two  syllables.  Have  the 
lldren  tell  how  many  parts  they  hear.  Words  such  as  the  following  may 
! used:  safe,  brakeman,  drove,  doughnut,  add,  bang,  belong,  breakfast, 
jain,  dime,  doll,  drugstore,  careless,  forgive,  postman,  prunes,  railroad, 
leet,  schoolyard,  school,  live,  inside,  themselves,  wood,  reach,  outside, 
itithouse,  brought,  flashlight. 

ijatwork  Activity:  Explain  to  the  children  that  they  are  to  read  the  words 
themselves.  If  they  hear  one  part  in  the  word  they  are  to  put  a 1 after  it. 
|;hey  hear  two  parts  in  the  word  they  are  to  put  a 2 after  it. 


1. 

henhouse  

12. 

snow 

2. 

course  

13. 

bedtime 

3. 

which 

14. 

time 

4. 

away 

15. 

crows 

5. 

snowman 

16. 

cookbook 

6. 

bluebird 

17. 

zoo 

7-. 

nine 

18. 

cannot 

8. 

wait 

19. 

spoke 

9. 

into 

20. 

toybox 

10. 

maybe 

21. 

become  

11. 

something 

22. 

himself 

/.arking  With  Words— The  activities  described  under  this  heading  are 
! eluded  to  give  children  a variety  of  ways  of  seeing  relationships  among 
i)rd  structures.  Such  activities  will  give  children  versatility  in  word  attack, 
le  early  activities  use  only  one  syllable  words.  These  activities  help  pre- 
^re  children  for  the  more  complex  work  when  they  attack  two  and  three 
^ lable  words. 

I\y  to  the  children,  “Let’s  have  some  fun  working  with  words  and  parts  of 
j)rds.  I am  going  to  print  on  the  chalkboard  a word  that  you  know.”  Print 
t.  “I  will  draw  an  arrow  to  show  that  I am  going  to  change  the  word  in 
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some  way.”  Draw  an  arrow  down.  Print  the  word  bet  and  have  it  read.  A 
“What  change  did  I make?”  Extend  the  procedure  to  get  set  and  let. 


“Now  watch  what  I do.”  Draw  an  arrow  across  from  pet.  Print  pit  i 
have  it  read.  Ask,  “What  change  did  I make?”  Then  draw  an  arrow  acr 
from  pit.  Print  pat  and  have  it  read.  Using  the  same  procedure  have 
children  go  from  bet  to  bit  to  bat  and  from  set  to  sit  to  sat. 

“Now  watch  what  I do.”  Draw  an  arrow  across  from  let.  Print  lit  and  hi 
it  read.  Draw  an  arrow  across  from  lit  and  print  lat.  Say,  “This  is  not  a w 
but  is  sometimes  part  of  a word.  What  does  it  say?”  Draw  a circle  aroi 
lat.  Explain  that  whenever  a group  of  letters  does  not  make  a whole  won 
will  be  circled.  Help  the  children  draw  additional  arrows  down  from  pil 
bit,  to  sit,  to  lit,  etc. 


pet  —¥ 

pit 

-4  pat 

i 

bet 

bit 

bat 

i 

set 

sit 

sat 

i 

let 

lit 

@ 

Have  the  children  reread  the  words  to  themselves  to  see  if  there  are 
words  that  they  do  not  understand.  Check  on  the  meaning  by  asking  tl 
to  locate:  an  animal  that  flies,  what  a person  did  with  a match,  what 
might  dig  with  a shovel,  etc.  Have  the  words  read  both  horizontally 
vertically. 
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plow  a similar  procedure  to  build  the  grid: 


iTENDING  THE  LANGUAGE  EXPERIENCE 

lildren  may  wish  to  make  stick  puppets,  sock  puppets,  or  simple  hand 
^pets  to  dramatize  The  Wishing  Pot  and  other  stories.  A stock  of 
ndard  characters  might  be  built  up  to  stimulate  language  experiences. 

[e  puppet  experiences  for  a variety  of  purposes. 

i Puppet  monologues.  Have  a child  put  on  a single  hand  puppet  and  tell 
a story  in  first  person,  e.g.,  I am  Red  Riding  Hood,  I am  one  of  the  Three 
I Bears,  etc.  Puppets  can  be  altered  by  adding  some  costume  detail. 

Puppet  dialogues.  Have  children  work  in  pairs  to  prepare  short  dia- 
logues using  two  or  three  puppets.  Limit  these  in  length  as  children  may 
i ramble  on  after  the  story  has  made  its  point.  Simple  stage  props  that  the 
puppets  can  handle  add  inspiration.  A balloon  on  a stick,  a ball,  paper 
hats,  a bell  etc.,  can  be  used  by  the  puppets  in  many  situations. 
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10:  THE  WISHING  POT 

Text  Pages  35-40 

VOCABULARY 

Words  Introduced:  through,  carrots,  fur,  tail,  Sunday,  seven,  that’s  (that  i 
coming  (come),  beautiful 

PREPARING  FOR  READING 

This  story  is  amusing  to  children  because  each  wish  brings  an  unexpec 
result.  The  mix-up  of  wishes  becomes  involved,  and  of  eourse  is  eventua 
straightened  out.  Children  should  note  what  eaeh  animal  wished  for  j 
what  he  got,  so  that  the  eumulative  efiFect  and  the  solution  ean  be  enjoy 


READING  THE  STORY 


In  guiding  the  reading,  question  to  help  ehildren  get  the  new  words  as  tl 
meet  them:  e.g..  Where  was  Mr.  Rabbit  walking?  For  most  children  no  n 
words  need  to  be  introduced  before  the  reading  of  the  story.  Context  eh 
in  the  story  are  obvious. 

Questions  sueh  as  the  following  might  be  used  to  help  with  comprehensi 


Page  35 

Page  36 
Page  37 

Page  38 
Page  39 
Page  40 


Why  was  the  rabbit  eurious  about  this  pot?  What  was  di£ 
ent  about  this  pot?  How  do  we  know  that  the  rabbit  wa 
sure  it  would  work? 

Why  does  the  rabbit  say  this  is  a funny  wishing  pot?  Wha 
he  going  to  do  with  his  wish? 

Why  is  the  bear  surprised  at  the  wish  the  fox  makes?  V 
does  the  fox  make  this  wish?  Does  Mr.  Fox  get  what  he  £ 
for?  Do  you  think  the  bear  will  get  a wish? 

Find  out  what  the  bear  wants.  What  makes  the  bear  tl 
there  is  something  wrong  with  the  pot? 

Does  the  bear  get  his  wish?  What  does  he  get?  Each  ani 
now  has  something  from  the  pot.  What  does  each  one  hav( 

Find  out  how  the  animals  sort  out  the  surprises  they  got  h 
the  pot. 


Rereading 

This  story  can  be  reread  in  play  form  with  ehildren  taking  parts  of 
animals.  The  humour  of  the  eomplications  comes  out  best  in  oral  readin 
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lACHING  THE  READING  SKILLS 


Play  for  Independent  Reading.  The  children  may  act  out  the  following 
jay  or  present  it  as  a puppet  show.  Additional  scenes  may  be  written 
-operatively. 

The  Lost  Pot 

i (Mr.  Bear  is  walking  through  the  forest.) 


Mr.  Bear: 

I 

i Mr.  Fox: 
Mr.  Bear: 

Mr.  Fox: 

Mr.  Bear: 

' Mr.  Fox: 


Rum.-tum-tum,  rum-tum-tum, 

Fm  as  happy  as  can  be. 

Rum-tum-tum,  rum-tum-tum, 

I have  a new  fur  hat,  you  see. 

(Mr.  Fox  eomes  in.) 

Hello,  Mr.  Bear.  You  look  very  happy  today. 

Hello,  Mr.  Fox.  I am  very  happy.  Today  is  Sunday  and 
I can  wear  my  new  fur  hat. 

It  s a beautiful  hat,  Mr.  Bear.  I wish  I had  one  like  it  to 
go  with  my  beautiful  new  tail. 

If  you  want  a beautiful  hat  like  this  one,  then  you’ll  get 
one.  All  we  have  to  do  is  ask  the  magic  wishing  pot. 
Good!  Let’s  go  find  the  magic  wishing  pot. 


Mr.  Bear: 
Mr.  Fox: 
Mr.  Bear: 
Mr.  Fox: 
Mr.  Bear: 

I Mr.  Fox: 


Mr.  Fox: 

! Mr.  Bear: 

I Mr.  Fox: 

■ Mr.  Rabbit: 

|i 

Mr.  Fox: 

i 

1 


(Mr.  Fox  and  Mr.  Bear  look  all  about.) 

Where  is  it? 

I don’t  know.  Where  was  it  the  other  day? 

That’s  where  it  was  — under  those  trees. 

It’s  not  there  now.  It  must  be  lost. 

Oh  dear,  oh  dear,  oh  dear!  If  we  cannot  find  the  magic 
wishing  pot,  we  cannot  get  you  a beautiful  new  hat. 

I see  Mr.  Rabbit  coming  through  the  forest.  Perhaps  he 
can  help  us.  Maybe  he  knows  where  the  wishing  pot  is. 

(Mr.  Rabbit  comes  in.) 

Mr.  Rabbit,  can  you  help  us? 

The  wishing  pot  is  lost  and  we  don’t  know  where  to 
look  for  it. 

Have  you  seen  it? 

Yes,  Mr.  Fox.  I know  where  the  wishing  pot  is.  I’m 
cooking  my  seven  carrots  in  it. 

But  I want  to  make  a wish!  I want  to  wish  for  a beauti- 
ful new  hat. 
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Mr.  Rabbit:  Th^  carrots  are  just  about  cooked.  Come  and  help  me 
eat  them.  Then  we  shall  make  wishes  at  the  magic 
wishing  pot. 

The  Three  Friends:  Rum-tum-tum,  rum-tum-tum, 

We  are  happy  as  can  be. 

Rum-tum-tum,  rum-tum-tum, 

We  shall  make  a wish,  you  see. 

Making  Inferences  — Seatwork  Activity:  Have  children  draw  the  answe 
Then  write  a sentence  about  the  picture.  More  than  one  answer  is  acce 
able  for  each  question. 

1.  A rabbit  looked  into  a pot.  He  saw  something  long  and 
orange  coming  out  of  it. 

“Hurrah,”  he  shouted. 

What  do  you  think  was  in  the  pot? 

2.  A fox  was  walking  through  the  forest  looking  for  some- 
thing to  eat.  “I  wish  I could  find  something  that  is  long 
and  yellow  and  good  to  eat,”  he  said  to  himself. 

All  at  once  the  pot  began  to  dance  before  his  eyes. 

Soon  the  fox  had  his  wish. 

What  do  you  think  was  in  the  pot? 

3.  One  day  a bear  saw  a magic  wishing  pot  and  he  made 
a wish.  The  pot  jumped  up  and  down.  Out  came  some- 
thing made  of  beautiful  black  fur.  Father  Bear  put  it 
on  and  went  home. 

What  do  you  think  was  in  the  pot? 

4.  Two  boys  had  nothing  to  do. 

“I  wish  we  had  something  to  play  with,”  said  one  of 
the  boys.  They  looked  into  a big  black  pot.  All  at  once 
the  pot  began  to  dance. 

“I  wonder  what  is  coming  out,”  shouted  the  other  boy. 

Soon  the  boys  were  playing  with  a new  red  toy. 

What  do  you  think  came  out  of  the  pot? 

Seeing  Relationships  - We  Can  Read  Magic  and  Make-believe,  page 

Recognizing  and  Understanding  Words  — We  Can  Read  Magic  and  Mt  ■ 
believe,  page  23. 
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ling  Phonics 

insonants  h and  r — Devise  seatwork  to  inelude  the  following  attaek 
)rds: 


ham  (am) 
hike  (like) 
rope  (hope) 
Roy  (toy) 


hate  (ate) 
hut  (but) 
row  (snow) 
rest  (best) 


heat  (eat) 


iwels  a,  e,  i,  o,  and  u (short)  — Print  on  the  chalkboard  the  letters  a,  e,  i, 
u.  Recall  with  the  children  that  these  letters  are  called  vowels  and  that 
ery  word  in  our  language  has  at  least  one  vowel.  Ask  the  children  to  say 
ne  words.  Print  them  on  the  chalkboard  and  have  the  vowels  underlined, 
k the  children  to  read  the  following  words  as  you  print  them  on  the 
iklkboard:  of,  on,  off.  Through  questioning  lead  them  to  observe  that  these 
kds  sound  and  look  alike  at  the  beginning.  Print  on  the  chalkboard  the 
iWs:  lost,  long,  spot,  stop,  got.  Have  the  vowels  underlined.  Ask  the 
ildren  to  give  other  words  that  have  the  same  sound  of  o.  Explain  that  the 
n these  words  has  the  short  sound. 

^llow  a similar  procedure  for  the  vowel  u using  words  such  as:  up,  us, 
der,  must,  run,  but,  bus,  and  fun. 

twels  a,  e,  i,  o,  and  u (short)  — We  Can  Read  Magic  and  Make-believe, 
ge  24. 

I ing  Word  Structure 

opping  e and  Adding  ing  — Print  on  the  chalkboard  the  following  pair 
words  and  ask  the  children  to  read  them: 

look,  looking 

k the  children  how  the  word  look  was  made  into  the  word  looking, 
len  print  on  the  chalkboard  the  sentences: 

I saw  a fur  tail  come  out  of  the  pot. 

I saw  a fur  tail  coming  out  of  the  pot. 

pve  a child  draw  circles  around  the  words  that  are  different.  Ask  the 
[jildren  how  the  word  come  was  made  into  the  word  coming. 

Ifint  on  the  chalkboard  the  words  make,  making  and  have  them  read.  Then 
ijint  the  following  words,  and  have  the  children  read  the  variant  form 
thout  first  identifying  the  root  word: 

placing,  writing,  taking,  pleasing,  coming,  liking,  riding 
ter  the  children  have  read  each  word  ask  them  to  name  the  root  word. 
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Seatwork  Activity: 


1. 

The  children  are 

their  pets  to  school. 

taking  having 

took  take 

2. 

The  boys  plan  to 

a bat  and  a ball  with 

them. 

take  taking 

give  helping 

3. 

We  are 

back  as  soon  as  we  can. 

come  having 

hurry  coming 

4. 

Ray  is 

a letter  to  his  friend,  Dick. 

letter  writing 

write  having 

5. 

The  wishing  pot  tried  to  everyone. 

talk  plan  pleasing  please 

6. 

We  are 

each  book  on  the  shelf. 

place  placing 

put  pleasing 

Compounds  — We  Can  Read  Magic  and  Make-believe,  page  25. 

Working  With  Words  — Say  to  the  children,  “We  are  going  to  work  v 
more  words  and  word  parts  as  we  did  before.  I am  going  to  print  on 
chalkboard  a word  that  you  know.”  Print  hit.  “I  will  draw  an  arrow  to  sf 
that  I am  going  to  change  the  word  in  some  way.”  Draw  an  arrow  do 
Print  the  word  pit  and  have  it  read.  Ask,  “What  change  did  I make?”  Ext 
the  procedure  until  the  following  grid  is  complete. 


Recall  with  the  children  that  a circle  around  a group  of  letters  shows 
they  do  not  make  a whole  word. 
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I a similar  procedure  to  develop  the  following  grid.  Have  the  children 
ill  the  expression  rum-tum,  as  it  was  used  in  the  story,  before  printing 
words  on  the  chalkboard. 


rum 

1 

rim  — ► 

ram 

4- 

tum 

1 

Tim 

tarn 

4- 

hum 

1 

him 

ham 

4- 

sum 

(s^) 

Sam 
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1 1 : TRICKS 

Text  Pages  4 1 - 44 


VOCABULARY 

Words  Introduced:  ever  (never),  teach,  sits  (it),  barks,  he’ll  (he  w 
dropped  (stopped),  feet,  gave 

PREPARING  FOR  READING 
Presenting  Vocabulary 

Most  children  should  be  able  to  meet  and  recognize  on  their  own  mos 
the  new  words  in  the  story.  If  difficulty  is  anticipated,  the  following  sug 
tions  may  be  used  to  prepare  the  children  to  meet  some  of  the 
vocabulary. 

tricks  — Print  the  title  Tricks  on  the  chalkboard.  Have  the  children  dis 
tricks  their  pets  do.  Use,  in  printed  sentences,  the  words  teach,  barks,  ; 
gave.  Provide  practice  in  reading  these  words. 

Have  the  children  make  up  book  titles  that  contain  some  of  these  wc 
Teach  Me  Tricks;  My  Dog  Barks;  etc.  These  might  be  drawn  on  care 
look  like  book  covers. 

READING  THE  STORY 

Have  children  discuss  tricks  their  pets  can  do.  They  may  recall  the  ( 
culties  they  encountered  in  teaching  their  pets  to  perform.  They  may  e 
anticipating  what  will  happen  when  the  children  in  the  story  try  to  h 
Sandy  and  Blackie. 

Page  41  Have  the  page  read  to  find  out  how  the  children  liked 
puppets,  what  Miss  Long  did  for  the  children,  and  what  b 
were  chosen. 

Have  these  pages  read  to  find  out  how  Robin  and  Jill  trh 
teach  Blackie  a trick,  why  the  children  laughed  at  Bla 
and  what  Jill  finally  suggested  they  should  do. 

Have  the  children  discuss  how  and  why  Blackie  learnec 
trick. 

Have  the  children  tell  stories  about  teaching  animals  to  do  tricks,  or  a 
Jill  and  Robin  teaching  Blackie  another  trick.  Sentences  from  the  child 
stories  or  entire  stories  may  be  recorded  for  reading. 


Pages  42-43 

Page  44 
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jCHING  THE  READING  SKILLS 

lalling  Events  — Seatwork  Activity:  Have  the  children  complete  each  of 
Following  sentences. 

1.  The  children  hked  the 

j 2.  Susan  wanted  to  read  a book  that  told  how  to  make 

j 3.  Elizabeth  wanted  to  read  about 

4.  Robin  wanted  to  teach  Blackie  some 

5.  Miss  Black  helped  all  the  children  find 

1=  6.  Sandy  sat  up  and  barked  when  he  wanted  to  say 

I 

j 7.  Jill  went  to  Robin’s  house  on 

I 8.  Blackie  dropped  a 

9.  Blackie  sat  up  and  barked  when  Robin  gave 

10.  Sandy  showed  Blackie 


'{ling  the  Main  Idea  — We  Can  Read  Magic  and  Make-believe,  pages  26  - 
Tave  pupils  bring  books  they  are  reading  on  their  own.  Then  after  dis- 
ion  make  up  co-operative  paragraphs  about  children  in  the  class  and 
books  they  like.  This  provides  an  opportunity  for  sharing  information 
ijit  books. 

|ng  Detail  — We  Can  Read  Magic  and  Make-believe,  page  28.  This  story 
|s  itself  to  illustration.  By  folding  their  papers  into  eight  and  numbering 
i section,  the  children  can  indicate  that  they  know  the  details  of  the 
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l!ig  Phonics 


fiel  a (long)  — Print  on  the  chalkboard  the  words  cat,  am,  dad.  Ask  the 
iJren  to  name  the  vowel  in  each  of  these  words.  Explain  that  in  these 
ds  a has  the  short  sound.  Have  the  children  read  to  themselves  the 
ds  came,  day,  face.  Say,  “Listen  while  I read  the  words.  See  if  you  can 


the  sound  that  the  letter  a has  in  these  words.”  Read  the  words. 


Ijitly  elongating  the  vowel  sound.  Say,  “What  sound  of  a do  you  hear  in 
lie  words?  In  these  words  the  letter  a says  its  own  name.  When  a has  the 
id  of  its  own  name  we  say  it  has  a long  sound.” 
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To  develop  the  children’s  ability  to  hear  the  long  sound  of  a,  say,  “I 
going  to  say  some  words.  If  you  hear  the  long  sound  of  a,  raise  your  han 
Pause  long  enough  between  each  word  for  a group  response.  Words  sue 
the  following  may  be  used:  ant,  ate,  boat,  cape,  day,  dig,  cat,  gate,  go 
hear,  wake,  strange,  tape,  clap,  gone,  name,  waves,  you. 

Seatwork  Activity:  Print  the  following  sentences  on  the  chalkboard.  Exp 
to  the  children  that  the  words  which  fit  in  the  sentences  must  have  a lor 
sound  in  them. 


1. 

Please  put  the  apples  in  the. 

box  pail 

pan 

dish 

2. 

My  dog  barks  when  he  sees  some 

meat  ham 

cats 

cake 

3. 

“Let’s  sit  in  the 

and  rest,’' 

’ said  Roy. 

shed  shade 

hut 

tree 

4. 

Peter  and  Roy  ran  a 

boat  race 

car 

tail 

5. 

When  we  fish  we  take  our 

_in  a pail. 

bat  food 

stay 

bait 

6. 

This  picture  will  look  better  when  we 

it. 

colour  hide 

frame 

shut 

7. 

Shut  the  when 

you  come 

back. 

door  window 

gate 

play 

Phonic  Elements  — Seatwork  Activity:  Explain  to  the  children  that  the> 
to  write  words  that  rhyme  with  each  ot  the  words. 


1.  an 

2.  ear 

3.  may 

4.  in 

5.  Jill 

6.  make 

7.  at 


8.  tell  _ 

9.  Jack 

10.  sick  _ 

11.  pet  _ 

12.  and  _ 

13.  old  _ 

14.  all  _ 


Ifnic  Elements  ow  (snow,  cow)  — Ask  the  children  to  read  the  following 
ids  to  themselves  as  you  print  them  on  the  chalkboard:  snow,  slow,  show, 
|w.  Ask  in  what  ways  these  words  are  alike.  Have  a child  underline  the 
4 that  makes  them  rhyme.  Ask  the  children  which  sound  of  o they  hear  in 
|e  words.  Print  on  the  chalkboard  the  words  now,  how,  cow,  and  ask  the 
Idren  how  these  words  are  alike.  Have  them  underline  the  rhyming  parts. 
I them  to  listen  to  the  ow  in  the  words  snow  and  cow  to  decide  if  they  are 
b or  different.  Explain  that  ow  has  more  than  one  sound.  Help  the 
iren  to  understand  that  when  they  come  to  a new  word  with  ow  in  it, 
should  try  one  of  these  ow  sounds.  If  that  does  not  make  sense  then 
must  try  the  other  sound.  To  give  practice  in  this  activity,  print  addi- 
4l  words  on  the  chalkboard.  Words  such  as  the  following  may  be  used: 
1^,  grow,  how,  crow,  show. 

‘ pg  Word  Structure 

Impounds  and  Variant  Ending  ing- Print  on  the  chalkboard  the  word 
ieone.  Say,  “When  you  say  this  word,  how  many  parts  do  you  hear?” 
|h  print  on  the  chalkboard  one  at  a time  the  words:  bark,  farmhouse, 
ijcman,  became,  more,  sit,  feet,  into.  Have  the  children  tell  how  many 
is  they  hear  in  each  word. 

it  the  word  laughing,  and  ask  the  children  how  many  parts  they  hear 
jn  they  say  this  word  to  themselves.  Then  ask  them  how  many  parts 

I hear  in  the  word  laugh.  Print  on  the  chalkboard  words  such  as:  bump- 

II  act,  acting,  asking,  fish,  owning,  walking,  needing,  show,  read.  Have 
children  read  the  words  to  themselves  and  then  tell  how  many  parts 
hear  in  each  word. 


twork  Activity:  Say  the  word  to  yourself.  If  it  has  one  part,  put  1 after 
word.  If  it  has  two  parts,  put  2 after  the  word. 


1. 

calling 

9. 

bedtime 

2. 

own 

10. 

barking 

3. 

waiting 

11. 

sometimes 

4. 

gave 

12. 

things 

5. 

feet 

13. 

teaching 

6. 

today 

14. 

woodman 

7. 

thanking 

15. 

daytime 

8. 

please 

16. 

talking 
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12:  MY  DOG 

(Poem) 

Text  Page  45 


READING  THE  POEM 


Ask  the  children  to  listen  to  the  poem  to  find  out  what  tricks  this  dog 
do.  Read  the  poem  and  discuss  how  this  dog’s  owner  feels  about  him.  H 
the  children  follow  the  poem  as  you  read  it  to  them. 

A Story  for  Independent  Reading  — The  following  story  may  be  duplica 
Have  the  children  read  the  story,  answer  the  questions  and  tell  what  m 
happen  next. 

A Surprise  for  Spot 


There  was  once  a little  dog  called  Spot.  He  was  white  with  a blacl 
spot  over  one  eye.  That’s  why  he  was  called  Spot.  He  was  not 
beautiful  dog.  His  ears  were  too  small  and  his  tail  was  too  big.  But  h( 
was  happy. 

He  lived  with  a little  girl  and  boy  who  looked  after  him  very  well 
Every  day  after  school  they  took  him  for  walks  and  played  game 
with  him. 

They  liked  to  give  Spot  surprises.  Sometimes  the  surprise  wa 
something  good  to  eat.  Sometimes  it  was  something  to  play  witl 
Once  the  surprise  was  a beautiful  little  coat  that  Spot  put  on  when  h 
went  out  in  the  cold. 

Then,  one  day  the  little  girl  and  boy  gave  Spot  a surprise  th; 
he  did  not  like  at  all.  It  came  in  a box  with  a little  door  in  it.  T 
children  put  the  box  down  next  to  Spot’s  dish.  Then  they  opened  t 
door.  Spot  looked  into  the  box.  He  saw  two  green  eyes,  a little  w^ 
nose  and  long  whiskers.  All  at  once  something  said,  “Mew,  mew 
What  do  you  think  happened  next? 


EXTENDING  THE  LANGUAGE  EXPERIENCE 


The  sound  film  Frank  and  His  Dog  (Encyclopaedia  Britannica  Films, 
might  be  viewed  and  discussed. 
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13,  A SURPRISE  PARTY 

I Text  Pages  46  - 50 


ICABULARY 

ds  Introduced:  table,  bananas,  lunch,  chairs  (hair),  left,  taken  (take), 
, monkey,  shop  (stop) 

PARING  FOR  READING 

uss  what  a surprise  party  might  be.  Diseuss  how  an  ordinary  party 
t become  a surprise  party.  Have  the  children  talk  about  surprises  — 

fand  bad  — that  might  happen  at  a party.  For  some  children  surprise 
have  only  one  meaning  and  this  may  need  to  be  extended.  Discuss  how 
jchildren  might  get  things  ready  for  a party.  Call  for  suggestions  about 
1 Susan  can  make  use  of  her  cookbook. 

Renting  Vocabulary 

||fficulty  is  anticipated  with  the  new  vocabulary,  have  children  read  the 
j:|wing  sentences: 

i 


We  are  going  to  have  a party, 
ril  bring  something  for  lunch. 

I’ll  bring  bananas. 

I’ll  bring  a table  to  put  lunch  on. 

Ill  bring  chairs  for  us  to  sit  on. 

I have  nothing  to  eat.  I left  my  lunch  at  home. 


l ie  new  words  are  not  recognized  from  context,  use  pictures  of  bananas, 
'b  and  chairs  with  the  sentences. 


DING  THE  STORY 

13S  46-47  Have  these  pages  read  to  establish  how  the  children  prepared 
for  the  party  and  what  was  the  first  surprise  they  had.  Have 
the  children  find  a good  sentence  that  tells  about  the  picture 
on  page  47.  Discuss  the  expressions  on  the  faces  of  the  chil- 
dren in  the  picture.  How  did  they  feel? 

5 48  In  these  pages  have  the  next  surprise  discussed.  Discuss  the 
possible  explanations  for  the  missing  hat. 
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Page  49  Have  the  children  find  out  where  the  monkey  may  have  cc 
from.  Have  them  find  some  proof  that  the  monkey  may  h 
come  from  the  pet  shop.  Discuss  the  monkey’s  behaviour.  ( 
for  suggestions  as  to  why  he  took  the  things  he  did. 

Page  50  Have  the  page  read  to  find  out  how  the  children’s  feeli 
changed.  Have  them  discuss  how  the  monkey  made  an  o 
nary  party  into  a surprise  party. 

Rereading 

Have  the  children  examine  each  illustration.  Have  them  find  one  sente 

on  each  illustrated  page  that  seems  to  tell  about  the  illustration. 

Page  46  She  put  them  on  the  table  by  the  window. 

Page  47  The  children  went  into  the  house  and  looked  for  the  coo 
but  they  could  not  find  them. 

Page  49  The  monkey  looked  down  at  the  children. 


TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  — Seatwork  Activity;  Print  phr 
similar  to  the  following  on  the  chalkboard: 

on  the  table  by  the  window  a tail  up  in  the  tree 

on  the  chair  under  the  tree  taken  the  food 

some  yellow  bananas  at  Susan’s  house 

a funny  monkey 

Duplicate  the  following  phrases.  Have  the  children  copy  from  the  cl 
board  the  matching  phrase  that  tells: 

1.  where  Peter  left  his  hat  

2.  where  Susan  put  the  cookies  

3.  where  the  party  took  place  

4.  what  Elizabeth  took  to  the  party  

5.  who  ran  away  with  Peter’s  hat  

6.  what  Susan  saw  when  she  looked  up 

7.  what  Blackie  had  not  done  

Encourage  the  children  to  answer  in  sentences. 


Seeing  Relationships  — Seatwork  Activity:  Have  the  children  circle 
word  or  phrase  to  which  the  underlined  word  refers. 
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1. 

Susan  helped  her  mother  make  some  cookies.  She  put 
them  on  a table  by  the  window.  Then  she  went  out  to 

play  with  Elizabeth. 

Susan 

Susan’s  mother 

Elizabeth 

Father 

2. 

Mr.  Best  went  to  find  his  monkey.  He  went  to  Susan’s 
house.  He  saw  him  up  in  a tall  tree. 

Mr.  Best 

Susan 

the  monkey 

Robin 

3. 

Susan  and  Elizabeth  went  to  the  pet  shop.  There  they 
saw  Peter  and  Jack.  Susan  asked  them  to  come  to  her 

house  for  lunch. 

Susan  and  Elizabeth 

Peter  and  Jack 

Jack  and  Elizabeth 

Peter 

4. 

A monkey  and  a rabbit  lived  in 

a pet  shop.  One  day 

they  wanted  something  to  eat.  They  saw  some  bananas 

and  carrots  someone  had  left  on  ; 
have  a good  lunch,”  they  said. 

a table.  “Now  we  can 

the  rabbit  and  the  kangaroo  the  tiger  and  the  rabbit 

the  rabbit  and  the  monkey  someone 

5. 

Robin  gave  his  pets  some  food, 

, He  gave  his  rabbit 

some  carrots.  “Oh,  my,”  he  said. 

“What  shall  I give  to 

my  monkey?  He  wants  to  eat  all  the  time.” 

the  monkey 

the  rabbit 

Robin 

the  animals 

6. 

Down  the  street  came  a man. 

He  called  to  Peter, 

“Have  you  seen  a little  white  bear?  He  ran  away  from 

the  circus  this  morning.” 

the  bear 

the  man 

Peter 

the  men 

8[ing  Relationships  — We  Can  Read  Magic  and  Make-believe,  page  29. 

>|ig  Phonics 

r sonants  (review)  — We  Can  Read  Magic  and  Make-believe,  pages  30- 
; rhis  story  may  be  extended  for  story-telling  or  writing  as  Fred  and  Ray 
their  father  go  on  the  hike. 
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Final  Consonant  Combination  ck  — Print  on  the  chalkboard  the  wor 
carrots,  cold,  course,  kittens,  kind,  kill.  Ask  the  children  to  name  the  lett 
with  which  these  words  begin.  Ask  how  all  these  words  are  alike.  Help 
children  to  realize  that  in  these  words  the  c and  k have  the  same  sou 
Then  print  on  the  chalkboard  the  words:  Ja^,  pick,  back.  Ask  the  child: 
how  these  words  are  alike.  Have  the  ck  in  each  word  underlined.  Expl 
that  sometimes  c and  k come  together  in  a word  to  make  one  sound.  Pi 
the  words:  Blackie,  track.  Have  the  words  read  and  the  ck  underlined. 

Final  Consonants  and  Consonant  Combinations  - Have  the  children  m 
ber  a sheet  from  1 to  13.  Say,  “I  am  going  to  say  a word.  Listen  for  the 
sound  that  you  hear  in  that  word.  You  are  to  name  the  letter  or  letters  t 
make  that  last  sound.  Listen  carefully.  After  number  1 on  your  paper  w 
down  the  letter  or  letters  that  make  the  last  sound  in  the  word  food.” 
Test  words:  1.  stood,  2.  map,  3.  queer,  4.  fog,  5.  crab,  6.  flies,  7.  drain,  8. 

9.  team,  10.  quit,  11.  both,  12.  wash,  13.  touch. 

Have  the  children  mark  their  own  papers  as  you  print  the  correct  ansv 
on  the  chalkboard.  As  each  answer  is  given,  have  the  children  supply  ac 
tional  words  that  end  with  the  same  sound.  Note  the  sounds  that  are  cau: 
difficulty  and  require  additional  practice.  Then  print  in  a column  on 
chalkboard  the  words  sad  and  sat.  Ask  the  children  how  these  words 
different.  Print  on  the  chalkboard  the  word  from.  Say,  “I  am  going  to  n 
from  into  another  word.  Watch  what  I do.”  Substitute  the  g for  m.  “V\ 
is  this  word?”  Follow  a similar  procedure  using  words  such  as: 


but 

bus 

up 

us 

it 

is 

his 

then 

had 

work 

him 

them 

ham 

worm 

sad 

build 

sat 

built 

did 

but 

bad 

pet 

run 

dig 

bug 

bag 

peg 

rug 

bad 

pet 

but 

did 

back 

peck 

buck 

Dick 

will 

did 

with 

dish 

who 

take 

wake 

whom 

taken 

waken 
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ng  Word  Structure 

ssessives  — Have  the  children  make  up  sentences  about  the  story.  In 
king  each  sentence  they  are  to  take  one  word  from  column  A,  add  a word 
\n  column  B and  finish  the  sentence. 


A 

B 

1. 

Susan’s 

bananas 

2. 

Elizabeth’s 

monkey 

3. 

Peter’s 

party 

4. 

Mr.  Best’s 

cookies 

5. 

The  children’s 

hat 

rals  — Seatwork  Activity:  Make  each  word  mean  more  than  one  by  add- 
s or  es. 


driver 

8. 

kangaroo 

banana 

9. 

class 

dish 

10. 

lunch 

apple 

11, 

tail 

carrot 

12. 

wish 

straw 

13. 

trick 

clown 

14. 

fox 

king  With  Words  — Follow  a procedure  similar  to  the  one  described  in 
son  10  to  build  the  following  grid.  Discuss  briefly  the  meaning  of  each 
|d  as  it  appears.  Recall  that  the  circle  around  letters  shows  that  they  do 
make  a whole  word. 


big 

-4  bag 

bug 

-4  bog 

i 

jig 

1 

jag 

jug 

jog 

i 

rig 

1 

dig 

rag 

rug 

(Q) 

dug 

dog 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  the  children  make  up  questions  which  they  might  have  asked  Mr.  I 
about  his  monkey.  Encourage  them  to  begin  their  questions  with  the  woi 
How,  Why,  Where,  When,  Who,  and  What.  Print  the  questions  on 
chalkboard.  Then  select  one  pupil  to  be  “Mr.  Best”.  The  other  children  r 
take  turns  interviewing  Mr.  Best  by  asking  him  the  questions  from 
chalkboard.  Encourage  Mr.  Best  to  make  up  interesting  answers. 


,1 
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14:  AT  THE  PET  SHOP 

I Text  Pages  51-55 

(ICABULARY 

IrdS  Introduced:  heard,  voice,  afraid 

EPARING  FOR  READING 

e visit  the  children  make  to  Mr.  Best’s  Pet  Shop  follows  the  introduction 
Mr.  Best  in  the  story  A Surprise  Party.  The  children  might  prepare  for 
I by  inferring  what  they  can  about  Mr.  Best  from  what  he  says  on  page 
„ It  might  be  established  that  Mr.  Best  likes  the  children  in  the  story  and 
ijes  time  to  stop  and  talk  to  them.  There  might  be  some  discussion  of 
|sons  why  it  would  be  fun  to  visit  Mr.  Best’s  Pet  Shop. 

jisenting  Vocabulary 

lecessary,  some  vocabulary  may  be  presented  before  the  reading  of  the 
ry.  Words  might  be  placed  in  contexts  such  as  the  following: 

laid  — Print  the  words  happy,  sad,  surprised  on  the  chalkboard.  Have  a 
Id  choose  one  to  pantomime  while  others  identify  the  feeling  being 

Iitomimed.  Whisper  the  word  afraid  to  one  child.  Have  him  pantomime 
5 word  and  ask  the  class  to  identify  the  feeling.  Present  the  word  on  the 
jlkboard. 

^assist  children  with  language  development  they  might  be  asked  to  use 
|er  words  that  mean  the  same  as  some  of  those  being  pantomimed.  When 
fds  such  as  astonished,  amazed,  glad,  frightened  are  used  they  should  be 
orded  on  charts.  When  these  charts  are  displayed,  the  words  can  be  used 
children  in  their  own  creative  writing. 

ird,  voice  — Present  on  the  chalkboard  a conversation  such  as  the  follow- 
].  Have  it  read.  Help  children  to  use  context  clues  to  get  the  new  words. 

Robin:  What  did  you  hear  in  the  forest? 

Susan:  I heard  something  funny. 

|Robin:  Tell  us  what  you  heard. 

Susan:  I heard  a funny  little  man  talking. 

Robin:  Could  you  see  him? 

Susan:  No.  But  I heard  his  voice.  He  had  a little  voice.  I think  he 

was  an  elf. 

Robin:  Were  you  afraid? 

Susan:  What  do  you  think? 
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READING  THE  STORY 


Have  the  ehildren  examine  the  pieture  on  page  51.  Have  them  discuss  \ 

the  children  might  do  when  they  read  the  sign.  Would  all  the  chil( 

agree?  Have  page  51  read  to  find  out  what  they  did. 

Pages  52-53  Read  to  find  put  why  the  children  went  into  the  shop.  ] 
the  part  that  tells  that  they  changed  their  minds.  What  n 
Robin  think  it  was  not  Mr.  Best  calling?  Would  Mr.  Best  1 
done  this  to  the  children?  How  did  they  find  out  who 
calling? 

Pages  54-55  Why  was  Mr.  Best  not  surprised  that  the  talking  bird 
tricked  the  children?  Why  did  the  children  call,  “We  will 
will,  we  will,”  when  Mr.  Best  asked  them  to  come  again? 
might  the  bird  have  said  when  he  saw  Mr.  Best  feeding 
other  animals?  Would  you  like  to  visit  Mr.  Best’s  Pet  S' 
Why? 

Rereading 

Rereading  might  be  done  to  find  proof. 

Page  51  How  do  we  know  that  Susan  thought  they  should  not  g 
when  Mr.  Best  was  away?  Would  you  say  that  Susan 
bold?  polite?  shy?  thoughtful?  afraid?  Discuss. 

Page  52  How  do  you  know  that  Susan  thinks  it  is  all  right  to  g 
when  there  is  someone  inside?  How  do  you  know  that 
feelings  change?  Do  the  children  take  Susan’s  suggest! 
How  do  you  know  that  Peter  doesn’t  want  to  go  in  al 
What  does  this  tell  you  about  the  way  he  felt? 

Page  53  How  do  you  know  that  Susan  was  not  afraid  of  the  bird: 

Page  54  How  do  you  know  that  Mr.  Best  was  friendly? 

Page  55  How  do  you  know  Mr.  Best  had  not  had  the  bird  for  1 

How  do  you  know  Mr.  Best  was  careful  with  the  pets?  Dc 
think  the  children  would  be  afraid  the  next  time  they  1 
the  voice  in  the  pet  store?  What  do  you  think  might  ha 
when  the  children  make  another  visit  to  the  shop?  > 

TEACHING  THE  READING  SKILLS 

Seeing  Relationships — Have  the  children  name  animals.  List  them  oi 
y 0 chalkboard.  Then  discuss  the  answers  to  the  following  questions: 
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I 


1. 

2. 


Which  animals  would  make  good  pets? 
Which  animals  would  you  see  on  a farm? 
Which  animals  live  in  the  forest? 

Which  animals  live  in  the  house? 


jing  Relationships  — We  Can  Read  Magic  and  Make-believe,  page  32. 
jDre  using  this  activity  introduce  the  word  because.  Print  on  the  chalk- 

r 

■ Why  did  the  monkey  take  the  bananas? 
i He  took  them he  wanted  something  to  eat. 

the  children  what  word  belongs  in  the  blank.  Print  because.  Continue 
ji  similar  pairs  of  sentences. 

Jerving  Sequence  — Seatwork  Activity:  Have  the  children  number  the 
•jences  in  the  order  in  which  they  happened  in  the  story. 


— ^ When  they  went  in  they  heard  a voice  say,  “Get  out, 

get  out,  get  out!” 
o 

£l:£r_They  saw  the  words  “Out  to  Lunch”  in  the  window. 

—  Then  they  heard  a voice  calling  them  into  the  shop. 

L_The  children  saw  a bird  with  beautiful  green 

feathers. 

—  The  children  went  into  the  shop  a second  time. 

The  children  helped  feed  the  animals. 

o 

Mr.  Best  came  into  the  shop. 

-A Susan,  Peter  and  Robin  went  to  the  pet  shop. 

They  went  into  the  shop  for  the  first  time. 

i2_The  children  ran  out  of  the  shop. 


i|ig  Phonics 

isonants  v and  X — Say  to  the  children,  “Read  these  words  to  yourselves 
l|  print  them  on  the  chalkboard.”  Print:  very,  voice,  wonder. 

I,  “Which  two  words  begin  with  the  same  sound?  What  is  the  name  of 

(letter?  Which  word  does  not  begin  with  v?”  Have  a child  erase  wonder, 
n say,  “Listen  to  these  words.  Which  one  begins  with  the  same  sound 
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as  very?”  Present  groups  of  words  such  as:  use,  van;  wake,  vanilla;  bol 
voice;  visit,  west;  vote,  hate;  village,  wife. 

Then  say,  “Read  these  words  to  yourselves  as  I print  them  on  the  eh 
board.”  Print:  over,  seven,  ever.  “Where  is  the  letter  v in  these  words?”  1 
time  I am  going  to  say  two  words.  You  are  to  name  the  one  that  has  in  it 
sound  of  V.”  Present  groups  of  words  such  as:  have,  crow;  wave,  wig 
van,  car;  weave,  tree;  travel,  took;  tent,  starve;  hive,  mine;  push,  sh( 
shelf,  shelves;  scraps,  seven. 

Print  on  the  chalkboard  the  words:  box,  next,  taxi.  Say,  “There  is  one  le 
that  is  found  in  all  these  words.  What  is  it?”  Print  on  the  chalkboard 
letter  x.  “Which  ones  have  the  sound  of  x?”  Present  pairs  of  words  as: 
as;  zoo,  six;  coax,  coal;  fox,  wolf;  joke,  next;  x-ray,  stay.  Discuss  the  meai 
of  x-ray. 

Consonants  c,  d,  k and  Combinations  ch,  sh,  th  and  wh- Devise  a « 
work  activity  in  which  the  children  are  to  complete  the  phrase  or  sente 
by  using  a word  that  rhymes  with  the  word  in  brackets. 

Kim  ran  into  the (gave) 

In  this  activity  include  the  words  introduced  in  Lesson  8 by  the  substitr 
of  ch,  sh  and  th  as  well  as  the  following  words: 

cave  (gave)  cot  (not)  dust  (just)  date  (ate) 

dot  (not)  den  (then)  Kim  (him)  kit  (it) 

Kay  (may) 

Consonants  (review)  — We  Can  Read  Magie  and  Make-believe,  page  c 

Using  Word  Structure  ^ 

Dropping  e and  Adding  ing  — Present  the  following  phrases  one  at  a 
to  check  the  recognition  of  words  where  the  e has  been  dropped  anc 
added.  Have  the  children  use  the  phrases  in  oral  sentences. 

writing  a letter  taking  his  time 

placing  his  hat  on  the  chair  liking  his  food 

having  a good  time  riding  a horse 

pleasing  himself 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Children  might  enjoy  telling  or  writing  stories  around  the  Pet  Shop  th 
They  might  be  given  titles  like  Mr.  Best’s  Favourite  Pet,  A Sad  Day  a 
Pet  Shop,  Susan  Buys  a Funny  Pet;  or  they  might  suggest  titles. 
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.i^hen  creative  writing  is  being  undertaken,  it  is  a good  idea  to  give  children 
veral  days  to  think  about  a story.  In  that  time  they  might  suggest  titles 
ihich  can  be  printed  on  the  chalkboard. 

1 preparation  for  any  theme  a picture  dictionary  of  related  words  may  be 
dveloped.  For  this  theme  words  such  as  cage,  parrot,  puppy  might  be  pre- 
mted  and  illustrated  with  drawings  or  magazine  pictures.  The  words  can 
^ displayed  on  eharts  in  alphabetical  order  around  the  room  so  that 
lildren  can  use  them  in  their  writing.  The  words  ean  be  assembled  into 
ooks  so  that  at  a later  date  a child  can  go  to  the  pieture  dictionary  for  the 
|)rrect  spelling  of  a word.  Children  can  keep  their  own  picture  dictionaries 
lade  by  copying  and  illustrating  words  or  by  assembling  duplieated  sheets 
;mtaining  words.  Each  child  might  have  a collection  of  these  booklets,  The 
kt  Book,  The  Circus  Book,  The  Zoo  Book,  etc.,  for  reference. 


I 


i 

1 

ii 
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15:  SILVER  CLOUD,  THE  INDIAN  BOY 

The  Three  Gifts 

Text  Pages  56-59 

This  unit  contains  six  stories  and  a poem  about  Indian  life.  The  poem  c£ 
be  read  before,  during,  or  at  the  end  of  the  unit.  The  stories  deal  with  £ 
Indian  family  of  long  ago.  In  the  stories  animals  and  birds  talk  as  in  legenc 
If  a unit  is  developed  around  the  Indian  theme,  much  of  the  vocabula 
from  the  stories  will  be  used  in  speaking,  listening  and  writing.  Extendii 
the  story  of  Silver  Cloud  will  provide  enrichment  of  language  experienc 

VOCABULARY 

Words  Introduced:  Silver,  Cloud,  Indian,  gifts,  flowers,  path,  pick  (siel< 
berries,  around 

PREPARING  FOR  READING 
Presenting  Vocabulary 

Most  children  should  meet  and  recognize  the  following  new  words  in  t 
story  context:  pick,  berries,  around. 

Silver  Cloud  — Present  the  name  of  the  hero  of  the  story  on  the  chalkboai 
Show  the  children  a picture  of  him.  Have  the  children  ask  questions  abo 
Silver  Cloud.  Print  these  on  the  chalkboard.  Answer  the  questions  that  a 
necessary  as  background  for  the  story.  Leave  others  unanswered  as  t 
answers  will  be  found  in  the  stories.  Use  the  words  path,  flowers,  gifts 
sentences  related  to  the  topic. 

READING  THE  STORY 

Page  56  Have  the  children  read  the  page  to  find  out  all  they  can  abo 
Silver  Cloud.  Call  for  proof  that  he  is  kind. 

Page  57  Have  the  children  discover  what  two  gifts  the  boy  and  t 
squirrel  find.  Call  for  proof  that  Grey  Squirrel  knows  t 
forest  well.  Ask  the  children  how  they  felt  as  they  read  t 
last  line  on  page  57.  Ask  what  might  happen. 

Pages  58-59  Have  the  children  discover  what  happens  when  the  n( 
animal  comes  along.  Why  does  the  bear  help  Silver  Clou 
Have  them  find  out  what  the  third  gift  is.  What  does  Sil\ 
Cloud  suggest  his  mother  will  do  with  each  gift? 
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EACHING  THE  READING  SKILLS 
lecalling  Events  — Seatwork  Activity: 

; 1.  Silver  Cloud  got  three 

2.  The  flowers  grew  in  the 

I 3.  Silver  Cloud’s  mother  helped  the  bear  when 

I 4.  Silver  Cloud  picked 

5.  When  Brown  Bear  came  through  the  forest,  Grey 

, Squirrel  was 

6.  Grey  Squirrel  dropped  a feather  at 

7.  Silver  Cloud’s  mother  will  look  at 

8.  She  will  eat  the 

! 9.  She  will  put  the  feather 

j 

|oting  Detail  — We  Can  Read  Magic  and  Make-believe,  page  34. 

ieeing  Relationships  — We  Can  Read  Magic  and  Make-believe,  page  35. 
fhis  story  could  be  acted  out  as  a simple  play  in  which  the  Indian  mother 
iieets  the  trees,  the  wind,  the  sun  and  the  cloud  and  talks  to  them.  Other 
iharacters  might  be  added  to  allow  children  to  imagine  what  the  deer,  the 
fear,  the  river  would  suggest  as  names  for  the  child.  Children  might  enjoy 
[oing  the  play  with  masks.  They  should  paint  and  cut  out  large  masks  to 

told  in  front  of  their  faces  when  taking  the  parts  of  the  wind,  sun,  etc. 

Ising  Phonics 

! 

ifowels  a and  e (long  and  short)  — Recall  with  the  children  the  short  sound 
itf  a as  in  cat.  Print  the  word  came.  Recall  that  when  the  letter  a has  this 
i pund,  we  say  it  has  the  long  sound. 

^rint  on  the  chalkboard  the  words:  bed,  help,  we.  Say,  “Two  of  these  words 
lave  the  same  sound  of  e.  What  are  they?”  Explain  that  e has  a short  sound 
h the  words  bed,  help.  Erase  these  two  words.  Beside  the  word  we  print: 
ne,  be,  she.  Have  one  child  read  them.  Point  out  that  the  letter  e says  its 
iwn  name  in  these  words.  This  is  the  long  sound  of  e.  Print  the  following 
yords  on  the  chalkboard  one  at  a time.  Ask  the  children  to  read  each  word 
jind  then  tell  whether  it  has  the  long  or  the  short  sound  of  e:  bed,  dear,  he, 
|at,  bread,  here,  egg,  ten,  tell,  teach. 

7owels  a and  e (long  and  short)  — We  Can  Read  Magic  and  Make-believe, 
>age  36. 

! 

I 

! 

ll 

] 
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Phonic  Elements  — Seatwork  Activity:  Explain  that  both  words  that  ai 
missing  in  the  sentence  must  rhyme  with  the  word  at  the  end  of  th 
sentence. 


1.  Little Riding  Hood  saw  a wolf  in  her 

grandmothers (led) 

2.  This  old cannot  go  very 

(jar) 

3.  The  old  fox into  the (sell) 

4.  “Oh, said  the  old  man,  “I  cannot 

what  you  say.”  (ear) 

5.  The  monkey  took bananas  and 

he  ran  away,  (hen) 

6.  I hope  my  mother  will me  have  a new 

(get) 

7.  The  monkey  wanted  to  be so 

gave  him  a banana,  (bed) 

8.  When  we  came the  lake  we  saw  that  the 

water  was  as as  glass,  (ear) 


Using  Word  Structure 

Compounds  and  Variant  Ending  ing  — Print  on  the  chalkboard  the  woi 
path.  Say  to  the  children,  “Say  this  word  to  yourselves.  How  many  parts  c 
you  hear  in  it?”  Then  print  one  at  a time  the  words:  pathway,  pick,  pickin 
puffing,  around.  Have  the  children  tell  how  many  parts  they  hear  in  eac 
word. 

Seatwork  Activity:  Explain  to  the  children  that  they  are  to  say  the  word, 
it  has  one  part,  put  1 after  the  word.  If  it  has  two  parts,  put  2 after  the  wor 

1.  someone  8.  cloud  

2.  when  9.  pathway  

3.  picking  10.  voice  

4.  Sunday  11.  acting  

5.  around  12.  huffing  

6.  blowing  13.  bring  

7.  cookbook  14.  gift  
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forking  With  Words  — Follow  a procedure  similar  to  the  one  described  in 
esson  10  to  build  the  following  grid: 


discuss  briefly  the  meaning  of  each  word  as  it  appears.  Have  the  children 
|)te  that  the  a in  tall,  ball,  etc.,  has  neither  the  long  nor  short  sound. 

{(TENDING  THE  LANGUAGE  EXPERIENCE 

I'ave  the  story  retold  by  the  children.  As  three  gifts  are  mentioned  in  the 
bry,  the  children  will  be  called  upon  to  observe  sequence.  Have  the 
ilildren  extend  the  story  by  acting  out  the  parts  of  Silver  Cloud  and  his 
lother.  Silver  Cloud  may  present  the  gifts  and  tell  how  he  came  to  get 
Ibm. 
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16:  SILVER  CLOUD.  THE  INDIAN  BOY 

In  the  Forest 
(Poem) 

Text  Pages  60-61 


READING  THE  POEM 

Many  children  may  not  be  used  to  hearing  poems  that  do  not  rhyme.  Tl 
use  of  such  poetry  may  encourage  children  to  write  unrhymed  verse. 

The  poem  has  a rhythm  that  resembles  a tom-tom  beat.  It  might  be  intri 
duced  by  having  a tom-tom  played  or  imitated.  The  tone  of  the  reading  ( 
the  poem  should  be  in  keeping  with  this  rather  mysterious  beat. 

Read  the  poem  to  the  children.  Have  them  listen  a second  time  for  “quie 
words.  Have  them  follow  the  poem  as  you  reread  it.  Have  them  discu 
signs  of  autumn  in  the  forest.  Some  children  may  be  able  to  write  a fe 
lines  of  unrhymed  poetry  completing  lines  such  as: 

It  is  autumn  in  the  forest 

By  a cool  and  quiet  river 


17:  SILVER  CLOUD,  THE  INDIAN  BOY 

The  Coming  of  Winter 

Text  Pages  62-66 

VOCABULARY 

Words  Introduced:  winter,  leaves,  sky  (my),  night,  cold  (old),  fall  (all 
quickly,  covered,  last 

PREPARING  FOR  READING 

This  story  takes  place  as  autumn  changes  to  winter.  Discussion  of  tl 
change  may  be  stimulated  by  a series  of  pictures  cut  from  magazines  ' 
sketched.  In  picture  one  show  trees  covered  with  red  and  orange  leaves; 


icture  two  show  the  leaves  falling;  in  picture  three  show  snow  falling;  in 
I icture  four  show  a deep  snowfall.  Have  the  children  match  sentences  such 
I s these  with  the  pictures: 

1.  The  leaves  are  orange  and  red. 

2.  At  last  the  leaves  fall  from  the  trees. 

3.  Snow  is  falling. 

4.  Everything  is  covered  with  snow.  Winter  has  come. 

.sk  the  children  to  add  one  or  two  sentences  to  tell  more  about  each 
' icture.  Have  these  stories  read. 

presenting  Vocabulary 

I fhe  sentences  above  may  be  used  to  introduce  in  context  a number  of  words 
■lat  occur  in  the  story. 

: ^ickly  — If  difficulty  is  anticipated  with  this  word,  questions  may  be  asked 
i hat  call  for  the  use  of  the  words  quick  and  quickly  in  sentences.  The  words 
' luick  and  quickly  may  be  printed  on  the  chalkboard  and  sentences  such  as 
jie  following  read: 

The  Indian  boy  was  in  a hurry  to  get  home. 

He  went  quickly. 

lEADING  THE  STORY 

Ise  the  title  to  stimulate  interest  in  the  adventures  Silver  Cloud  might 
ave  when  winter  comes.  Guide  the  reading  of  the  story  with  questions  or 
pmments  such  as  the  following: 

■age  62  What  were  the  signs  that  winter  was  coming?  How  did  Grey 
' I Squirrel’s  mother  know  it  was  going  to  snow? 

(age  63  What  was  Grey  Squirrel  doing  on  this  particular  day?  What 
friendly  act  did  Silver  Cloud  do?  What  kind  of  food  might 
Silver  Cloud  have  brought? 

' [age  64  What  made  Silver  Cloud  decide  to  hurry  home?  Find  the  line 
j that  tells  why  he  stopped. 

fage  65  Read  to  find  out  how  Silver  Cloud  felt?  Why  do  you  think 

I there  was  no  answer  when  Silver  Cloud  shouted?  What  could 

j have  happened  to  him? 

I fage  66  Who  called  to  Silver  Cloud?  What  did  his  father  tell  him  to 
do?  Read  the  line  that  tells  what  Silver  Cloud  said  when  he 
i ' saw  his  father. 
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Rereading 

Reread  each  page  and  examine  the  illustration.  Have  the  children  choose 
sentence  to  match  the  illustration. 

Page  62  What  is  Silver  Cloud’s  mother  saying  in  the  picture?  How  ( 
you  know? 

Page  63  Read  the  sentence  that  tells  what  Silver  Cloud  is  saying. 
Pages  64-65  Read  what  Silver  Cloud  said  to  himself  as  he  sat  down. 

Page  66  Read  what  Silver  Cloud’s  father  might  be  saying  in  tl 
picture. 


TEACHING  THE  READING  SKILLS 


Recognizing  and  Understanding  Words  — Chalkboard  Activity:  Have  t 
children  use  each  of  the  following  phrases  orally  in  sentences. 


cold  winter  night 
the  last  time 
a gift  for  an  Indian 
around  the  forest 
leaves  fall 
became  afraid 


covered  with  clouds 
silver  berries 
pick  flowers 
feathers  on  the  path 
ran  quickly 
heard  a voice 


Recognizing  and  Understanding  Words- We  Can  Read  Magic  and  Mali 
believe,  page  37.  Children  should  be  given  practice  in  asking  questions.  . 
a game  each  child  might  prepare  a question  on  a piece  of  paper  with  t 
answer  on  the  back.  Then  he  might  pass  it  to  another  pupil  for  a writt 
answer.  Questions  might  be  on  the  story. 

Seeing  Relationships  — Seatwork  Activity:  The  children  are  to  compk 
each  sentence. 

1.  The  leaves  had  dropped  from  the  trees  because 


2.  Silver  Cloud’s  Mother  could  tell  it  was  going  to  snow 
because 

i 3.  Grey  Squirrel  could  not  stop  to  talk  to  Silver  Cloud 

because 

4.  Silver  Cloud  could  not  see  the  path  because 


5.  Silver  Cloud  became  more  and  more  afraid  because 


{3dicting  Outcomes  — Wg  Can  Read  Magic  and  Make-believe,  pages  38- 
t Each  of  these  stories  lends  itself  to  illustration. 

Ihabetical  Sequence  — Print  on  cards  the  letters  of  the  alphabet  in  lower 
e.  Show  the  children  a dictionary  or  telephone  book.  Discuss  how  these 
)ks  are  used.  Explain  how  the  words  are  arranged.  Point  out  that  all  the 
rds  which  begin  with  a come  first  in  the  dictionary.  To  avoid  confusion 
not  refer  to  the  second  letter  in  a word.  Explain  to  the  children  the 
fulness  of  knowing  the  names  of  the  letters  in  order.  Arrange  the  cards 
the  chalkboard  ledge  in  alphabetical  order.  Then  ask  such  questions  as, 
[ Thich  letter  in  the  alphabet  comes  before  r?  before  1?  etc.  Which  letter 
|j  mes  after  p?  after  c?  Which  letter  comes  between  g and  i?  between  t and 
|etc. 

twork  Activity: 


I 


i ing  Phonics 

mbination  qu  — Say  the  words:  queer,  quaek,  quit,  and  ask  in  what  way 
3se  words  sound  alike.  Print  on  the  chalkboard  the  word  quickly.  Draw  a 
I e under  qu.  Say  the  word,  slightly  elongating  the  qu.  Say  the  following 
bups  of  words  and  have  the  children  pick  out  those  that  begin  like 


a b c d e f g 

n o p q r s t 

1.  What  letter  comes  after? 


nop 

uv 


ijk 

rst 


efg 

xy 


2.  What  letter  comes  before? 


fgh 


bed 

stu 


no 

qr 


3.  Put  the  letters  in  alphabetical  order: 

bac  

dfe  

ijgh  

kmln  


poqr 

vuts 

xwzy 


abc 


jki 
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quickly:  drive,  quack,  quick;  tree,  quart,  trip;  quarrel,  fight,  quit;  quar 
bride,  queer;  quake,  quite,  trim;  quilt,  quiet,  grow. 

Present  riddles  such  as  the  following.  Explain  that  the  answer  must  be 
like  quickly. 

1.  This  person  may  wear  a crown,  (queen) 

2.  This  is  a word  that  means  the  opposite  of  noisy, 
(quiet) 

3.  If  you  wanted  to  find  out  something  you  might  ask 
this,  (question) 

4.  You  put  this  on  a bed  to  keep  you  warm,  (quilt) 

5.  A duck  says  this,  (quack) 

6.  This  word  means  almost  the  same  as  fight,  (quarrel) 

7.  This  word  means  the  opposite  of  slow,  (quick) 

8.  This  is  another  word  for  stop,  (quit) 


Consonants  b,  f,  and  y — Seatwork  Activity:  In  this  seatwork  the  follov 
attack  words  are  included. 

bank  (thank)  beach  (teach)  bait  (wait)  bent  (wer 

feed  (need)  fear  (ear)  fig  (big)  fight  (nigl 

Explain  to  the  children  that  the  following  words  are  the  answers  to 
riddles  below.  They  are  to  print  the  answer  in  the  blank.  All  the  words 
not  be  needed. 


yell 

fear 

yet 

feed 

fig 

bent 

year 

bank 

beach 

fight 

bait 

1.  You  take  this  with  you  if  you  go  fishing 

2.  This  is  the  name  of  a food  we  eat 

3.  Your  father  may  go  to  this  building  on  pay  day. 

4.  This  is  a sandy  place  to  play 

5.  You  do  this  with  your  voice 
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j 6.  This  is  what  you  do  if  you  give  the  monkey  some  food. 


j 7.  Here  is  something  you  should  not  do 

^ 8.  Many  days  make  this 

|j||ng  Word  Structure 

£ iltractions  (one  letter)  — Print  the  following  sentences  on  the  chalkboard. 

1.  Let’s  pick  up  some  coloured  leaves. 

2.  I’m  glad  to  see  the  leaves  are  coming  out  on  the  trees, 
i 3.  I think  it’s  going  to  snow  because  the  sky  is  grey. 

4.  He’s  going  to  play  in  the  water  all  afternoon. 

l aw  a line  under  the  word  Let’s  in  sentence  1.  Say,  “We  could  say  this 
j iitence  another  way.  What  two  words  could  we  use  in  place  of  Let’s? 
( lien  we  use  the  word  Let’s  instead  of  Let  us,  which  letter  is  left  out?” 
f How  a similar  procedure  for  the  other  sentences.  Then  say,  “What  is  the 
} Irt  form  of  it  is?  of  he  is?”  Print  on  the  chalkboard  she  is.  Say,  “How  do 
^ |i  think  you  would  make  the  short  form  of  these  two  words?”  Have  a 
] jld  print  it  on  the  chalkboard.  Review  with  the  children  the  names  of  the 
f jr  seasons.  Then  ask  them  to  read  each  sentence  to  decide  which  season 
; Inferred  to. 

bfENDING  THE  LANGUAGE  EXPERIENCE 

I |ve  children  tell  the  experience  as  Silver  Cloud  would  tell  it  to  his  mother. 
[ live  others  tell  the  story  as  Silver  Cloud’s  father  would  tell  it. 
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18:  SILVER  CLOUD,  THE  INDIAN  BOY 

Winter  in  the  Forest 

Text  Pages  67-71 

VOCABULARY 

Words  Introduced:  fire,  lake  (make),  enough,  tracks  (Jack),  ice,  ho 
caught,  five,  IVe  (I  have) 

PREPARING  FOR  READING 

Children  might  discuss  how  the  Indians  lived  in  winter.  They  might  dec 
what  Silver  Cloud  would  enjoy  doing  in  winter.  They  might  also  disc 
why  life  was  difficult. 

Presenting  Vocabulary 

Most  children  should  meet  the  new  words  in  story  context.  However 
difficulty  is  anticipated,  words  can  be  presented  in  sentences  before  the  st 
is  read.  Have  the  children  read  sentences  printed  in  two  columns  to  find 
which  two  go  together.  Column  1 — The  lake  was  covered  with  ice.  G 
Squirrel  had  enough  food  for  the  winter.  Silver  Cloud  walked  home  quid 
Column  2 — He  knew  that  night  was  coming.  He  had  put  some  food  awa) 
a hole  in  a tree.  The  trees  near  the  lake  were  covered  with  snow. 

The  words  enough,  ice,  and  hole  can  be  identified  in  these  sentences. 

READING  THE  STORY 

Have  children  ask  questions  about  what  Silver  Cloud  did  in  the  win 
Elicit  these  with  a comment  such  as:  What  would  you  like  to  know  ab 
Silver  Cloud  in  winter?  You  may  get  questions  such  as:  Where  does  he  li 
What  does  he  play?  etc.  Explain  that  in  reading  the  story  some  of 
answers  will  appear. 

If  detailed  guiding  is  necessary,  questions  such  as  the  following  may 
useful: 

Page  67  Look  at  the  picture  and  decide  what  the  Indians  might 
doing.  Look  at  the  snowshoes.  How  are  they  made?  Reac 
find  out  what  Silver  Cloud  did  some  winter  days.  What 
his  father  do? 

Page  68  Read  to  find  out  where  Silver  Cloud’s  father  went.  Why 
Silver  Cloud  not  able  to  go? 
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^ge  69  What  did  the  animal  tracks  tell  the  Indians?  Why  did  Silver 
Cloud’s  father  take  him  to  a certain  place  on  the  lake? 

Ige  70  Find  out  how  Silver  Cloud  and  his  father  got  ready  to  fish. 

How  do  you  know  the  father  had  fished  through  the  ice 
before? 

ge71  What  helped  the  Indians  that  night?  Read  the  sentence  that 
i tells  you  this.  What  words  suggest  that  it  took  quite  a long 

I time  for  them  to  get  home?  How  did  each  person  feel  at  the 

j end  of  the  day?  Why? 

kcHING  THE  READING  SKILLS 

l|)ting  Detail  ^ Print  the  following  questions  on  the  chalkboard.  Have  the 
lildren  read  the  questions  silently  and  answer  them  orally.  Encourage 
'em  to  look  for  answers  to  the  questions  in  both  the  pictures  and  text  of 
I e story. 

I 1.  How  did  Indians  make  fire  in  their  homes? 

I 2.  What  things  did  Indians  make  for  their  homes? 

j 3.  How  did  Indians  walk  in  the  snow? 

4.  How  did  Indians  read  stories  in  the  snow? 

5.  How  did  Indians  fish  in  winter? 

J^calling  Events  - Seatwork  Activity:  For  each  of  the  following  sentences 
^/o  of  the  completions  are  correct  and  one  is  not.  Have  the  children  place 
i X in  front  of  the  choice  which  is  not  correct. 

1.  In  the  winter  Silver  Cloud 

played  in  the  snow. 

picked  berries  in  the  forest. 

heard  stories  about  the  Indians  of  long  ago. 

I 2.  At  first  Silver  Cloud’s  father  would  not  take  him  to  Big 
Lake  because 

Silver  Cloud  had  no  snowshoes. 

it  was  a long  way  to  Big  Lake. 

Silver  Cloud  could  not  snowshoe  well  enough. 

3.  The  animal  tracks  in  the  snow  told  the  Indians  that 

a rabbit  had  been  looking  for  food. 

j a wolf  had  been  looking  for  food. 

I an  Indian  had  been  looking  for  a wolf. 
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4.  The  Indians  could  walk  out  on  the  lake  because 
it  was  winter. 

it  was  covered  with  ice. 

their  snowshoes  were  Hke  boats. 

5.  The  Indians  made  holes  in  the  ice  so  that  they  could 

fish  through  the  holes. 

splash  in  the  water. 

get  the  fish  out  of  the  water. 

6.  Silver  Cloud  and  his  father  caught  some  fish 

on  their  way  home  from  the  lake. 

through  holes  in  the  ice. 

at  Big  Lake. 

7.  When  Silver  Cloud  and  his  father  were  ready  to  go 
home 

night  was  coming. 

snow  was  falling. 

the  moon  helped  them  on  their  way. 

Following  Directions  — We  Can  Read  Magic  and  Make-believe,  pages  4( 

41. 

Using  Phonics 

Consonant  Combinations  bl,  cl,  fl,  gl,  pi,  and  si  - Ask  the  children  to  re^ 
the  following  pairs  of  words  as  you  print  them:  blow,  blew;  class,  clou 
place,  please;  sleep,  slide.  Have  the  children  underline  the  parts  that  lo( 
and  sound  the  same  in  each  pair. 

Print  the  following  sentence  on  the  chalkboard: 

I’ve  picked  some  pretty  flowers  for  you. 

Say,  “I  am  going  to  say  a word  that  begins  in  the  same  way  as  one  of  tl 
words  in  this  sentence.  See  if  you  can  find  it.  The  word  is  flat.”  When  a chi 
says  flower  draw  a line  under  the  fl.  Say,  “I  am  going  to  say  some  oth 
words.  If  they  begin  the  same  as  flower,  put  up  your  hand.”  Say  words  sue 
as:  bloom,  fly,  clear,  flood,  fairy,  flow,  sled,  slice,  float,  plank,  plane,  fli 
flew,  slush,  freeze,  blouse,  clap. 

Say,  “Here  are  some  sentences  that  have  new  words  in  them  that  begin  wi 
fl.  See  if  you  can  figure  out  for  yourselves  what  the  new  words  are.  Remei 
ber  they  begin  in  the  same  way  as  flower  and  end  like  words  you  alrea( 
know.”  1 
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1 1 1.  I dropped  my  cup  on  the  floor. 

i2.  I see  some  flakes  of  snow, 
j 3.  The  flames  of  the  fire  are  very  hot. 

I 4.  Everyone  laughed  when  the  clown  fell  flat  on  the  floor. 

I eatwork  Activity:  Devise  a seatwork  activity  in  which  the  children  are  to 
ibmplete  the  sentence  by  using  a word  that  begins  with  one  of  the  con- 

I.  mant  combinations  at  the  top  of  the  page  and  rhymes  with  the  word  in  the 
(rackets.  Example: 

Put  the  kitten  down  on  the (door) 

"'I 

li'i  this  activity  introduce  the  words: 

I flame  (came),  flat  (at),  flake  (make),  floor  (door) 

lieview  the  words: 

” ; blind,  clear,  glass,  slide,  slow 

■|onsonant  W — In  this  activity  the  following  attack  words  are  included: 

I win  (in)  wade  (made)  wide  (side) 

: ' weed  (need)  wink  (think) 

rint  on  the  chalkboard  or  experience  chart  paper  phrases  such  as  the 
blowing.  Give  a purpose  for  the  silent  reading  of  each.  Then  have  each 
Jirase  read  orally. 


1. 

a wee  elf 

2. 

wink  your  eye  at  me 

3. 

a wide  lake 

4. 

pick  the  weeds 

5. 

wake  up  soon  ' 

6. 

win  a race 

7. 

wade  in  the  water 

8. 

on  a wet  day 

9. 

over  the  wall 

'lave  one  child  use  a phrase  in  a sentence.  Have  a second  child  add  a 
i&ntence  to  make  a two  sentence  story. 

owel  0 (long)  — Ask,  “Which  letters  in  the  alphabet  are  called  vowels?” 
irint  them  on  the  chalkboard  as  a child  names  them.  Then  print  the  words 
jest  and  be.  Help  the  children  to  recall  that  the  e in  the  word  nest  has  a 
mort  sound  and  that  the  e in  be  has  a long  sound.  Recall  that  the  long  vowel 
l ays  its  own  name.  Print  on  the  chalkboard  the  words  track  and  lake.  Ask 
ii  /hich  word  has  the  long  vowel  sound  and  which  has  the  short  sound.  Print 
II he  words:  got,  dog,  shop.  Ask  which  vowel  sound  they  hear  in  these  words, 
frhen  print  the  words  spoke,  cold,  nose.  Have  the  children  listen  for  the 
liound  of  o in  these  words.  Then  say,  “In  the  words  spoke,  cold,  nose  the  o 


has  a sound  like  its  own  name.  We  call  it  a long  o.  Now  I am  going  to  pr 
some  words  on  the  chalkboard.  You  are  to  read  them  to  yourselves  a 
decide  whether  these  words  have  a long  o or  short  o sound.”  Print  su 
words  as:  coat,  old,  home,  got,  don’t,  dog,  spoke,  spot,  goat,  told. 

Using  Word  Structure 

Compounds  — Devise  a seatwork  activity  in  which  the  children  are  to  co 
plete  sentences  by  supplying  one  part  of  a compound  word.  Example: 

Long,  long go,  there  lived  a king  who  was  not  happy. 
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19:  SILVER  CLOUD,  THE  INDIAN  BOY 

Food  from  the  Trees 

Text  Pages  72-75 


i>|lCABU  LARY 

jjrds  Introduced:  running  (run),  sap,  maple,  log  (dog),  buckets,  full, 
jjies,  hot  (not),  sugar 


lEPARING  FOR  READING 


ip  story  introduces  children  to  the  making  of  maple  syrup  by  the  Indians. 

I interest  unit  may  be  developed  around  the  story.  A display  of  items 
f^ted  to  the  unit  may  be  made.  Some  children  may  not  be  familiar  with 
\),  maple  syrup,  maple  sugar.  Experiences  with  these,  tasting  and  describ- 
I them,  will  help  children  use  the  vocabulary  of  the  story, 
li 

Iading  the  story 

[e  reading  of  the  story  should  be  guided  to  bring  out  the  following  ideas: 

I The  Indians  looked  forward  to  the  making  of  maple  sugar 
because  food  was  scarce  during  the  winter. 

The  Indians  had  a way  of  making  maple  sugar,  using 
things  available  to  them. 

All  the  members  of  the  family  helped  in  the  work. 

The  Indians  ate  a great  deal  of  sugar  and  stored  what 
I was  left. 


lACHING  THE  READING  SKILLS 


icognizing  and  Understanding  Words  — Chalkboard  Activity:  Draw  a 
ip  of  the  forest.  On  the  map  print  the  following  phrases.  Have  the  chil- 
ibn  in  turn  find  their  way  through  the  forest  by  reading  the  phrases. 


beautiful  flowers 

caught  a fish 

picking  some  red  berries 

enough  fire  wood 

falls  quickly 

some  maple  sugar 

tracks  to  the  lake 

through  the  ice 

into  a log 

buckets  full  of  sap 
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Recalling  Events  — Seatwork  Activity:  The  children  are  to  complete 
sentence  by  numbering  the  correct  ending  at  the  bottom  of  the  page. 


1.  When  the  Indians  hear  the  water  running  under  the 

ice  they  know 

2.  Silver  Cloud’s  mother  made  buckets 

3.  Silver  Cloud’s  father  put  a bucket 

4.  Silver  Cloud’s  mother  made  a big  fire 

5.  When  the  buckets  were  full,  the  Indians 

6.  Silver  Cloud  put  the  sap  from  the  buckets  

7.  Silver  Cloud’s  mother  put  the  stones  into  the  sap 

8.  The  Indians  put  hot  sap  on  the  snow 

9.  The  Indians  made  enough  maple  sugar 

10.  The  Indians  gave  thanks 

to  last  a long  time. 

for  food  from  the  trees. 

to  heat  the  sap. 

into  the  log. 

get  the  sap. 

to  make  it  into  maple  sugar. 

to  get  the  stones  hot. 

that  winter  will  soon  be  over. 

took  them  to  the  log. 

under  a hole  in  each  maple  tree. 

to  hold  the  sap. 


Drawing  Conclusions  — We  Can  Read  Magic  and  Make-believe,  pages 
27. 

Using  Phonics 

Consonant  V — Print  in  a column  on  the  chalkboard  the  words  very 
voice.  Ask  the  children  how  these  words  are  alike.  Print  the  letter  v at 
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e[  fof  the  column  and  ask  a child  to  name  it.  Print  on  the  chalkboard  the 
ff  ld  an.  Have  the  word  read.  Then  say,  “I  am  going  to  make  an  into 
1 ither  word.  Watch  what  I do.”  Print  the  letter  v in  front  of  an.  Have  the 
'i  d van  read.  Discuss  its  meaning.  Then  print  on  the  board  mine.  Have  it 
; I,  Then  substitute  the  letter  v for  m to  get  the  word  vine.  Have  the 
ii  dren  use  the  new  words  in  sentences. 

Ilisonants  g,  h,  j,  I,  p,  and  v — Seatwork  Activity:  In  this  activity  attack 
sj  ds  such  as  the  following  are  used:  gown  (down),  gay  (may),  jay  (may), 
ii|ibig),  lick  (sick),  lame  (came),  low  (know). 

ijilain  that  the  word  which  answers  the  riddle  begins  with  one  of  the 
S|  3rs  at  the  top  of  the  sheet  and  rhymes  with  the  word  in  brackets  at  the 
]i‘  of  the  riddle. 


What  Is  It? 

g,  h,  j,  1,  p,  V 

1. 

You  can  put  it  on.  (down) 

2. 

This  word  means  happy,  (may) 

3. 

Here  is  the  name  of  a bird  that  is 

blue. 

(may) 

4. 

You  may  see  this  up  in  the  sky.  (let) 

5. 

This  is  a kind  of  tree,  (nine) 

6. 

You  may  cook  carrots  in  this,  (not) 

7. 

Here  is  a kind  of  house,  (but) 

8. 

Dogs  have  four  of  them,  (saw) 

9. 

You  can  ride  in  this,  (an) 

10. 

You  can  eat  it.  (am) 

11. 

Here  is  a kind  of  dance,  (big) 

12. 

Here  is  another  name  for  a long 

walk. 

(like) 

13. 

This  word  means  you  cannot  walk  very 

well. 

(came) 

14. 

If  a dog  likes  you,  he  may  do  this  to  your 

hands. 

(sick) 
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Using  Context  Clues  — We  Can  Read  Magic  and  Make-believe,  page  44. 

Working  With  Words  — Follow  a procedure  similar  to  the  one  describe< 
Lesson  10  to  build  the  following  grid: 


Discuss  meaning  as  necessary.  Recall  with  the  children  the  reason  for 
circles  around  fid  and  rad. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Labelled  drawings  can  be  made  showing  the  steps  in  making  maple  su; 
Films  and  filmstrips  about  modern  maple  sugar  making  may  be  viewed 
discussed. 
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30:  SILVER  CLOUD,  THE  INDIAN  BOY 


Spring  Comes  to  the  Forest 

Text  Pages  76-78 


pABULARY 

pS  Introduced:  spring  (thing),  longer  (long),  grass  (class),  nests  (best), 
beaver 

I’ARING  FOR  READING 

b the  children  discuss  the  title  Spring  Comes  to  the  Forest.  Have  them 
lict  what  changes  would  take  place  as  winter  turned  to  spring.  These 
II  be  recorded  and  compared  at  a later  time  to  the  facts  of  the  story. 

It 

i,lenting  Vocabulary 

gre  is  a need  to  reduce  the  number  of  words  children  meet  in  the  story, 
^ words  may  be  used  in  riddles  presented  at  some  time  before  the  story 
id.  Children  may  get  the  new  words  from  context  of  the  riddles. 

1.  I live  in  a hole  in  a maple  tree. 

I am  grey. 

I I like  to  eat  nuts. 

, What  am  I? 

2.  I can  hop. 

I live  near  the  water, 
i I am  green. 

What  am  I? 

3.  I build  my  own  house. 

j I cut  down  trees  by  the  river. 

I I have  brown  fur. 

! What  am  I? 


ihe  children  to  identify  each  animal,  and  then  print  the  name  of  each  on 
halkboard. 

:i)ING  THE  STORY 

|e  questions  and  comments  such  as  the  following  might  be  used: 

76  Find  all  the  clues  you  can’  that  tell  that  spring  is  coming. 
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Page  77  Read  the  page  silently.  Read  the  sentence  orally  that 
what  the  bears  are  doing.  Tell  what  each  of  the  other 
mals  is  doing.  What  do  you  think  the  beaver  might  be  dc 

Page  78  Read  the  page  silently  to  find  out  what  the  beaver  is  d 
Read  the  sentence  that  tells  why  he  had  cut  down  the 
How  can  you  tell  that  it  is  still  early  spring?  Why  woul 
the  animals  be  busy?  Why  were  they  happy? 

TEACHING  THE  READING  SKILLS 

Seeing  Relationships  - Seatwork  Activity:  The  children  are  to  com 

the  following  sentences. 

1.  The  birds  were  building  their  nests  because 

2.  The  bears  were  looking  for  food  because 

3.  The  frog  was  waiting  because 

4.  Silver  Cloud  and  the  grey  squirrel  could  tell  the 

beaver  was  at  work  because 

5.  The  beaver  cut  down  the  tree  because 

6.  Silver  Cloud  did  not  want  to  go  and  see  the  beaver’s 

house  because 

7.  All  Silver  Cloud’s  friends  were  happy  because 


Recalling  Events  — Seatwork  Activity:  Print  the  following  questions  o 
chalkboard.  Have  the  children  answer  by  listing  the  names  of  the  an 
mentioned  in  the  story. 

1.  Which  birds  were  building  a nest  in  the  long  grass? 

2.  Which  birds  were  building  a nest  in  a maple  tree? 

3.  What  animals  came  out  of  their  homes  after  a long 
sleep? 

4.  Who  went  for  a walk  down  by  the  river? 

5.  Who  was  waiting  for  something  to  eat?  || 

6.  Which  animal  was  building  a house  in  the  river? 

Observing  Sequence  — We  Can  Read  Magic  and  Make-believe,  page  4 


82 


ng  Detail  — We  Can  Read  Magic  and  Make-believe,  page  46. 


ig  Phonics 

^els  (review)  - Seatwork  Activity:  The  children  are  to  read  the  follow- 
words  to  themselves  and  list  them  in  the  appropriate  column. 


feed  say  log  leaves  yet  so 

gave  bent  rope  off  last  year 

met  don’t  tracks  drop  tail  cot 

late  spoke  feet  heat  shed  Kay 

Long  a 

Short  a 

Long  e 

Short  e 

Long  o 

Short  o 

I ‘els  (review)  — We  Can  Read  Magic  and  Make-believe,  page  47. 

nic  Elements  — Ask  the  children  to  read  the  following  pairs  of  words  as 
print  them  on  the  chalkboard:  eat,  meat;  tail,  sail;  sick,  pick;  car,  far; 
hot;  coat,  boat;  cold,  sold.  Ask  how  the  pairs  of  words  are  the  same, 
e different  children  underline  the  rhyming  endings.  For  each  pair  of 
ds  have  the  children  supply  other  words  that  rhyme.  Print  them  on  the 
kboard  and  have  a child  underline  the  rhyming  ending. 

[work  Activity:  Explain  that  each  phrase  or  sentence  is  to  be  completed 
a word  that  rhymes  with  the  word  in  the  brackets. 


1. 


The  ball,  (it) 


2.  Put  on  your_ 

3.  


-the  letter  i. 


4.  We  wanted  to 

5.  an  old 


(boat) 

(not) 

-the  game,  (in) 


6.  Milk  the- 

7.  


can  (in) 

(now) 

the  letter,  (tail) 
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8.  Please the  letter,  (tail) 

9.  He the  bananas,  (old) 

10.  the  ball,  (sick) 

11.  The  fire  is (not) 

12.  a very winter  (old) 

13.  a red house  (sick) 

14.  me  the  flowers,  (snow) 

15.  down  here,  (it) 

Using  Word  Structure 

Variant  Endings  — Seatwork  Activity:  Explain  to  the  children  that  the) 
to  finish  these  sentences  by  adding  the  ending  s,  d,  ed,  or  ing  to  the  ur 
lined  word.  Explain  that  sometimes  two  answers  may  be  correct. 


1.  Silver  Cloud  played  and  talk. with  his  animal 

friends. 

2.  The  squirrel  was  show the  Indian  where  there 

were  flowers. 

3.  Silver  Cloud  sometimes  give his  mother  a gift. 

4.  He  went  hurry through  the  forest. 

5.  It  looked  as  if  it  were  ^ to  snow. 

6.  The  snow  is  fall everywhere. 

7.  Last  year  his  father  snowshoe to  Lake  Wind. 

8.  The  beaver  was  build a new  home. 

9.  He  was  please with  it. 

10.  The  squirrel  look as  if  he  want some  food. 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  new  character,  Brown  Beaver,  might  be  the  centre  of  discus 
Children  might  collect  pictures  and  books  to  share  information  a 
beavers. 


21:  SILVER  CLOUD,  THE  INDIAN  BOY 

j A New  Home 

I TextPages79-85 

|3CABULARY 

jiirds  Introduced:  summer,  safe,  island,  side  (ride),  until,  ugly,  whispered, 
j/t,  sun  (run),  sand  (and) 

i|EPARING  FOR  READING 

ive  the  children  discuss  why  the  forest  is  a good  place  in  which  to  live, 
ive  them  recall  how  the  forest  has  been  good  to  Silver  Cloud  and  his 
nily.  Show  them  the  picture  on  page  79.  Let  them  suggest  words  to 
scribe  the  kind  of  day  this  is.  Words  such  as  peaceful,  happy,  quiet  might 
elicited.  Have  them  suggest  what  dangers  are  always  present  in  the 
rest.  Prepare  for  the  fact  that  this  story  describes  some  of  these  dangers. 

^senting  Vocabulary 

nmer,  whispered  — If  difficulty  is  anticipated  with  these  words,  sentences 
ated  to  the  discussion  of  the  picture  may  be  presented. 

' It  was  a hot  summer  day. 

A wind  blew  through  the  trees. 

,1 1 The  wind  whispered  something  to  the  animals. 

iriADING  THE  STORY 

II  ive  the  story  read,  letting  the  children  discover  the  clues  that  danger  is 
lesent.  As  the  action  breaks  out,  have  them  realize  that  the  animals  and 
■ s people  are  terrified  by  their  enemy,  fire.  Help  them  appreciate  the  relief 
; ^t  the  animals  and  the  Indians  feel  when  they  arrive  safely  on  the  island. 

i 'scuss  the  problem  the  animals  face  as  they  look  back  at  their  burned-out 
I 'est.  Have  children  suggest  what  the  Indians  and  the  animals  might  do. 

; ien  have  them  read  to  find  out  what  happens  in  the  story.  Let  them  sug- 
st  how  the  water  is  the  friend  of  the  Indians.  Have  them  identify  the 
1 elings  of  hopefulness  that  the  Indians  express  at  the  end  of  the  story. 

breading 

^ve  the  story  read  page  by  page,  letting  the  children  find  sentences  that 
I'l  how  the  feelings  of  the  characters  changed.  For  example: 

' ge  79  Silver  Cloud’s  father  was  satisfied.  Silver  Cloud  was  worried. 
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Page  80 

The  squirrel  was  very  frightened.  Silver  Cloud  was  afraid 
the  fire. 

Page  81 
Page  82 
Page  83 
Page  84 

The  animals  were  terrified. 

The  animals  were  sad. 

The  animals  were  thankful. 

The  Indians  were  puzzled  about  what  to  do.  The  India 
trusted  the  water. 

Page  85 

The  Indians  were  hopeful  about  their  new  home. 

If  children  are  ready  to  expand  their  range  of  concepts,  use  words  such 
terror-stricken,  horrified,  content,  startled,  in  despair,  downhearted  in  pla 
of  the  more  ordinary  expressions. 

TEACHING  THE  READING  SKILLS 

Drawing  Conclusions  — Seatwork  Activity:  Have  the  children  mark  t 
sentences  that  tell  about  the  picture  on  the  page  indicated. 

Page  79  The  Indians  are  fishing  through  the  ice. 


Page  81 

It  is  summer  time  in  the  forest. 

Silver  Cloud  is  looking  for  Crey  Squirrel. 

The  two  Indians  are  hurrying. 

Silver  Cloud  and  the  animals  ran  quickly. 

They  were  afraid  of  the  fire. 

The  animals  are  sleeping. 

The  hot  fire  came  after  them. 

Page  82 

The  Indians  and  the  animals  are  safe  on  an  island. 

The  animals  are  very  sad  because  they  have  lost  their  homes, 
The  animals  have  new  homes  on  the  island. 

The  forest  that  once  looked  green  and  beautiful  now  lo( 
black  and  ugly. 

Page  84 

The  Indians  are  going  down  the  river  in  a boat. 

Grey  Squirrel  is  on  the  raft  with  Silver  Cloud. 

The  Indians  are  looking  for  a new  place  to  live. 

The  Indians  are  going  down  the  river  to  fish.  I 

Page  85 

The  beautiful  forest  will  be  the  Indians’  new  home.  II 

Grey  Squirrel  will  run  back  to  his  old  friends.  || 

Silver  Cloud’s  father  is  showing  the  others  the  beautiful  gr Jl 
forest.  11 

The  fire  and  wind  have  made  this  forest  black  and  ugly. 
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Oting  Detail— We  Can  Read  Magic  and  Make-believe,  page  48.  Have  a 
uild  select  one  sentence  from  this  page  to  illustrate  on  large  paper.  Then 
live  him  print  his  story  on  the  picture.  The  story  may  simply  be  the  answers 
1:  the  two  questions  on  the  item. 

5eing  Relationships  — Collect  pictures  of  the  four  seasons.  Have  the 
lildren  arrange  the  pictures  under  the  appropriate  headings:  Spring, 
immer,  Fall,  Winter. 

lave  the  children  tell  to  which  season  or  seasons  each  of  the  following 
intences  refers: 

J ' 1.  Everything  is  covered  with  snow. 

2.  The  leaves  are  coming  out  on  the  trees. 

II ! 3.  New  green  grass  and  very  small  flowers  can  be  seen, 

i 4.  The  Indians  can  go  ice-fishing  now. 

^ ! 5.  Red  and  yellow  leaves  are  on  the  trees. 

I 6.  The  days  become  longer. 

I 7.  Some  animals  are  having  a long  sleep. 

" 8.  Children  play  in  the  water  now  because  it  is  not  cold. 

,,  I 9.  Animal  tracks  can  be  seen  in  the  snow. 

I 10.  The  trees  have  no  leaves  at  all. 

" I 11.  The  brown  leaves  whirl  about  as  the  wind  blows. 

I 12.  The  bears  sleep  in  caves  and  logs, 

i 13.  The  trees  are  bent  with  snow. 

ting  Phonics 

nsonants  r,  S,  and  t — Print  on  the  chalkboard  the  word  Jack.  Say,  ‘1  am 
' Wng  to  make  Jack  into  another  word.”  Erase  the  letter  J and  substitute  s. 
[j'^ou  know  the  sound  that  s has  at  the  beginning  of  a word.  Think  of  that 
ll  'und.  What  is  the  word?”  Have  a child  use  the  word  in  a sentence.  Ask, 

■ JVhat  is  a word  that  means  the  same  or  nearly  the  same  as  sack?” 

i^patwork  Activity:  In  this  seatwork  the  following  attack  words  are  included. 

i i Sam  (am)  sunny  (funny)  self  (elf) 

j save  (gave)  sail  (tail)  tick  (sick) 

1 1 tame  (name)  tap  (sap)  tent  (went) 

E le  children  are  to  match  the  answers  to  the  questions  on  page  88.  More 
ian  one  answer  is  possible. 
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1.  Why  is  Sam  going  down  to  the  river? 

2.  Why  did  Peter  save  his  money? 

3.  Why  did  Kay  shake  the  clock? 

4.  Why  did  Dot  tap  on  the  bedroom  door? 

5.  Why  was  the  tame  rabbit  running  away? 

6.  Why  does  the  cat  like  to  sit  in  the  window? 
He  wanted  to  get  a toy  car. 

She  wanted  to  wake  up  her  friend,  Kay. 

It  was  afraid  of  the  barking  dog. 

She  likes  to  sit  in  a sunny  place. 

He  is  going  to  sail  his  boat. 

She  shook  it  to  make  it  tick. 

He  saved  his  money  to  get  a tent. 

He  wanted  to  see  the  beaver  at  work. 


Vowel  i (long)  — Ask  the  children  to  read  to  themselves  the  follov 
sentence  as  you  print  it  on  the  chalkboard: 

I like  milk. 

Ask  a child  to  read  the  first  word.  Say,  “In  this  word  the  letter  i says  its  ( 
name.  Say  the  next  two  words  to  yourselves.  In  which  word  does  the  i so 
the  same  as  it  does  in  the  first  word?  In  the  words  I and  like  the  i has 
sound  of  its  own  name.  It  is  called  the  long  i.”  Print  the  words  ride  and 
Ask  the  children  in  which  word  they  hear  the  long  i sound.  Have  tl 
listen  to  words.  Each  time  they  hear  the  long  sound  of  i in  a word  they 
to  put  up  their  hands.  Use  such  words  as:  like,  kite,  bit,  chirp,  die,  cone,  d 
did,  came,  fight,  fit,  giant,  grin,  hike,  hive,  like,  jeep,  key,  mine,  etc.  Have 
children  say  other  words  in  which  the  i has  the  long  sound.  Draw 
columns  on  the  chalkboard.  At  the  top  of  the  columns  print  Long  i 
Short  i.  Then  "print  the  following  words  one  at  a time:  ride,  time,  trick, 
pick,  ice,  five,  milk,  nine,  side,  with,  white.  Have  the  children  tell  in  wl 
column  each  word  belongs.  When  the  two  columns  are  completed  have 
children  read  aloud  the  column  of  long  i words  and  the  column  of  she 
words. 
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I 

jj/els  (review)  — Seatwork  Activity:  The  children  are  to  read  the  words 
i I list  them  in  the  appropriate  columns. 

f 


like  sap  Bill  side  safe 

nest  pot  teach  say  left 

glad  so  gave  shop  nine 

leaves  hope  lake  fat  gifts 

Long  a 

Short  a 

Long  e 

Short  e 

Long  i 

Short  i 

Long  o 

Short  o 

■ ^el  Generalization  — Ask  the  children  to  read  the  following  words  to 
nselves  as  you  print  them  in  a column  on  the  chalkboard:  hot,  hat,  hen, 
i find,  help,  me.  Ask,  “How  many  vowels  are  there  in  each  of  these 
' |ds?  How  many  of  these  words  have  a short  vowel  sound?  Which  words 
1 jthey?  Many  words  with  one  vowel  have  the  short  vowel  sound.  When 
i I come  to  a word  that  you  don’t  know  and  it  has  only  one  vowel,  try  the 
fj  rt  sound  first.”  Print  on  the  chalkboard  the  word  tag.  “How  many  vowels 
i ! there  in  this  word?  Will  you  try  the  long  or  the  short  sound  first?”  If  the 
dren  have  difficulty  with  the  word,  print  on  the  chalkboard  the  sentence: 

! Jack  likes  a game  of  tag. 

br  the  children  have  read  the  sentence  have  them  mark  the  words  that 
ie  only  one  vowel  and  are  short.  Follow  a similar  procedure  with:  ship, 
1,  plug.  Then  print  on  the  chalkboard  the  word  mind.  Ask,  “How  many 
yels  are  there  in  this  word?  Will  you  try  the  long  or  short  sound  first?  If 
I word  does  not  make  sense,  what  sound  will  you  try  next?”  If  the  children 
ie  difficulty,  print  on  the  chalkboard  the  sentence: 

’ When  his  mother  went  out.  Jack  had  to  mind  the  house. 

/e  it  read. 
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Final  Consonants  — For  children  who  need  additional  practiee  in  vh 
auditory  discrimination  and  the  substitution  of  final  eonsonants  and 
sonant  combinations,  devise  an  activity  similar  to  the  one  in  Lesson  13. 

Can  You  Read?  Test  Activities  — We  Can  Read  Magic  and  Make-bel 
pages  49-51.  On  these  pages  all  the  words  introdueed  up  to  page  112 
used. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Help  ehildren  to  imagine  the  new  forest  home  of  Silver  Cloud  and  desc 
it  orally  and  in  writing. 

Have  them  speeulate  about  further  adventures  of  Silver  Cloud  as  he  rr 
new  friends.  This  might  be  reeorded  in  comie-strip  type  drawings 
“balloons”  for  speeches. 

Filmstrips  ean  be  used  to  extend  children’s  knowledge  about  animals  an 
provide  experienee  in  collecting  information  from  different  media.  Be 
the  viewing  of  any  of  these  strips  children  might  list  their  questions  a 
the  animal.  After  viewing  they  might  review  what  they  have  learned. 
and  Mrs.  Beaver  and  Their  Family,  S.V.E.,  A 871-3;  Mrs.  Squirrel  and 
Family,  S.V.E.,  A 871-6;  Mr.  and  Mrs.  Robin  and  their  Springtime  Fm 
S.V.E.,  A 871-2. 

Stories  with  an  Indian  theme  such  as  Thunder  in  the  Mountains  by  t 
Mary  Hooke  (Oxford  University  Press),  or  Paddle-to-the-sea  by  Ho 
Clarey  Holling  (Thomas  Allen)  might  be  read  or  told  to  the  ehildren. 

The  film  strip  Woodland  Indians  (Iroquois),  from  the  series  of  five  s 
“How  the  Indians  Lived”  (Jam  Handy  Organization,  2 Carlton  St.,  Toroi 
might  be  viewed  and  diseussed. 

The  teacher  might  use  as  a referenee  books  on  Indian  life  such  as  Da 
and  Stories  of  the  American  Indian  by  Bernard  Mason  (Ceneral  Publis 
Co.). 

Susan  and  the  Forest  Fire,  a filmstrip,  S.V.E.,  A 430-5,  might  provide  ii 
esting  material  for  comparison  with  the  forest  fire  in  Silver  Cloud. 
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; 32:  OVER  IN  THE  MEADOW 

(Poem) 

I Text  Pages  86-91 
JlCABULARY 

|rds  Introduced:  meadow,  four,  beehive,  buzz,  six,  grows  (knows),  even, 
it  (coat),  gate  (ate),  eight,  shine  (nine),  pen  (hen) 

i‘ 

iEPARING  FOR  READING 

Ij  getting  ready  to  read  this  version  of  an  old  rhyme,  children  might  recall 
il  lie  of  their  favourite  rhymes  and  say  them  again. 

if 

flADING  THE  RHYME 

i B reading  of  this  rhyme  should  require  little  direction  as  the  pictures  pro- 
l|  e an  explanatory  context.  The  rhyme  should  be  read  silently  to  discover 
ii!  ere  the  various  animals  live  and  what  they  do.  The  rhyme  should  be  read 
ji  lly  for  the  enjoyment  of  its  rhythm  and  repetition.  It  can  be  used  for 
\i  )ral  reading  with  the  girls  taking  the  part  of  the  mother  in  each  verse  and 
\\  boys  chanting  the  reply  of  the  young  ones.  The  teacher,  or  pupils  who 

II  d well,  might  take  the  narrative  parts. 

i'aching  the  reading  skills 

lining  Relationships  — Seatwork  Activity:  The  children  are  to  print  after 
Ii  |;h  phrase  the  names  of  the  animal  or  animals  that  might  live  there.  They 
' |1  use  the  names  of  some  animals  more  than  once. 


bear 

beaver 

bee  cat 

mouse 

pig 

robin  frog 

goldfish 

fox 

squirrel  blackbird 

1. 

in  a tree 

7.  in  a nest  in  the  grass 

i 2. 

in  a hole  in  the  wall 

8.  in  the  water 

' 3. 

in  a nest  in  a tree 

9.  in  a bam 

i 4. 

by  the  water 

10  in  a pen 

' 5. 

in  the  forest 

11.  in  a farmhouse 

6. 

in  a cave 

12.  in  a den 
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Following  Directions  — We  Can  Read  Magic  and  Make-believe,  pages 
53.  As  a language  activity  have  each  child  devise  several  directions 
another  child  to  carry  out.  After  these  have  been  submitted  to  the  teac 
and  edited,  they  may  be  duplicated  as  additional  seatwork  activity. 

A Story  for  Independent  Reading:  The  following  story  may  be  used 
time  after  the  pupils  have  read  Lesson  21. 

The  Animals’  Party 

Bill  Beaver  left  his  home  by  the  river  where  he  had  been  working 
all  day.  He  and  his  friends  had  been  making  a new  home  in  the 
water.  In  the  meadow  he  saw  Peter  Rabbit  jumping  in  the  grass. 

“Come,  Peter,”  called  Bill.  “Let’s  go  to  Farmer  Winter’s  barn.  The 
animals  are  having  a party  there  tonight.” 

“Oh,  yes.  Bill,”  said  Peter.  “I  like  a party.”  And  off  they  went  to 
the  barn.  Soon  they  saw  their  friends  the  robins  and  the  bees.  They 
were  going  to  the  party,  too.  They  saw  Father  and  Mother  goat 
running  quickly  from  the  meadow  to  the  barn. 

When  Bill  and  Peter  got  to  the  barn.  Grey  Squirrel  and  Brown 
Bear  were  there. 

“Hello,” called  Red  Cow  and  Big  Pig. “We  are  glad  you  could  come.” 

Mother  Cat  and  her  four  kittens  sat  by  the  door  and  mewed, 
“Mew,  mew,  mew. 

Jumping  up  and  down. 

Mew,  mew,  mew, 

Dancing  up  and  down.” 

Big  Pig  and  Miss  Meadow  Mouse  danced  a jig.  Father  Goat  and 
Red  Cow  went  around  so  quickly  that  Red  Cow  lost  her  beautiful 
new  hat.  All  the  bees  buzzed  as  the  robin  danced  with  the  pretty  bird 
from  a pet  shop. 

A monkey  played  tricks  on  the  animals.  He  covered  the  berries 
with  flowers  and  no  one  could  And  them.  He  ate  some  of  the  bananas 
and  put  a feather  from  Mother  Goat’s  hat  into  the  sugar. 

All  at  once  the  animals  heard  someone  coming.  At  first  they  were 
afraid  but,  when  the  door  opened  and  they  saw  Mr.  Bear,  they 
laughed.  He  had  a big  cake  for  the  party. 

The  animals  had  cookies,  berries,  bananas  and  cake  for  lunch. 

“It’s  time  to  go  home,  now,”  said  Bill  Beaver.  “We  have  more 
work  to  do  in  the  morning.” 

When  all  the  animals  had  left  for  home.  Red  Cow  went  to  bed. 
Big  Pig  went  into  his  pen  and  fell  asleep  at  once.  Mother  Cat  and  her 
kittens  stopped  mewing  and  went  to  sleep,  too. 
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1. 

Billy  Beaver  lived  in  the  barn. 

Yes 

No 

2. 

A monkey  played  tricks  on  the  animals. 

Yes 

No 

3. 

The  beavers  had  been  fishing  all  day  in 
the  river. 

Yes 

No 

4. 

The  animals  were  afraid  when  they  saw 
Mr.  Bear. 

Yes 

No 

5. 

Big  Pig  and  Red  Cow  lived  in  the  barn. 

Yes 

No 

6. 

The  animals  laughed  when  they  heard 
something  coming. 

Yes 

No 

7. 

The  cats  mewed  at  the  party. 

Yes 

No 

8. 

The  animals  danced  and  had  lunch  at 
the  party. 

Yes 

No 

9. 

The  party  was  in  Mr.  Winter’s  barn. 

Yes 

No 

10. 

Mother  Goat  lost  her  beautiful  new  hat. 

Yes 

No 

losing  Phonics 

^{om  hi  nation  qu  — Say  the  words:  quickly,  quilt,  quarrel,  quite,  and  ask  in 
what  way  these  words  are  alike.  Print  on  the  chalkboard  the  word  quickly, 
il3raw  a line  under  qu.  Say  the  word  quickly,  slightly  elongating  qu.  Then 
Hay  pairs  of  words  asking  the  children  to  pick  out  the  one  that  begins  like 
^ Quickly:  queer,  where;  fit,  quit;  queer,  white;  spilt,  quilt.  Then  print  on  the 
iijhalkboard  Jack.  Substitute  qu  for  the  letter  J and  have  the  word  quack 
ijead.  The  children  should  apply  the  word  attack  skill  to  get  the  new  attack 
words:  quit  (it),  quick  (sick),  quack  (back).  Have  the  children  use  the  new 
(i^ords  in  sentences. 

Consonants  m,  n,  v,  and  Combination  qu- Devise  an  activity  so  that  the 
children  will  meet  the  following  attack  words  in  context: 

I mice  (ice)  mat  (at)  meet  (feet)  mumps  (jumps) 

! mast  (last)  map  (sap)  mail  (tail) 

nice  (ice)  nap  (sap)  nail  (tail) 

L^or  review  purposes  include  the  attack  words:  van  (an),  vine  (mine). 

Alphabetical  Sequence  — Print  on  cards  the  letters  of  the  alphabet  in  lower 
iase.  Arrange  them  on  the  chalkboard  ledge  in  alphabetical  order.  Have 
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tHe  children  shut  their  eyes  while  one  child  removes  one  card.  Then  ha\ 
the  others  tell  which  letter  has  been  removed. 

Print  on  the  chalkboard  the  words  afraid,  bigger,  chairs,  dropped.  Have  tl 
children  note  that  the  first  word  begins  with  a,  the  second  begins  with  1 
the  third  with  c,  and  the  fourth  with  d.  Explain  that  when  words  ai 
arranged  in  the  order  of  the  alphabet  we  say  they  are  in  alphabetical  orde 
Then  print  on  the  chalkboard  the  words:  answered,  carrots,  bananas.  Say, 

I were  to  put  these  words  in  alphabetical  order,  which  word  would  coir 
first?  second?  third?”  Follow  a similar  procedure  with:  feathers,  eve 
danced;  gave,  in,  happen,  just;  lunch,  kangaroo,  monkey,  nine. 

Seatwork  Activity!^  Print  the  following  groups  of  words  on  the  chalkboan 
Have  the  children  print  the  words  in  alphabetical  order  using  the  alphab( 
cards  as  reference. 


1. 

course 

afraid 

books 

2. 

dropped 

feet 

elf 

3. 

grew 

in 

heard 

4. 

more 

other 

need 

5. 

quickly 

pick 

ready 

6. 

under 

voice 

wait 

7. 

kitten 

jump 

last 

8. 

seven 

table 

upon 
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' 23:  THE  THREE  BILLY  GOATS  GRUFF 

Text  Pages  92-95 

1 

'/OCABULARY 

i VordS  Introduced;  Billy,  GruflF  (huflF),  bridge,  troll,  across,  trip,  trap  (sap), 
iat  (at),  than  (can),  great,  knocked 

'Preparing  for  reading 

This  story  is  familiar  to  most  children  and  will  require  little  preparation.  It 
provides  an  opportunity  for  children  to  read  independently  with  success 
; pecause  the  context  is  helpful.  The  story  should  be  enjoyed  for  its  dramatic 
quality  as  the  goats  speak  in  different  ways,  as  the  trip-trap  of  the  goats 
i prossing  the  bridge  becomes  louder,  and  as  the  situation  is  repeated  three 
times  with  a slightly  different  twist. 

presenting  Vocabulary 

For  children  who  need  such  help  have  the  picture  on  pages  92-93 
examined.  Ask  oral  questions  such  as  the  following  and  print  the  answers 
'bn  the  chalkboard.  Help  the  children  identify  new  words. 

I What  are  the  goats  in  the  story  called? 

I (They  are  called  the  Three  Billy  Goats  Grufif.) 

i Why  do  they  want  to  cross  the  bridge? 

I (The  meadow  on  the  other  side  looks  greener.) 

I What  is  under  the  bridge? 

j (A  troll  is  under  the  bridge.) 

jREADING  THE  STORY 

This  story  should  be  read  silently  with  few  guiding  questions.  Guiding  ques- 
tions might  be  printed  on  the  chalkboard  and  read  before  the  story  is  begun. 
They  can  be  discussed  after  the  completion  of  the  story.  The  real  enjoyment 
of  this  story  comes  in  the  dramatic  oral  reading. 

Teaching  the  reading  skills 

{Recalling  Events  - Seatwork  Activity: 

I 1.  Where  did  the  Three  Billy  Goats  Gruff  live? 

j 2.  Where  was  the  beautiful  meadow? 

I 3.  What  kind  of  voice  did  Little  Billy  Goat  Gruff  have? 

4.  What  did  the  ugly  troll  like  to  eat? 

5.  When  did  the  troll  jump  up  on  the  bridge? 

6.  What  did  Great  Big  Billy  Goat  GruflF  do  to  the  troll? 
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A Story  for  Independent  Reading  —The  following  story  tells  how  the  Three 
Billy  Goats  Gruff  came  to  live  on  the  hillside.  All  or  part  of  it  may  be  dupli 
cated.  After  the  story  has  been  read,  the  children  might  enjoy  reading  it  ir 
parts  or  illustrating  it  in  booklet  form.  Some  of  the  children  may  like  te 
make  up  other  stories  about  the  adventures  of  the  Three  Billy  Goats  Gruff 

The  Thuee  Billy  Goats  Gruff 

Once  upon  a time  there  were  Three  Billy  Goats  Gruff.  They  lived 
in  a big  pen  on  a farm.  The  farmer  was  kind  to  the  Three  Billy  Goats 
Gruff.  He  gave  them  all  the  grass  they  could  eat^He  let  them  play 
all  day  long  in  the  beautiful  sunshine.  At  night  he  put  them  in  a big 
red  barn. 

One  day  Little  Billy  Goat  Gruff  said,  “I  can  see  some  carrots 
growing  on  the  hillside.  I know  carrots  are  better  to  eat  than  grass. 

I wish  I had  some  to  eat.” 

“I  wish  I had  some,  too,”  said  Big  Billy  Goat  Gruff, 

‘T  wish  I had  some,  too,”  said  Great  Big  Billy  Goat  Gruff,  “and 
Tm  going  to  get  some.  But  first,  we  must  find  a way  to  get  out  of  this 
pen.” 

“We  could  go  through  the  gate,”  said  Little  Billy  Goat  Gruff, “but 
the  farmer  keeps  it  shut.  It  must  be  opened  from  the  other  side.” 

“We  could  jump  over  the  gate,”  said  Big  Billy  Goat  Gruff,  “but 
the  gate  is  too  big.” 

“We  could  go  under  the  gate,”  said  Great  Big  Billy  Goat  Gruff, 
“but  there’s  not  enough  room.  We  must  think  of  another  way  to  get 
out  of  this  pen.”  Ju.  / - ^ 

“I’ve  a plan,”  said  Little  Billy  Goat  Gruff.  He  whispered  his  plan 
to  the  other  Billy  Goats  Gruff. 

“That’s  a good  plan,”  said  Big  Billy  Goat  Gruff. 

“I  think  it  will  work,”  said  Great  Big  Billy  Goat  Gruff.„ 

) Great  Big  Billy  Goat  Gruff  went  up  to  the  gate.  Little  Billy  Goat 
Gruff  went  to  the  other  side  of  the  pen. 

“Are  you  ready?”  asked  Little  Billy  Goat  Gruff. 

“I’m  ready,”  answered  Great  Big  Billy  Goat  Gruff. 

“Then,  here  I come,”  called  Little  Billy  Goat  Gruff. 

Little  Billy  Goat  Gruff  ran  quickly  across  the  pen.  He  jumped  up 
on  Great  Big  Billy  Goat  Gruff’s  back.  Up  and  over  the  gate  he  went. 
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Then  he  opened  the  gate  from  the  other  side.  Out  ran  Big  Billy  Goat 
Gruff  and  Great  Big  Billy  Goat  Gruff. 

The  Three  Billy  Goats  Gruff  ran  across  the  farm  and  up  the  side 
of  the  hill.  They  began  to  eat  the  carrots.  They  ate  and  ate  and  ate 
until  there  were  no  carrots  left.  By  that  time  the  Three  Billy  Goats 
Gruff  were  full,  so  they  lay  down  and  went  to  sleep. 

looting  Detail  — We  Can  Read  Magic  and  Make-believe,  pages  54-55. 
Piscuss  with  the  children  how  each  story  lends  itself  to  a series  of  pictures. 
. iave  the  children  choose  one  of  the  stories  to  illustrate.  They  may  enjoy 
i ising  cartoon  strip  style  with  captions  or  “balloons”  for  speeches. 

t’^hildren  may  be  encouraged  to  retell  other  tales  that  they  know.  Some 
^ ay  be  able  to  print  these  in  booklets  to  be  read  as  supplementary  reading. 

Hsing  Phonics 

Ifowel  Combinations  ai  and  ay  — Ask  the  children  to  read  the  following 
i^ords  to  themselves  as  you  print  them  in  a column  on  the  chalkboard:  fat, 
cbank,  ham,  hand,  trap.  Ask,  “How  many  vowels  are  there  in  each  of  these 
[ y^ords?  Which  vowel  sound  do  you  hear  in  each  of  these  words?  When  you 
‘l;ome  to  a word  that  you  don’t  know  and  it  has  only  one  vowel,  which 
I k3und  would  you  try  first?” 

^rint  on  the  chalkboard  the  words:  wait,  train,  tail,  play,  stay,  say.  Ask  the 
children  to  read  the  words  to  decide  what  vowel  sound  they  hear  in  each 
vord.  Explain  that  in  many  words  ai  and  ay  have  the  long  sound  of  a.  When 
ijiey  meet  such  words  they  should  try  the  long  sound  of  a first. 

?rint  on  the  chalkboard  the  word  aim.  Ask,  “If  you  do  not  know  this  word, 
vill  you  try  the  short  or  the  long  sound  first?”  Gontinue  using  the  words: 
4d,  pain,  tray.  Then  print  the  word  said.  Have  the  children  notice  that  the 
;.i  in  said  has  a different  sound. 

^honic  Elements  — Ask  the  children  to  read  the  following  words  to  them- 
elves  as  you  print  them  on  the  chalkboard:  sad,  sap,  face,  ate.  Space  the 
^ords  so  that  additional  words  may  be  printed  in  a column  under  each. 
Explain  that  the  words  which  you  are  going  to  print  on  the  chalkboard 
hyme  with  one  of  these  four  words.  They  are  to  read  the  word  that  you 
irint,  then  tell  under  which  word  it  belongs.  After  a child  has  responded, 
^rint  the  word  in  the  correct  column.  Use  the  following  words:  glad,  place, 
jate,  dad,  plate,  had,  hate,  trap,  trace,  bad,  tap,  late,  lad,  clap,  date,  lace, 
Tate,  slap,  pad.  Have  the  children  underline  the  rhyming  parts. 

'honic  Elements  — We  Can  Read  Magic  and  Make-believe,  page  56. 
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Working  with  Words  — Follow  a procedure  similar  to  the  one  described  ii 
Lesson  10  to  build  the  following  grids.  Discuss  meanings  as  necessary. 


man  — ► 

main 

i 

pan 

pain 

i 

ran 

rain 

i 

van 

vain 

my 

—►  may 

i 

by 

bay 

1 

try 

tray 

i 

pry 

pray 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  children  write,  in  story  or  play  form,  a familiar  old  tale,  such  as  Th 
Three  Little  Pigs,  Red  Riding  Hood,  etc.  They  may  wish  to  put  these  int^ 
booklet  form.  Children  who  have  difficulty  spelling  and  printing  should  b 
given  the  opportunity  of  dictating  their  stories  to  the  teacher  who  wil 
record  them. 

The  filmstrip.  The  Three  Rilly  Goats  Gruff  (Jam  Handy  Organization),  ma; 
be  viewed  and  used  for  story  telling. 


24:  WOULDN’T  YOU  ? 

(Poem) 

Text  Page  96 

Ireparing  for  reading 

|ave  children  discuss  some  of  the  things  they  would  particularly  like  to  do. 
I fake  a list  of  these  on  the  ehalkboard.  Have  the  ehildren  decide  which 

B lings  are  most  unusual.  Put  some  of  these  together  under  the  sentence: 
hese  are  some  things  I’d  like  to  do. 

IMAGING  THE  POEM 

pad  the  poem  emphasizing  the  rhyme  seheme  with  three  lines  rhyming, 
ave  the  children  see  if  there  are  some  things  mentioned  that  they  would 
lartieularly  like  to  do.  The  poem  lends  itself  to  choral  reading  with  each 
ae  being  taken  by  a different  individual  or  group.  Discuss  interpretation  of 
les  like:  “I’d  like  to  hear  a lion  roar.” 

jCTENOING  THE  LANGUAGE  EXPERIENCE 

Writing  a Poem  Co-operatively  - The  ehildren  might  enjoy  writing  other 
iprses  for  this  poem.  Help  them  to  notice  that  each  line  begins  with  “I’d 
ke  to  . . . ”,  that  all  lines  rhyme  and  that  each  verse  ends  with  the  question, 
A^ouldn’t  you?”  Have  the  ehildren  tell  what  they  would  like  to  do.  Print 
bveral  of  the  responses  on  the  chalkboard.  Then,  diseuss  with  the  children 
ibw  these  might  be  combined  into  additional  verses  for  the  poem.  For 
sample: 

I Td  like  to  fly  an  airplane. 

I’d  like  to  ride  on  a railway  train. 

I I’d  like  to  take  a trip  to  Spain. 

Wouldn’t  you? 

I bme  children  may  be  able  to  contribute  lines  to  make  additional  verses  to 
ie  poem. 
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25:  THE  SUN 

(Poem) 

Text  Page  97 


READING  THE  POEM 

This  poem  describes  the  movements  of  the  sun  as  it  rises  and  wakens  th 
world.  Have  the  children  listen  to  the  poem  to  discover  how  the  sun  waken 
one  thing  after  another.  After  a second  reading  ask  the  children  what  word 
they  liked  because  of  their  sound  or  the  picture  they  suggest.  The  favouriti 
words  or  phrases  might  be  listed  on  the  chalkboard  and  read  orally. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

If  children  illustrate  the  poem,  have  them  choose  a line  or  phrase  to  b 
printed  under  the  picture  as  a caption.  Suggest  that  they  illustrate  part  o 
the  poem  rather  than  try  to  include  everything  in  it. 


26:  THE  FROG  PRINCE 

In  the  Garden 

Text  Pages  98-101 

VOCABULARY 

Words  Introduced;  prince,  garden,  palace,  princess  (prince),  golden,  hold 
ing  (old),  hand  (and),  suddenly,  matter,  sadly  (sad),  promise 

PREPARING  FOR  READING 

To  help  children  use  some  of  the  words  from  the  story  have  them  discuss  i 
day  in  the  life  of  a story-book  princess.  They  might  describe  the  bedroom  o: 
the  princess,  the  toys  she  plays  with,  the  garden  where  she  walks,  he: 
friends,  etc.  If  some  children  have  difficulty  imagining  and  describing,  the) 
might  draw  pictures  first  and  then  describe,  using  the  picture  to  promp 
them. 

Discuss  the  title  of  the  story.  Do  not  let  children  who  know  the  story  tell  i 
before  it  is  read. 
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> senting  Vocabulary 

i,  ’ough  discussion  some  of  the  vocabulary  might  be  elicited  and  printed  on 
I . chalkboard  or  on  strips  of  paper. 

The  princess  has  a golden  ball. 

The  princess  plays  in  a beautiful  garden, 
j The  princess  lives  in  a great  palace. 

THE  STORY 

* festions  and  comments  such  as  the  following  might  be  used  to  guide  the 
ding  of  the  story  or  to  stimulate  discussion  after  the  story  has  been  read 
iintly. 

|es  98-99  How  do  you  think  the  princess  felt  when  she  looked  out  of 
j!  the  window  that  morning?  Read  what  she  said. 

I How  did  the  princess  feel  when  her  ball  fell  into  the  well? 

i Read  the  paragraph  that  tells  how  she  felt. 

I How  do  you  think  she  felt  when  she  heard  a voice  from  the 

!;  bottom  of  the  well? 

|;es  100-101  Why  did  the  princess  not  want  to  keep  her  promise  to  the 
j frog? 

I How  might  the  frog  have  felt  when  the  princess  would  not 

i let  him  into  the  palace? 

tea  ding 

»,ve  the  children  recall  some  of  the  words  they  have  used  to  describe  the 
lings  the  princess  experienced.  List  some  of  these  on  the  chalkboard:  e.g., 
'i{)py,  sad,  siu-prised,  worried,  angry,  etc.  Have  them  reread  the  story  and 
nplete  sentences  such  as  these: 

The  princess  was  happy  when 

She  was  surprised  when 

i She  was  worried  when 

INCHING  THE  READING  SKILLS 

t^ognizing  and  Understanding  Words  — Print  the  following  words  on  the 
ilkboard  in  two  columns: 

beautiful,  black,  cold,  fat,  great,  blue,  green,  golden,  hot,  silver,  small, 
ugly,  wet; 

ball,  bell,  fire,  frog,  grass,  mouse,  palace,  princess,  water. 
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The  children  are  to  select  words  from  column  A which  might  be  usei 
describe  each  word  in  column  B.  Remind  the  children  that  sometimes 
words  from  column  A can  be  used  to  describe  a word  in  column  B. 
example:  “beautiful  silver  ball”.  Help  them  to  notice  how  words  can  be 
together  to  make  interesting  word-pictures. 


Recognizing  and  Understanding  Words 

believe,  page  57. 


We  Can  Read  Magic  and  Mi 


Observing  Sequence  — Seatwork  Activity:  Have  the  children  number 
sentences  in  the  order  in  which  they  happened  in  the  story. 

She  dropped  her  golden  ball  into  the  water. 

The  frog  said  that  he  would  get  the  ball  for  her  if 

she  promised  what  he  asked. 

The  princess  looked  out  the  window  and  saw  that  it 

was  a beautiful  day. 

She  began  to  cry. 

The  frog  got  the  ball  and  dropped  it  on  the  grass 

beside  the  princess. 

She  went  out  of  the  palace  and  played  with  her 

golden  ball  in  the  garden. 

The  princess  ran  quickly  back  into  the  palace. 

The  frog  asked  the  girl  what  was  the  matter. 


Using  Phonics 

Vowels  (short)  — We  Can  Read  Magic  and  Make-believe,  page  58.  Aj 
language  activity  have  the  first  sentence  read  orally.  Then  have  the  childli 
suggest  other  sentences  that  might  be  used  with  this  sentence  to  mak^ 
story.  The  story  may  be  printed  on  the  chalkboard  or  on  experience  cl 
paper.  Have  the  children  select  another  sentence  to  complete  independent 


Vowel  Combinations  ee  and  ea  — By  using  words  such  as  ship,  spin,  hi 
kept,  than,  shut,  fair,  afraid,  train,  away,  tray,  review  with  the  children  tJ 
they  should  try  (1)  the  short  sound  first  when  there  is  only  one  vowel  iij 
word,  (2)  the  long  sound  of  the  a first  when  ai  and  ay  come  together 
word. 


Print  on  the  chalkboard  the  words:  see,  need,  three,  ear,  leaves,  teach, 
the  children  to  read  the  words  to  decide  what  vowel  sound  they  hear  I 
each  word.  Explain  that  in  many  words  when  the  letters  ee  and  ea  coj 
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4 ;ether  they  have  the  long  sound  of  e.  When  they  see  such  words  they 
1 )uld  try  the  long  sound  first.  Print  on  the  chalkboard  the  word  beet.  Ask, 
I you  do  not  know  this  word,  will  you  try  the  short  or  the  long  sound 
I t?”  Continue,  using  the  words:  lean,  treat,  beat.  Then  print  on  the  chalk- 
] ird  the  word  ready.  Have  the  children  notice  that  the  ea  in  ready  has  a 
i ferent  sound.  Continue  with  the  words  eat,  teeth,  tree,  please,  bears, 
1 ^p,  feather,  teach,  beaver,  heard,  meadow,  street,  having  the  children 
1 rk  those  that  have  the  long  sound  of  e. 

l!nsonant  Combinations  ch,  sh,  th  and  wh  — Seatwork  Activity:  The  fol- 
j!  [^ing  attack  words  are  used: 

j choice  (voice)  chose  (rose)  chop  (stop)  sheep  (sleep) 

! ship  (trip)  sheet  (feet)  shot  (not) 

I ive  the  children  read  each  story  and  choose  the  correct  word  for  each 
I tnk.  One  word  in  each  group  will  not  be  used. 


Ill 


1.  chop  choice 

Jim  has  a very  small  kitten.  He  has  to up 

meat  for  it  to  eat. 


2.  choice  chose  chain  chalk 

“Here  is  some  coloured ,”  said  Jack. 

“Which  colour  do  you  want?” 

“May  we  have  our ?”  asked  Susan. 

“Yes,”  answered  Jack.  “You  may  have  first  choice.” 
Susan red  chalk. 


3.  sail  masts  ships  blew 

Long  ago  there  were  many ^with  sails. 

They  had  three  big 

When  the  wind the  ship  sailed  quickly. 

4.  wheat  choice  chose  show  chicks 

“I  was  at  a farm  last  summer,”  said  Elizabeth.  “I  saw 

some  yellow  and  black Mr.  Brown  let 

me  take  one  to my  mother.  I 

a little  yellow  chick.  I gave  it  some to 

eat.” 
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Using  Word  Structure 

Compounds  and  Variant  Endings  (syllables)  - For  children  needing  ac 
tional  praetiee  in  hearing  the  parts  in  two  syllable  words  which  are  c( 
pounds  or  have  the  variant  ending  ing,  devise  an  activity  similar  to  the  ( 
deseribed  in  Lesson  15, 

Working  with  Words  — Follow  a proeedure  similar  to  the  one  outlined 
Lesson  10  to  build  the  following  grids.  Diseuss  meanings  of  words  wh 
neeessary. 


fed 

feed 

1 

wed 

weed 

1 

Ned 

need 

i 

sped 

speed 

met  — ► meat  — f meet 

i 

bet  beat  beet 


104 


27:  THE  FROG  PRINCE 

In  the  Palace 

Text  Pages  102-107 


fOCABULARY 

p/ords  Introduced;  young,  kept,  king  (thing),  daughter,  shut  (but),  dinner, 
larry,  married,  happily  (happy) 

Preparing  for  reading 

lave  the  children  recall  the  events  of  the  first  part  of  the  story.  Discuss 
mether  or  not  the  princess  has  done  the  right  thing  by  shutting  the  frog 
jut.  Have  the  children  decide  how  she  might  feel  about  what  she  has  done, 

ifresenting  Vocabulary 

ijF  difficulty  is  anticipated  with  the  new  vocabulary,  present  some  words  in 
blevant  sentences. 

; The  princess  lived  with  her  mother  and  father. 

The  king  and  queen  were  kind  to  her. 
j They  kept  their  promises  to  their  daughter. 

li  lave  new  words  identified  and  read. 

READING  THE  STORY 

(fse  questions  and  comments  such  as  these  to  guide  the  reading  and  discus- 
ion  as  parts  of  the  story  are  read. 

! ages  102-103  Why  could  the  princess  not  sleep  that  night?  How  did  she 
, feel  the  next  morning?  How  did  she  feel  when  she  dis- 

j j covered  who  was  at  the  door? 

■ 'ages  104-105  What  did  the  king  tell  his  daughter  about  promises?  Why 
j did  the  princess  not  want  the  frog  to  sit  beside  her? 

! fages  106-107  How  did  the  princess  feel  when  the  frog  turned  into  a 
young  man? 

i’ind  the  sentence  that  tells  what  kind  of  ending  this  story  has. 

' Vhat  do  we  call  stories  such  as  this  one? 
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TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words  - Seatwork  Activity:  Have  th 
children  find  on  the  page  indicated  a word  that  is  opposite  in  meaning  t 
each  underlined  word. 


102  old  princess 
that  night 

how  happy  you  look 
pretty  frog 

103  a big  voice 

out  of  the  palace 
opened  the  door 


104  asked  the  king 

the  girl  asked  happily 

105  shut  the  door 

106  old  man 
good  magician 

thin  and  beautiful  frog 

107  lived  sadly 


Observing  Sequence  - Seatwork  Activity:  Have  the  children  number  th 
sentences  in  the  order  in  which  they  happened  in  the  story. 


The  princess  opened  the  door  and  saw  the  ugly  frog. 

She  shut  the  door  quickly. 

The  young  prince  and  princess  were  married  and 

lived  happily  ever  after. 

That  night  at  dinner  the  frog  wanted  to  eat  from  the 

young  girl’s  golden  dish. 

There  was  a knock  at  the  door. 

The  king  told  his  daughter  to  let  the  frog  come  in. 

When  the  princess  put  her  hand  on  the  frog’s  back, 

he  became  a prince. 

In  the  morning  the  princess  spoke  to  her  father 

about  what  had  happened. 

The  princess  let  the  frog  come  in. 


Recalling  Events  — We  Can  Read  Magic  and  Make-believe,  page  59. 

Drawing  Conclusions  - We  Can  Read  Magic  and  Make-believe,  pages  60 
61.  This  story  lends  itself  well  to  oral  reading  and  pantomime.  Each  columi 
of  text  may  be  assigned  to  a child  to  prepare  for  reading.  Others  may  ac 
out  the  various  parts. 
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sing  Phonics 

imbination  pr  — Have  the  children  listen  to  the  words  prince,  promise, 
'incess,  pretty.  Ask  in  what  way  these  words  sound  alike.  Print  them  on 
e chalkboard  and  ask  how  they  look  alike.  Have  the  part  in  each  word 
at  is  the  same  underlined.  Then  say,  “I  am  going  to  say  some  words.  Some 
, them  begin  with  pr  like  the  words:  pretty,  prince.  If  you  hear  a word 
at  begins  like  pretty  or  prince  put  up  your  hand.”  Use  words  such  as: 
aise,  pray,  bray,  post,  present,  drive,  proud,  brother,  brought,  pull, 
bblem,  prize,  treat,  prison,  puddle,  prove,  promise. 

lint  sentences  similar  to  the  following  on  the  chalkboard  to  use  the  attack 
prds:  price  (ice),  proud  (cloud). 

What  is  the  price  of  that  toy? 

j The  boy  was  very  proud  of  himself  when  he  came  first  in 

' the  race. 

|nibinations  br,  cr,  dr,  fr,  gr,  pr,  and  tr  - Seatwork  Activity:  Devise  an 
tivity  in  which  the  following  attack  words  are  used: 


bride  (ride) 

brave  (gave) 

groom  (room)  grin  (in) 

tray  (may) 

( 

trap  (sap) 

trace  (face) 

)nsonant  C (hard  and  soft)  — Print  on  the  chalkboard  the  words:  come, 
jr,  course,  kitten,  kifck.  Ask  the  children  to  name  the  letters  with  which 
lese  words  begin.  Ask  how  all  these  words  are  alike.  Help  the  children  to 
jalize  that  in  these  words  the  c and  k have  the  same  sound.  Explain  that 
hen  c has  the  sound  of  k,  it  is  called  a hard  c.  Then  print  on  the  chalkboard 
le  words  cold  and  ice.  Ask,  “Does  the  c in  each  word  have  the  same  sound? 
Wch  word  has  a hard  c?”  Explain  that  if  c has  the  same  sound  as  the  s in 
I,  some,  then  it  is  called  a soft  c.  Print  the  following  words  on  the  chalk- 
iard  and  have  the  children  decide  whether  the  sound  of  the  letter  c in 
ich  word  is  hard  or  soft:  covered,  face,  brick,  voice,  once,  magic,  course, 
ace,  prince,  could,  princess,  etc. 

iionic  Elements  — Ask  the  children  to  read  the  following  words  as  you 
[int  them  on  the  chalkboard:  tail,  sail,  mail,  nail,  pail.  Ask  how  these  words 
e the  same.  Have  the  rhyming  endings  underlined.  Then  add  to  the  list 
e words:  fail,  hail,  jail,  trail.  Have  them  read  and  the  endings  underlined, 
bllow  a similar  procedure  for  words  that  rhyme  with  and  and  Jack. 


Seatwork  Activity:  The  children  are  to  read  the  words  and  list  them  in  tl 
appropriate  column  to  indicate  with  which  words  they  rhyme. 


tin 

stick 

hit 

kick 

seat 

track 

kill 

crack 

spin 

pill 

still 

heat 

fit 

thin 

fail 

win 

small 

wheat 

trick 

rake 

hand 

lit 

wall 

pack 

nail 

neat 

shake 

lake 

hail 

fall 

1.  anH 

2.  Jack 

3.  all 

4.  make 

5.  tail 

6.  eat 

7.  Jill 

8.  in 

9.  it 

10.  sick 

Using  Word  Structure 

Variant  Endings  n and  en  — Print  on  the  chalkboard  sentences  similar 
the  following: 

I will  take  some  maple  sugar  to  grandmother. 

I have  taken  some  maple  sugar  to  grandmother. 

Draw  attention  to  the  way  the  word  take  has  been  changed  to  taken.  Tht 
devise  phrases  or  sentences  to  use  the  words:  spoken,  waken,  widen,  ar 
shaken.  Print  on  the  chalkboard  sentences  similar  to  the  following: 

Jack  will  eat  that  big  banana. 

Jack  has  eaten  that  big  banana. 

Draw  attention  to  the  way  the  word  eat  has  been  changed  to  eaten.  Th( 
devise  phrases  or  sentences  to  use  the  words  fallen  and  golden. 


RENDING  THE  LANGUAGE  EXPERIENCE 

j the  children  write  or  tell  about  the  wedding  that  took  place.  Plan  the 
iiription  with  them,  organizing  it  under  topics  suggested  by  the  pupils, 
le  of  these  might  be:  Decorating  the  Palace  for  the  Wedding;  Getting  the 
iden  Ready;  The  Wedding  Guests  Arrive;  The  Dress  the  Princess  Wore, 
hildren  have  difficulty  describing,  they  might  be  allowed  to  illustrate 
" , then  tell  about  their  pictures.  Sentences  can  be  printed  on  experience 
I rt  paper  or  on  the  chalkboard.  A description  of  more  than  one  paragraph 
r evolve.  It  may  be  duplicated  and  used  for  additional  reading. 


28:  THE  OLD  MAN’S  MITTEN 

Text  Pages  108-112 


!;CAB  U LARY 

rds  Introduced:  mitten  (kitten),  Crunch-Munch  (lunch),  Fleet-Feet, 
I ^e,  Hop-Stop,  Red-Head,  try  (my) 

[PARING  FOR  READING 

cuss  with  the  children  how  they  think  of  names  for  their  pets.  Ask  them 
names  such  as  Fluff,  Spot,  Blackie,  Mitten,  Midnight  are  good  names 
I bertain  pets. 

J!ent  the  names  of  some  of  the  characters  in  the  story:  Crunch-Munch, 
jt-Feet,  Hop-Stop,  Red-Head.  (The  children  may  be  able  to  get  these 
ds  independently,  using  word  attack  skills.)  Tell  the  children  that  these 
i jthe  names  of  animals  that  might  live  in  the  forest.  Have  them  try  to 
i ide  which  animals  these  names  would  suit.  List  these  on  the  chalkboard, 
i do  not  tell  the  children  whether  or  not  their  answers  are  correct.  This 

I»)  be  found  out  through  reading. 

miNG  THE  STORY 

*s  story  is  to  be  read  for  fun.  It  should  be  read  in  as  large  units  as  possible 
»rder  that  children  can  appreciate  the  rhythm  of  the  repetitive  language, 
sound  of  amusing  rhyming  names,  and  the  humour  of  the  improbable 
ation.  At  the  completion  of  the  first  reading  the  children  should  check 
ir  predictions  about  the  names  of  the  characters. 
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Rereading  the  Story 

Have  the  children  reread  the  story  taking  the  parts  of  the  animals  and  us 
a narrator. 

TEACHING  THE  READING  SKILLS 

Recognizing  and  Understanding  Words- We  Can  Read  Magic  and  Ma 
believe,  page  62. 

Seatwork  Activity:  Have  the  children  select  the  appropriate  completion 
each  expression. 


1. 

as  green  as 

night 

as  hot  as 

ice 

as  beautiful  as 

grass 

as  black  as 

a princess 

as  cold  as 

fire 

2. 

as  ugly  as 

a king 

as  cold  as 

a troll 

as  funny  as 

a mouse 

as  happy  as 

winter 

as  small  as 

a monkev 

3. 

as  pretty  as 

the  sky 

as  round  as 

a picture 

as  blue  as 

a prince 

as  handsome  as 

a rake 

as  thin  as 

a ball 

Finding  the  Main  Idea  — Part  or  all  of  the  following  stories  may  be  du] 
cated  for  independent  reading.  Have  the  children  select  the  best  title 
each  story.  The  children  might  enjoy  illustrating  the  stories. 

1.  One  day  Crunch-Munch,  Fleet-Feet,  Hop-Stop  and  Red-Head 
went  on  a trip.  They  went  through  the  forest  and  across  the  meadow. 
After  a time  they  came  to  a great  river. 

Crunch-Munch  said,  “Let’s  go  across  to  the  other  side  of  the 
river.” 

“How  can  we  do  that?’’  asked  Fleet-Feet  sadly.  “There  is  no 
bridge.” 
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fust  wait  and  see,”  answered  Crunch-Munch.  The  little  mouse 
id  up  a big  stick.  He  hit  the  water  with  it  four  times.  A big 
e er  put  his  head  out  of  the  water. 

: VVhat’s  the  matter?”  asked  the  beaver  in  a gruff  voice. 

Friend  Beaver,”  asked  Crunch-Munch,  “can  you  get  us  across  the 
\ ?” 

Fll  try  my  best,”  answered  the  beaver.  Off  he  went. 

. oon  the  beaver  was  back  again.  He  had  a great  big  log  with  him. 
.|  pet  on  this  log,”  said  the  beaver. 

>runch-Munch,  Fleet-Feet,  Hop-Stop  and  Red-Head  got  up  on 
i bg. 

' Hold  on!”  called  the  beaver  as  the  log  began  to  move,  fn  no  time 
! I the  four  friends  were  across  the  river. 

lod  name  for  this  story  is: 

Crunch-Munch  Has  a Party 
j The  Old  Man’s  Mitten 

Friend  Beaver  Helps 

There  was  once  a big  fat  billy  goat.  The  farmer  kept  him  in  a pen. 

’ day  the  farmer  left  the  gate  open.  The  billy  goat  got  out  of  his 
Tand  into  the  farmer’s  garden. 

|"his  billy  goat  liked  carrots,  so  he  ate  them  first.  Soon  there  were 
arrots  left.  Then  the  billy  goat  began  eating  everything  he  could 
in  the  garden.  He  ate  some  flowers  that  were  growing  there.  He 
i ate  an  old  mitten  that  the  farmer  had  lost.  He  ate  from  six 
;ick  in  the  morning  until  eight  o’clock  at  night. 

,\.t  last  when  there  was  nothing  more  to  eat,  the  billy  goat  moved 
c to  his  pen  and  went  to  sleep.  Just  before  he  shut  his  eyes  he  said 
bily,  “That  was  the  best  dinner  I ever  ate!” 

pod  name  for  this  story  is: 

Helping  the  Farmer 
! The  Billy  Goat’s  Dinner 

The  Three  Billy  Goats  GruflP 

pne  morning  a young  prince  was  walking  through  a meadow, 
denly  he  heard  something  buzzing.  He  looked  down  and  saw  a 
p silver  net.  A beautiful  golden  bee  was  caught  in  the  net. 

‘Dear  Prince,”  buzzed  the  bee,  “please  help  me.” 

The  prince  picked  up  the  net  and  helped  the  bee  out  of  the  trap. 
■‘Now,”  said  the  bee,  “take  me  to  the  beehive.” 
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The  prince  took  the  golden  bee  to  her  beehive. 

“Put  me  in  the  hive,”  said  the  bee.  “Then  knock  four  times  on  the 
beehive  and  I shall  have  a surprise  for  you.  I promise,”  buzzed  the 
bee. 

The  prince  put  the  little  bee  in  the  hive  and  knocked  four  times 
Suddenly  the  hive  was  not  there.  In  its  place  was  a beautiful  golder 
palace.  At  the  door  of  the  palace  was  a beautiful  young  girl.  The  gir 
put  out  her  hand  and  said, 

“I  am  a princess,  the  daughter  of  a king.  A bad  magician  made  me 
into  a bee  and  my  palace  into  a beehive.  You  were  kind  to  me  anc 
now  I am  a princess  once  more.” 

The  princess  was  so  beautiful  that  the  prince  wanted  to  marr> 
her.  The  princess  liked  the  kind  prince  and  wanted  to  marry  him 
too.  So,  the  prince  and  the  princess  were  married  and  lived  happily 
ever  after. 

A good  name  for  this  story  is: 

The  Prince  and  the  Bee 
The  Silver  Beehive 
A Walk  in  the  Forest 

Using  Phonics 

Consonant  Combination  sp  — Say,  “Listen  to  these  words:  speak,  s 
spoke.  How  do  these  words  sound  alike?”  Print  the  word  spot  on  the  ch 
board.  Draw  a line  under  the  sp.  Say,  “I  am  going  to  say  groups  of  tl 
words.  One  or  two  words  in  each  group  begin  like  spot.  You  are  to  tell 
which  ones  they  are.”  Present  groups  of  words  such  as:  spoon,  spoke,  s 
stew,  speech,  some;  spin,  sleep,  spend;  swing,  wing,  speak;  stack,  spell,  st 
spice,  spill,  soup;  spoil,  sell,  soap;  street,  spool,  spy;  etc. 

Print  sentences  similar  to  the  following  on  the  chalkboard  to  use  the  att 
words: 

space  (face)  spell  (tell)  spoon  (moon)  spent  (went) 

1.  He  ate  his  food  with  a spoon. 

2.  Can  you  spell  the  words.  Magic  and  Make-believe? 

3.  Is  that  space  big  enough  for  your  car? 

4.  He  spent  all  day  Saturday  at  the  library. 

Combinations  cr,  dr,  fr,  sp,  st,  and  qu  — Devise  an  activity  in  which 
following  attack  words  are  used: 

Fred  (red)  fried  (cried)  crash  (splash)  drew  (new) 

stew  (new)  stand  (and) 
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lionant  Combinations  — We  Can  Read  Magic  and  Make-believe,  pages 
)4.  Print  on  cards  the  word  king,  the  names  of  the  prince,  the  princesses 
the  foods.  Place  the  “food”  cards  on  the  chalkboard  ledge.  Give  the 
j cards  to  nine  children.  As  the  story  is  read  by  another  child  each 
icter  mentioned  comes  up  in  turn  and  selects  the  appropriate  “food” 

Ithe  ledge  or  from  one  of  the  other  “princesses”  to  give  to  the  king. 

lonant  c (hard  and  soft)  - Seatwork  Activity:  Print  on  the  chalkboard 
yords  come  and  ice.  Help  the  children  to  recall  that  the  letter  c has  two 
3s.  It  has  a hard  sound  in  the  word  come  and  a soft  sound  in  the  word 
the  children  are  to  read  the  words  and  list  them  in  the  appropriate 
i tins. 


Hard  c 

come 


Soft  c 
ice 


nice 

prince 

car 

act 

dance 

magic 

place 

course 

once 

covered 

palace 

faces 

called 

caught 

princess 

the  children  examine  all  the  words  they  have  listed  under  soft  c.  Ask 
what  letter  follows  the  c in  each  word.  Help  them  to  draw  the  con- 
m that  when  c is  followed  by  e,  it  usually  has  the  soft  sound.  Print  on 
balkboard  the  word  cent.  Ask  the  children  which  sound  they  would 
St.  Have  the  word  used  in  a sentence. 

Word  Structure 

ling  e and  Adding  ing  - Seatwork  Activity:  On  the  chalkboard  print 
^ formed  by  dropping  e and  adding  ing. 

moving  having  icing  liking 

placing  writing  taking  hoping 

giving  riding  leaving  facing 

(sentences  in  which  the  children  must  use  words  from  the  chalkboard 
npletions:  e.g.,  Mrs.  Brown  is  making for  the  cake. 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 


Children  might  enjoy  dramatizing  the  story  and  adding  other  animals 
appropriate  names.  They  will  suggest  expressive  names  but  may  not  be 
to  provide  compound  names  with  rhyming  parts.  A simple  prop  such 
blanket  used  as  a mitten  might  heighten  the  fun  of  acting  out  the  story 

Cumulative  stories  such  as  Johnny-Cake,  or  The  Old  Woman  and  Her 
from  English  Fairy  Tales,  compiled  by  Joseph  Jacobs  (Longmans),  mig 
read  to  follow  The  Old  Mans  Mitten. 

Other  cumulative  stories  such  as  The  Little  Red  Hen,  The  Giant  Ti 
and  The  Old  Woman  and  the  Pig  might  be  read.  Folk  songs  such  as  “I 
a Cat  and  the  Cat  Pleased  Me”  or  a familiar  song  such  as  “Old  Macdo 
have  an  appeal  similar  to  the  story. 
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29:  RUMPELSTILTSKIN 

The  Woodman's  Daughter 

Text  Pages  113-119 


ICABULARY 

irds  Introduced:  Rumpelstiltskin,  poor,  spins  (in),  gold  (old),  spinning 
)in),  wheel,  die,  tomorrow,  ring  (thing),  child,  queen  (green) 

EPARING  FOR  READING 

l^eral  ideas  might  be  explored  before  the  reading  of  this  story. 

; Children  might  need  to  talk  about  treasures  and  things  that  are  con- 
ered  of  great  value.  Gold  will  be  mentioned.  The  idea  of  turning  things 
3 gold  is  quite  eommon  in  traditional  tales.  Children  might  speeulate  on 
at  would  happen  if  one  could  turn  everyday  objects  into  gold.  Through 
f discussion  it  will  become  evident  whether  or  not  the  children  are 
liliar  with  the  story  of  Rumpelstiltskin. 

Some  children  may  need  some  explanation  of  a spinning  wheel.  Some 
y have  seen  pictures  of  spinning  wheels  on  television  or  in  books  or 
ers  may  even  have  seen  an  actual  spinning  wheel  being  used. 

Ading  the  story 

bh  page  might  be  read  with  the  purpose  of  finding  out  more  about  the 
bdman’s  daughter.  The  pupils  might  be  expected  to  discover  from  page 
f that  the  girl  was  young,  beautiful,  poor,  and  lived  in  the  woods;  from 
5e  114  that  she  worked  hard  for  her  father,  that  she  could  cook,  spin,  etc.; 
hi  page  115  that  she  was  frightened;  from  page  116  that  she  was  anxious 
lo  anything  to  save  her  life;  from  pages  117  and  118  that  she  had  nothing 
[ the  rings  to  give  the  little  man;  from  page  119  that  she  didn’t  think  she 
hid  ever  become  queen.  The  children  can  discuss  whether  or  not  the 
fement  that  the  girl  can  spin  straw  into  gold  is  true. 

leading 

,the  story  is  reread  page  by  page,  information  can  be  gathered  about  the 
jer  characters.  This  could  be  recorded  on  the  chalkboard  under  the  head- 
s:  Woodman,  King,  The  Little  Man.  Help  children  extend  the  vocabulary 
y use  in  describing  characters.  Have  them  read  sentences  from  the  story 
t establish  certain  characteristics. 
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TEACHING  THE  READING  SKILLS 


Recalling  Events  — Seatwork  Activity:  Have  the  children  answer  e 
question  with  one  of  the  names  given. 


Who  Was  It? 


the  poor  woodman 
the  king 


the  little  man 
the  beautiful  girl 


1.  Who  was  riding  his  horse  through  the  forest  one  day? 

2.  Who  said  that  the  girl  could  spin  straw  into  gold? 

3.  Who  cried  when  asked  to  spin  the  straw  into  gold? 

4.  Who  had  on  a long  yellow  coat? 

5.  Who  got  a silver  ring  for  spinning? 

6.  Who  was  surprised  and  pleased  to  see  the  gold? 

7.  Who  was  told  to  spin  the  straw  into  gold  or  die  the 
next  day? 

8.  Who  sat  down  at  the  spinning  wheel  and  made  the 
straw  into  gold? 

9.  Who  made  the  girl  promise  to  give  him  her  first 


child? 

10.  Who  became  queen? 


Observing  Sequence  - Seatwork  Activity: 

1.  The  woodman’s  daughter  went  to  the  palace  (before, 
after)  the  king  was  told  that  she  could  spin  straw  into 
gold. 

2.  The  little  man  made  the  straw  into  gold  (before, 
after)  he  took  the  girl’s  silver  ring. 

3.  The  king  told  the  girl  to  spin  the  straw  into  gold 
(before,  after)  the  next  morning. 

4.  The  girl  had  tried  to  spin  straw  into  gold  (before, 
after)  there  was  a knock  at  the  window. 

5.  The  king  took  the  girl  to  another  room  (before,  after) 
he  saw  the  gold. 

6.  The  king  asked  the  girl  to  make  the  straw  into  gold 
(before,  after)  she  became  queen. 

Finding  the  Main  Idea  — We  Can  Read  Magic  and  Make-believe,  page 
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sing  Phonics 

owel  Combination  oa  — Print  on  the  chalkboard  the  words:  coat,  boat, 
3at.  Ask  the  children  to  read  the  words  to  decide  what  vowel  they  hear  in 
ich  word.  Explain  that  in  many  words  when  the  letters  oa  come  together 
ley  have  the  long  sound  of  o.  When  they  see  new  words  with  the  oa  com- 
ination  they  should  try  the  long  sound  first.  Print  on  the  chalkboard  the 
Prd  coal.  Ask,  “If  you  do  not  know  this  word,  will  you  try  the  short  or  the 
mg  sound  first?”  Continue  using  the  words  road,  goal  and  foam.  Have  the 
(lildren  use  the  words  in  sentences. 


Dnsonant  Combinations  bl,  cl,  fl,  gl,  pi,  and  si  — Seatwork  Activity: 

levise  a seatwork  activity  using  attack  words  such  as  the  following: 


blank  (thank) 
click  (sick) 
plate  (ate) 
slap  (sap) 


block  (clock) 
clack  (Jack) 
slam  (am) 
slice  (ice) 


clever  (never) 
glue  (blue) 
slid  (did) 
slow  (know) 


pnsonant  Combinations  — We  Can  Read  Magic  and  Make-believe,  page 

5. 


sing  Word  Structure 

oubling  the  Final  Consonant  and  Adding  ing- Print  on  the  chalkboard 
ie  following  sentences  and  have  them  read. 

1.  The  little  man  was  spinning  straw  into  gold. 

! 2.  The  prince  was  running  aeross  the  bridge. 

lircle  the  word  spinning.  Ask  the  children,  “From  what  word  does  spinning 
pme?”  Have  a child  draw  a line  under  spin.  Follow  a similar  procedure  for 
inning.  Ask,  “How  was  the  word  spin  made  into  the  word  spinning?  How 
|as  the  word  run  made  into  the  word  running?”  Explain  that  sometimes  the 
|st  consonant  in  a word  is  doubled  before  ing  is  added. 

eatwork  Activity:  Have  the  children  underline  or  write  the  root  words  for 
ich  of  the  following: 


1. 

going 

2.  running 

3. 

playing 

4. 

laughed 

5.  liked 

6. 

pinning 

7. 

shipping 

8.  hoped 

9. 

planning 

10. 

batting 

11.  walking 

12. 

owned 

13. 

hitting 

14.  helping 

15. 

finding 

16. 

tapping 

17.  baked 

18. 

fanning 

19. 

fitting 

20.  dropping 

21. 

acted 

117 


Doubling  the  Final  Consonant  and  Adding  \ng  — We  Can  Read  Magic  at 
Make-believe,  page  67.  As  an  oral  or  written  language  activity  have  tl 
children  add  a sentence  to  each  item  to  make  a two-sentence  story. 

Working  with  Words  — Use  a procedure  similar  to  the  one  described 
Lesson  10  to  build  the  following  grid.  Discuss  meanings  as  necessary. 


sick  — ► 

sack 

suck 

i 

pick 

pack 

puck 

i 

tick 

tack 

tuck 

i 

lick 

lack 

luck 

i 

stick 

stack 

stuck 

1 

trick 

track 

truck 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Have  children  illustrate  events  of  the  story  and  tell  about  their  pictures,  i 
the  pictures  are  discussed  they  might  be  arranged  in  sequence.  Childn 
may  write  captions  for  their  pictures  or  indicate  conversation  in  “balloons 
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I 30:  RUMPELSTILTSKIN 

Guess  My  Name 

Text  Pages  120-125 

I 

lOCABULARY 

J ords  Introduced:  name  (came),  thought,  keep  (sleep),  each  (teach),  men 
len),  sing  (thing) 

I^EPARING  FOR  READING 

ave  children  tell  about  the  pietures  they  have  made  in  the  previous  lesson 
I have  them  read  captions  they  have  written  for  their  pictures.  Have  them 
[edict  how  the  story  ends.  Print  several  predictions  on  the  ehalkboard. 

eep  these  predietions  on  the  board  so  that  they  may  be  checked  after  the 
ipry  is  read. 

resenting  Vocabulary 

ime  children  may  need  help  in  getting  the  words  thought,  knew  and  each 
; context. 

(JADING  THE  STORY 

lave  the  children  complete  the  reading  of  the  story  and  check  the  outcome 
'ith  their  predictions.  Some  children  may  know  different  versions  of  the 
' pry  and  should  be  free  to  tell  these  to  the  class. 

^ACHING  THE  READING  SKILLS 

^cognizing  and  Understanding  Words  — Have  the  children  use  each  of 
|e  following  phrases  orally  in  sentences. 


knew  eaeh  name 

marry  a prince 

keep  until  tomorrow 

married  a princess 

poor  Rumpelstiltskin 

kept  the  mitten 

queen’s  gold  ring 

stopped  suddenly 

promise  a young  child 

is  the  matter 

golden  spinning  wheel 

lived  happily 

thought  it  would  die 

try  to  spin 
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Recalling  Events  — Seatwork  Activity:  The  children  are  to  answer  ea( 
question  in  sentence  form.  In  each  answer  they  are  to  use  one  of  the  phras^ 
given. 


1.  What  did  Rumpelstiltskin  want  from  the  young  queen? 
a new  palace  her  first  child  a golden  spinning  wheel 

2.  What  did  Rumpelstiltskin  say  the  young  queen  must 
do  in  three  days? 

spin  straw  into  gold  give  him  a gold  ring 

guess  his  name 

3.  Why  did  the  young  queen  try  to  guess  Rumpelstilt- 
skin’s  name? 

to  keep  her  child  keep  her  gold  ring 

liked  guessing  games 

4.  Who  helped  the  queen  think  up  names? 

her  friends  her  father  the  king 

5.  Why  did  the  queen  ask  the  king’s  men  to  ride  through 
the  forest? 

to  look  for  Rumpelstiltskin  to  find  her  father 

to  ask  for  more  names 

6.  How  did  the  queen  find  out  Rumpelstiltskin’s  name? 

told  her  his  name  thought  and  guessed 

heard  him  sing 

7.  What  did  Rumpelstiltskin  do  when  he  found  out  the 
queen  knew  his  name? 

laughed  and  laughed  did  nothing 

shouted  and  cried 


Drawing  Conclusions —We  Can  Read  Magic  and  Make-believe,  page  68. 

Making  Inferences  —We  Can  Read  Magic  and  Make-believe,  pages  69  - 7 
The  children  may  write  additional  dialogue  to  end  the  play.  They  may  enj( 
illustrating  each  act  of  the  play  and  acting  it  out.  In  such  dramatizatioi 
children  may  recall  actual  lines  of  dialogue  from  the  script  but  should  n 
be  limited  to  these. 
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»ing  Phonics 

msonants  b,  g,  m,  n,  v,  and  Combinations  sp  and  qu  - The  children  are 
number  the  sentences  in  each  group  in  the  order  in  which  they  would 
cur  in  a story. 


1.  Bill  and  Fred  liked  to  build  things.  One  summer  they 

built  a hut  near  the  river. 

They  began  to  make  a raft  with  the  logs. 

They  had  fun  sailing  the  raft  on  the  river. 

After  the  hut  was  built  they  looked  for  logs  along 

the  river  bank. 

They  nailed  an  old  mat  to  the  mast. 

First  they  made  the  floor  of  logs  for  the  raft. 

Then  they  put  up  a mast. 

2.  An  old  beaver  built  a dam  on  a river. 

There  were  leaves  and  vines  to  give  him  shade. 

After  the  dam  was  built  he  quit  work.  He  went 

to  the  river  bank. 

The  duck  was  trying  to  tell  him  that  a man  and 

a dog  were  coming  along  the  bank. 

On  the  bank  he  saw  a nice  place  for  a nap.  He 

hid  in  some  long  grass. 

Suddenly  he  heard,  “Quack,  quack.”  He  opened 

his  eyes  and  saw  a duck. 

The  beaver  slid  into  the  water  quickly.  He  went 

back  to  his  dam  where  he  would  be  safe. 


^onic  Generalization  (final  e)  — Print  on  the  chalkboard  the  words:  sand, 
it,  met,  spin,  hot.  Help  the  children  to  recall  that  when  there  is  only  one 
wel  in  a word  they  should  try  the  short  sound  first. 

■int  the  words:  came,  face,  make,  gate.  Ask,  “Which  vowel  sound  do  you 
tar  in  each  word?  What  two  vowels  do  you  see  in  each  word?  Which 
wel  is  silent?” 

int  the  words:  ride,  white,  like,  time;  home,  nose,  hope,  those.  For  each 
oup  of  words  ask,  “What  two  vowels  do  you  see  in  each  word?  What 
Iwel  sound  do  you  hear  in  each  word?  What  vowel  is  silent?”  Explain  to 
e children  that  in  many  words  ending  with  an  e,  the  vowel  coming  before 
e e is  long  and  the  e is  silent. 
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Then  print  on  the  chalkboard  one  at  a time  the  following  words,  and  ht 
the  children  decide  whether  the  vowel  in  the  word  has  a long  sound:  gi 
have,  name,  side,  give,  stone,  come,  hole,  move,  five,  some,  table,  live,  etc 

Vowels  (long)  — We  Can  Read  Magic  and  Make-believe,  page  71. 

Using  Word  Structure 

Doubling  the  Final  Consonant  and  Adding  ed  - Print  on  the  chalkboj 
the  sentence: 

The  men  were  stopping  for  lunch. 

Circle  the  word  stopping.  Ask  the  children,  “From  what  word  does  stoppi 
come?”  Have  a child  underline  the  word  stop.  Have  the  children  tell  h 
the  word  stop  was  changed  into  stopping.  Print  on  the  chalkboard: 

The  men  stopped  for  lunch. 

Ask,  “From  what  word  does  stopped  come?”  Have  a child  underline  sh 
“How  was  the  word  stop  made  into  the  word  stopped?”  Continue  the  p 
cedure  using  in  sentences  words  such  as:  planned,  shopped,  trapped,  tapp 
pinned,  fitted. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Familiar  stories  such  as  this  lend  themselves  to  dramatization  with  puppe 

The  film  Rumpelstiltskin  (Sterling  Films,  1951;  Coronet  Films,  1949)  mi^ 
be  viewed  after  the  story  has  been  read  and  discussed.  The  film  has  be 
made  using  puppets. 

Recordings  of  familiar  stories  provide  good  listening  experiences.  The 
Duckling  and  Other  Tales,  a Caedmon  Recording,  T.C.  1109,  (Nelso 
includes  The  Princess  and  the  Pea.  Grimm’s  Fairy  Tales,  a Caedmon  Recoi 
ing  T.C.  1062,  includes  Rumpelstiltskin,  and  The  Frog  Princess. 
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31:  IF  I WERE  A PRINCESS 

(Poem) 

Text  Page  126 

ADING  THE  POEM 

rore  hearing  the  poem,  children  might  like  to  speculate  on  what  they 
uld  do  if  they  were  someone  else,  e.g.,  a King,  a Prince,  a Princess,  etc. 
:er  hearing  the  poem  they  might  wish  to  choose  what  they  would  like  to 
and  write  a few  sentences  completing  the  phrase  “If  I were  ...” 


32:  THE  PRINCESS  AND  THE  PEA 

Text  Pages  127-134 

ICABULARY 

irds  Introduced:  pea,  sure,  real,  twenty,  met  (let),  these,  younger 
>ung),  rain  (train),  mattresses 

EPARING  FOR  READING 
Isenting  Vocabulary 

|ne  children  may  have  difficulty  recognizing  some  of  the  key  words  in  the 
fy  context. 

i,  real  — For  these  children  a review  of  some  words  containing  ea  pro- 
inced  as  a long  e may  be  necessary.  By  examining  words  such  as  eat  and 
at  they  may  be  able  to  deduce  pea  and  real. 

Ise,  mattresses  — To  prepare  for  the  word  these  and  the  plural  form 
(tresses,  have  the  children  carry  out  simple  directions.  Sketch  on  the 
ilkboard  an  outline  drawing  of  a bed  with  one  mattress.  Print  the  sen- 
ce:  Colour  this  mattress  green.  Draw  an  arrow  from  the  sentence  to  the 
ittress  and  have  a child  carry  out  the  direction.  Then  sketch  a bed  with 
) mattresses.  Print  the  sentence:  Colour  these  mattresses  red.  Have  the 
ections  read  and  carried  out.  Underline  the  phrase  these  mattresses.  Give 
litional  practice  as  necessary. 
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READING  THE  STORY 


Guide  the  reading  of  the  story  with  questions  and  comments  such  as 
following: 


Page  127  i Read  the  sentence  that  tells  what  the  prince  wanted  to 
:iWhy  was  it  hard  for  the  prince  to  find  someone  to  marry 

Pages  128-129  What  were  the  three  things  a real  princess  had  to  be  a 
to  do?  How  many  princesses  came  to  the  palace  on  the  f 
morning^.  Did  the  first  three  princesses  pass  the  tests? 

Page  130  How  many  princesses  came  to  the  palace  in  the  afterno( 

Why  did  no  more  princesses  come  to  the  palace  the  n 
morning? 

Page  131  ^Why  was  the  prince  surprised  when  he  opened  the  door 

Page  132  <5^  Did  the  newcomer  pass  the  three  tests  the  queen  gave  h 

^What  else  did  she  have  to  do? 


Page  133  / ^Why  do  you  think  the  princess  couldn’t  sleep?  Do  you  th 

that  real  princesses  wolild  ever  sleep  in  beds  that  1 
lumps  in  them,  or  were  uncomfortable?  What  kind  of  1 
do  you  suppose  the  princess  had  at  home? 

I 

Page  134  / ^Did  the  princess  pass  her  last  test?  What  did  she  m^ 

when  she  said  she  was  “black  and  blue  all  over”?  How 
the  story  end? 
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Rereading  the  Story 


Have  the  children  reread  to  find  proof.  Ask  questions  such  as: 

Page  127  What  two  sentences  tell  that  the  prince  had  been  look 

very  hard  for  a princess  to  marry? 

Page  128  What  two  sentences  tell  that  the  queen  was  ready  to  li 

the  prince  find  a real  princess? 


Page  129 
Page  130 
Page  131 
Page  132 


What  sentence  tells  us  that  the  prince  was  ready  to  v 
until  he  found  a real  princess? 

What  sentences  tell  that  there  were  many  girls  who  wo 
have  liked  to  marry  the  prince? 

Read  the  sentence  that  tells  how  the  prince  felt  when 
opened  the  door. 

Read  the  sentence  that  tells  that  the  prince  was  sure 
girl  was  a real  princess. 
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'age  133  What  sentences  tell  that  the  girl  had  trouble  getting  to 

sleep? 

'age  134  What  sentence  tells  that  the  king  was  sure  the  girl  was  a 

real  princess? 


EACHING  THE  READING  SKILLS 

^|ecognizlng  and  Understanding  Words  - We  Can  Read  Magic  and  Make- 
<\''elieve,  pages  72  - 73.  Cut  out  twenty  strips  of  paper.  On  each  strip  place  a 
jirection  such  as; 

J 1.  Make  this  mattress  blue, 

j 2.  Put  three  yellow  flowers  on  this  mattress. 

3.  Draw  two  little  bears  on  this  mattress, 
j 4.  Colour  this  mattress  red. 

; 5.  Draw  clocks  on  this  one. 

, 6.  Put  words  on  this  mattress. 

7.  Draw  leaves  on  this. 

iive  each  child  one  or  two  directions  and  larger  strips  of  paper  on  which  to 
Marry  them  out.  When  completed  have  each  child  read  his  directions  and 
;how  his  work.  The  mattresses  may  be  mounted  as  shown  on  page  73. 

tecalling  Events  — Seatwork  Activity:  Have  the  children  complete  the 
allowing  sentences. 


1.  The  prince  wanted  to  find  a princess  because 

2.  Twenty  beautiful  princesses  came  to  the  palace 
because 

3.  The  king  and  queen  knew  that  these  twenty  princesses 
were  not  real  princesses  because 

4.  The  next  morning  the  prince  said  that  no  princesses 
would  come  to  the  palace  because 

5.  The  prince  thought  that  the  young  girl  was  a real 
princess  because 

6.  The  queen  put  a pea  under  twenty  mattresses  because 

7.  The  king  and  queen  and  prince  knew  she  was  a real 
princess  because 
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Seeing  Relationships  — Seatwork  Activity:  Have  the  children  select  tl: 
name  or  names  to  which  each  underlined  word  refers. 

the  prince  the  real  princess 

the  king  the  twenty  princesses 

1.  The  three  of  m lived  in  a beautiful  palace. 

2.  I wanted  to  be  sure  I married  a real  princess. 

3.  We  were  asked  if  ^ could  dance  and  sing  and  spin,  j 

4.  We  helped  the  prince  find  a real  princess. 

5.  When  heard  a knock  ^ ran  quickly  and  opened  the 

door.  J 

6.  I was  wet  from  the  rain. 

(/ 

7.  I put  a pea  under  the  twenty  mattresses. 

8.  ^did  not  sleep  all  night.  ^ 

9.  We  lived  happily  ever  after  were  married.  \ 


Using  Phonics 

Vowels  (long  and  short)  — Seatwork  Activity:  Have  the  children  underliri 
the  words  in  each  line  that  have  the  same  vowel  sound  as  the  first  word. 


the  queen 

y 


raft  — 

name 

trap 

grass 

saw 

rain  — 

say 

sand 

wait 

ate 

met  — 

kept 

nests 

left 

pen 

these  — 

queen 

leaves 

might 

meet 

hop  — 

log 

hole 

grow 

long 

fill 

shine 

pick 

king 

Dick 

men  — 

grew 

best 

teach 

jet 

126 


8.  side  — 

9.  crunch  — 

10.  safe 

11.  trip  - 

12.  hive  — 

13.  those  — 

14.  eat  — 

15.  stay  — 


gifts 

hike 

cup 

ship 

make 

tail 

pick 

ring 

six 

nine 

knock 

word 

met 

street 

said 

name 

pail 

fight 

sun 

shut 

teach 

sat 

tried 

spin 

bee 

shine 

don’t 

stones 

went 

wheat 

wait 

marry 

sing  Word  Structure 

f of  Comparison  — Ask  two  children  of  different  ages  how  old  they  are. 
s each  answer  is  given,  print  on  the  chalkboard  sentences  similar  to  the 
jllowing: 

i Sally  is  7 years  old. 

I Mary  is  8 years  old. 

lien  say  to  the  children,  “Because  I know  that  Sally  is  7 and  Mary  is  8,  I 
m print  this  on  the  chalkboard:” 

Sally  is  younger  than  Mary. 

jave  the  sentence  read.  Have  the  root  word  young  underlined. 

i ^k  two  children  of  different  heights  to  come  to  the  front  of  the  room  and 
land  back  to  back.  Say,  “I  am  going  to  print  on  the  chalkboard  something 
liknow  about  these  two  children.”  Print  on  the  chalkboard  a sentence 
milar  to  the  following: 

I I Jack  is  taller  than  Robin. 

1[ave  the  sentence  read  and  the  root  word  tall  underlined.  Show  the  chil- 
:en  two  pencils  of  different  lengths  and  colours.  Print  on  the  chalkboard: 
7hich  pencil  is  longer?  and  have  a child  respond.  Print  the  answer.  Use 
iher  questions  such  as:  Which  apple  is  smaller?  Who  is  older? 
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33:  AT  THE  ZOO 

(Poem) 

Text  Page  135 


READING  THE  POEM 

The  poem  may  be  used  as  a break  between  the  unit  on  old  familiar  stori( 
and  the  Annabel  stories.  A number  of  poems  might  be  read  to  the  childre 
at  this  time.  The  poems  chosen  could  relate  to  themes  such  as:  plac 
children  like  to  visit;  things  they  like  to  do;  the  zoo. 

Read  the  poem  to  the  children,  having  them  listen  to  notice  what  anima 
are  mentioned.  When  the  poem  is  read  a second  time,  children  can  liste 
for  words  that  tell  how  the  various  animals  move.  When  children  read 
say  parts  of  the  poem,  there  should  be  an  attempt  to  interpret  expressive 
the  words  that  describe  the  actions. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

Children  may  enjoy  making  a Zoo  booklet  in  which  they  record  informatic 
about  some  of  the  animals  in  the  zoo.  This  experience  provides  an  oppo 
tunity  for  some  children  to  use  books  to  collect  information. 


34:  FUNNY  THINGS  HAPPEN 
TO  ANNABEL  BLUE 

Annabers  Animals 

Text  Pages  136-140 

The  adventures  of  Annabel  appeal  to  children  because  of  the  unexpectc 
turn  of  events  in  each  plot.  The  children  will  enjoy  getting  to  know  Annab 
and  will  anticipate  that  ridiculous  situations  will  develop.  There  is  litt 
motivation  need  in  preparing  for  the  reading  of  these  stories.  The  discussi( 
or  retelling  of  one  story  leads  to  the  next.  The  Preparing  for  Reading  st( 
has  been  omitted  in  lesson  outlines  for  the  Annabel  stories. 

Develop  impressions  of  the  character  of  Annabel  as  the  stories  are  read.  SI 
is  lively,  imaginative,  makes  the  best  of  every  situation,  etc. 
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VOCABULARY 


/ords  Introduced;  Annabel,  always,  elephant,  teacher  (teach),  cut  (but), 
taper,  paste,  front,  making  (make),  finished,  done,  elephoo,  kangarant 

I EACHING  THE  READING  SKILLS 

Irawing  Conclusions  — We  Can  Read  Magic  and  Make-believe,  pages  74  - 
i5.  As  an  oral  language  activity  have  the  children  describe  each  of  the 
nimals,  telling  about  their  appearance,  where  they  might  live,  what  they 
light  eat,  etc. 

ollowing  Directions  - Seatwork  Activity: 


How  TO  Make  a Funny  Face 

Things  you  will  need: 

paper  paste  a paper  bag 

1.  Put  the  paper  bag  over  your  head.  Bring  it  down  over 
your  face. 

2.  Find  out  where  the  eyes  should  be. 

3.  Take  the  bag  oft  your  head.  Cut  out  the  eyes  so  you 
can  see  through  the  front  of  the  bag. 

4.  Cut  out  a paper  nose  and  paper  ears.  Paste  them  on 
the  front  of  the  bag.  Cut  two  holes  in  the  nose. 

5.  If  you  wish,  you  may  put  teeth,  whiskers  and  hair  on 
the  bag. 

6.  When  you  are  finished,  put  the  bag  back  on.  Now  you 
have  on  a very  funny  face. 


Ising  Phonics 

'honic  Elements  — Print  on  the  chalkboard  the  sentences: 

I took  a look  at  the  new  book. 

I He  liked  to  shout  and  run  about. 

Bring  the  ring  to  the  king. 

Annabel  knew  where  some  pretty  ftowers  grew. 

! There  is  a bright  light  in  the  house  every  night. 

Vsk  the  children  to  read  the  sentences  to  themselves  to  find  words  in  each 
entence  that  rhyme.  Have  the  rhyming  endings  underlined. 
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Seatwork  Activity:  The  children  are  to  read  the  words  in  each  box  an 
underline  the  rhyming  parts.  Explain  to  the  children  that  in  a box,  tw 
three,  or  four  words  may  rhyme. 


make 

clap 

ran 

said 

gate 

stop 

Stan 

pad 

crate 

sap 

when 

lad 

tap 

nap 

plan 

glad 

race 

then 

let 

pout 

slap 

den 

lit 

shout 

space 

pin 

stick 

hour 

late 

men 

bet 

poor 

ring 

sick 

right 

fig 

spin 

track 

fight 

king 

thing 

prick 

king 

bring 

him 

kick 

flight 

queen 

hold 

jay 

led 

float 

bold 

clay 

shed 

boat 

hall 

trap 

lit 

cold 

gold 

pray 

Ted 

could 

mew 

broom 

click 

bright 

blew 

hook 

cloud 

fight 

flew 

brook 

thick 

night 

sure 

shook 

quick 

trick 

Phonic  Elements  — We  Can  Read  Magic  and  Make-believe,  page  76.  Whe 
the  poem  is  completed,  it  may  be  used  for  choral  reading. 

Using  Word  Structure 

Er  of  Agent  — Print  the  following  sentence  on  the  chalkboard: 

“I  shall  teach  you  to  read,”  said  the  teacher. 

Have  the  children  find  a word  that  has  been  formed  by  adding  er  to  anoth( 
word  in  the  sentence.  Have  the  root  underlined.  Continue  in  the  same  wa 
with  these  sentences: 

At  the  farm  I met  a farmer. 

Billy  can  stick  the  white  sticker  on  the  car. 

Will  you  read  a story  from  your  reader? 
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iave  the  children  number  each  word  in  column  B to  match  its  root  word 
n column  A. 


A 

B 

1. 

help 

waiter 

2. 

build 

helper 

3. 

play 

builder 

4. 

train 

player 

5. 

work 

singer 

6. 

box 

bumper 

7. 

bump 

trainer 

8. 

wait 

boxer 

9. 

keep 

worker 

10. 

sing 

keeper 

11. 

pack 

teacher 

12. 

stick 

sticker 

13. 

bark 

packer 

14. 

teach 

barker 

Jave  the  words  in  column  B used  in  sentences. 

:r  of  Agent  — We  Can  Read  Magic  and  Make-believe,  page  77. 

^ ^ompounds  — Seatwork  Activity:  The  children  are  to  complete  the 
lentence  by  supplying  the  part  of  the  compound  word  that  is  missing.  The 
pmpleting  part  is  formed  by  substituting  a consonant  or  consonant  com- 
I bination  for  the  initial  consonant  combination  in  the  bracketed  word. 

i I 1.  Every  summer  I go  on  a trip  with  my  grand 

> (bad) 

i I 2.  Our  teacher  showed  us  how  to  cut  a snow 

I out  of  paper,  (make) 

j 3.  Bill  Brown  took  the  boys  for  a ride  in  his  father’s 

[ boat,  (tail) 

j 4.  The  rain splashed  on  the  window,  (stop) 

! 5.  The  fire came  to  school  to  talk  to  the 

children,  (can) 

6.  We  have  a new  side on  our  street,  (talk) 
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Working  with  Words  — Follow  the  usual  procedure  to  develop  the  gric 
shown. 


at 

ate 

i 

hat 

hate 

i 

fat 

fate 

i 

rat 

rate 

pin  — ^ 

pine 

i 

fin 

fine 

i 

win 

wine 

1 

spin 

spine 

can  — ► 

cane 

i 

pan 

pane 

i 

man 

mane 

i 

plan 

plane 

After  the  completion  of  the  grid  recall  with  the  children  the  generalizatioi 
that  when  there  is  only  one  vowel  in  a word,  they  should  try  the  short  soun 
first;  when  a word  ends  with  an  e,  the  vowel  coming  before  the  e is  likely  i 
be  long. 


35:  FUNNY  THINGS  HAPPEN 
TO  ANNABEL  BLUE 


Surprise  Seeds 

Text  Pages  141-146 


PCABULARY 

Drds  Introduced;  seeds  (need),  Mrs.  (Mr.),  store  (more),  buy,  plant 
Ian),  vegetables,  herself  (her,  himself),  bought  (thought),  visit,  pumpkins, 
;’ll  (we  will) 

CACHING  THE  READING  SKILLS 

icognizing  and  Understanding  Words  — We  Can  Read  Magic  and  Make- 
lieve,  pages  78  - 79. 

icalling  Events  — Seatwork  Activity:  The  children  are  to  complete  the 
5t  sentence  in  each  group  by  choosing  one  of  the  phrases  given.  Then 
3y  are  to  complete  the  second  sentence  by  recalling  the  story. 


1.  Outside,  Mrs.  Blue  planted  flowers 

in  every  room  in  window-boxes  in  flower  pots 

Inside,  she 

2.  In  her  garden,  Mrs.  Blue  always  planted 

flower  seeds  vegetable  seeds  surprise  seeds 

She  never 

3.  The  first  day  at  the  store  Annabel  bought 

no  seeds  at  all  some  surprise  seeds  some  flower  seeds 
But  Annabel  saw 

4.  Annabel  went  to  the  store  when  her  mother  was 

eating  lunch  planting  seeds  at  the  library 

Annabel  bought 

5.  Annabel  planted  the  surprise  seeds 

with  her  father  by  herself  with  her  mother 

She  did  not 

6.  Annabel  thought  the  surprise  seeds  would  grow  into 

beautiful  flowers  big  vegetables  little  trees 

She  thought  that  her  mother 
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7.  Mrs.  Blue  worked  in  her  garden 

all  winter  all  spring  all  summer 

She  wondered 

8.  When  the  Blues  got  home  they  saw 
carrots  in  the  cooking  pot 

peas  and  carrots  in  the  flower  pots 

peas  and  bananas  in  the  flower  pots 

Mrs.  Blue  was  sure  that 


Following  Directions  — We  Can  Read  Magic  and  Make-believe,  pages  i 
81.  As  a language  activity  have  each  child  devise  several  directions 
another  child  to  carry  out.  After  these  have  been  submitted  and  edited 
the  teacher  they  may  be  duplicated  as  additional  seatwork  activity. 


Observing  Sequence  - Seatwork  Activity:  Have  the  children  complete 
following  story  by  printing  the  appropriate  phrases  in  the  blanks. 


When  winter  came 
The  day  before 
One  spring  day 
When  summer  came 
All  fall 


All  spring 

When  they  got  home 
The  next  day 
One  winter  day 
When  they  left  home 


Mrs.  Blue  and  Annabel  went  to  the  store  to 

buy  some  seeds.  Mrs.  Blue  bought  some  flower  seeds. 
Annabel  saw  some  Surprise  Seeds. 

Annabel  went  back  to  the  store  and  bought 

some  Surprise  Seeds.  She  planted  the  seeds  herself  in  her 
mother’s  flower  beds. 


Mrs.  Blue  worked  in  her  flower  garden. 

the  Blues  went  to  visit  Annabel’s  Grand- 
mother. 


a funny  surprise  was  waiting  for  them. 

Vegetables  were  growing  in  the  flower  beds,  in  the 
window-boxes,  in  the  flower  pots  and  in  the  front  garden. 
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sing  Phonics 

ombination  OW  (cow,  snow)  — Print  on  the  chalkboard  the  words:  cow, 
)w,  now.  Ask  the  children  to  tell  in  what  way  these  words  are  the  same. 
:ave  the  ow  in  each  word  underlined.  Then  print  the  words:  flower  and 
wn.  Have  the  children  tell  in  what  way  these  words  are  alike.  Have  the 
v underlined.  Then  print  on  the  chalkboard  the  words:  snow,  show,  know, 
'owing,  following  a similar  procedure.  Recall  with  the  children  that  ow 
imetimes  sounds  the  way  it  does  in  snow.  Print  the  following  words  on  the 
lialkboard.  The  children  are  to  decide  which  sound  of  ow  the  word 
[i^ntains:  blow,  slow,  now,  flow,  flower,  own,  brown,  meadow,  owl. 

ipnsonant  Combinations  ch,  sh,  th  and  wh  — Seatwork  Activity:  Devise 
I ntences  to  review  the  consonant  combinations  using  the  following  words: 
Ijialk,  chick,  chain,  chair,  choice,  chose,  chop;  shade,  shed,  shy,  shelf,  ship; 
I in,  thick,  thunder;  wheat,  whirl,  whip. 

I sing  Word  Structure 

ifopping  e and  Adding  ing  — Present  the  following  phrases  to  check  the 
I cognition  of  words  where  the  e has  been  dropped  and  ing  added.  Have 
ich  phrase  used  orally  in  a sentence. 


She  was  leaving 
The  sun  is  shining 
I was  pasting  the  paper 
As  he  was  firing  the  gun  he 
He  is  always  promising 
Mother  was  baking 
We  are  moving  to 
She  is  hoping  to  get 


^ponic  Elements  — Ask  the  children  to  read  the  following  pairs  of  words  as 
; m print  them  on  the  chalkboard:  make,  lake;  ear,  hear;  face,  race;  Jack, 
■ jack;  tail,  nail;  sad,  glad;  car,  far;  cow,  how;  snow,  slow;  Jill,  still;  not,  got. 
f sk  how  the  pairs  of  words  are  the  same.  Have  different  children  underline 
j le  rhyming  endings  for  each  pair  of  words.  Have  the  children  supply  other 
I'  ords  that  rhyme. 
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Seatwork  Activity:  Explain  that  some  questions  have  more  than  one  answ< 


spring  summer  fall  winter 

At  what  time  of  year  could  you 

rake  the  leaves? 

knock  the  snow  off  the  gate? 

mail  a letter? 

sail  a boat  on  a lake? 

make  a funny  face  on  a snowman? 

bake  a cake? 

see  a farmer  cutting  wheat? 

crack  a plate? 

see  tracks  in  the  snow? 


EXTENDING  THE  LANGUAGE  EXPERIENCE 

A further  adventure  of  Annabel  might  be  written.  Annabel’s  grandmotf 
might  live  at  the  seaside.  This  would  give  children  an  interesting  bac 
ground  for  the  stories.  Cut-paper  window-boxes  with  flowers  and  vegetab! 
might  be  made  after  the  story  is  read. 
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36:  FUNNY  THINGS  HAPPEN 
TO  ANNABEL  BLUE 


Little  Indians 

Text  Pages  147-151 


OCABULARY 

fords  Introduced:  tepee,  blanket,  use,  can’t  (can  not),  both,  sniff,  pull  (full) 

,;Ieaching  the  reading  skills 

I lecognizing  and  Understanding  Words  — Chalkboard  Activity:  Have  the 
! ppils  use  each  of  the  following  phrases  orally  in  sentences.  This  activity 
deludes  all  the  words  introduced  in  Lessons  33  - 35. 


at  the  front  of  the  store 

sniff  the  roses 

to  buy  vegetable  seeds 

pulled  at  the  tepee 

to  visit  Mrs.  Young 

can’t  use  elephants 

both  blankets 

Annabel’s  kangarant 

bought  it  herself 

always  cut  there 

finished  making  an  elephoo 

we’ll  get  done 

to  plant  pumpkins 

paper  and  paste 

fleeing  Relationships  - Chalkboard  Activity: 


1. 

2. 


3. 


li 

|i 


4. 

5. 

6. 

7. 

8. 


Annabel  didn’t  want  to  play  house  because 

The  girls  ran  away  from  the  first  place  as  quickly  as 

they  could  because 

Ginger  was  afraid  to  stay  in  the  tepee  all  night 
because 

The  girls  were  afraid  when  they  heard  something 

sniffing  outside  the  tepee  because 

Both  girls  stayed  in  the  tepee  because 

The  tepee  came  down  because 

Prince  wanted  the  blanket  because 

The  girls  could  not  play  Indians  because 


inding  the  Main  Idea  — We  Can  Read  Magic  and  Make-believe,  page  82. 


Ilaking  Inferences  — We  Can  Read  Magic  and  Make-believe,  page  83. 
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Using  Phonics 

Consonant  Combinations  br,  cr,  dr,  fr,  gr,  pr,  and  tr-  Devise  an  activity 
which  the  following  attack  words  are  used: 

brother  (mother)  bright  (night)  crown  (down) 
free  (see) 

Combinations  ir,  er,  and  ur  — Print  on  the  chalkboard  the  words:  girl,  bir 
circus,  first.  Have  a line  drawn  under  the  parts  of  the  words  that  look  ar 
sound  the  same.  Explain  to  the  children  ir  often  has  the  sound  we  hear 
girl.  Have  them  apply  this  knowledge  to  get  words  such  as:  fir,  stir,  thir 
dirt. 

Follow  a similar  procedure  for  the  combination  ur,  using  the  known  wore 
fur,  hurry,  surprise.  Then  have  the  children  apply  this  knowledge  to  g 
words  such  as:  burn,  turn,  turnip,  purr. 

Then  teach  the  combination  er  using  the  known  words:  her,  summt 
dinner,  never,  mother.  Have  the  children  apply  this  knowledge  to  get  wor( 
such  as:  herd,  batter,  slipper. 

Then  print  on  the  chalkboard  the  words:  fur,  her,  bird.  Have  the  childrt 
note  that  ur,  er,  and  ir  all  have  the  same  sound. 

Using  Word  Structure 

Doubling  the  Final  Consonant  and  Adding  er- Print  on  the  chalkboard: 
I would  like  a bigger  candy. 

Circle  the  word  bigger.  Ask,  “From  what  word  does  bigger  come?”  Have 
child  underline  the  root  word  big.  Have  the  child  tell  how  the  word  big  w 
changed  into  bigger.  Print  on  the  chalkboard  the  following  sentences  ar 
have  them  read.  Have  the  children  circle  each  word  with  a double  co 
sonant  and  er  ending.  Then  have  them  underline  the  root  word. 

At  night  the  trapper  went  into  the  forest. 

Every  day  the  princess  became  sadder  and  sadder. 

The  more  the  king  ate  the  fatter  he  became. 

To  encourage  children  to  use  the  words,  have  them  reread  each  sentenc 
and  suggest  other  sentences  that  might  go  with  it  to  make  a story. 

Doubling  the  Final  Consonant  and  Adding  ed,  ing,  and  er  — We  Can  Rec 

Magic  and  Make-believe,  pages  83  - 85. 


138 


37:  WHENEVER 

(Poem) 

Text  Pages  152-153 


EADING  THE  POEM 

ead  the  poem  to  the  children.  Have  them  discuss  why  each  event  may 
lippear  to  be  funny  to  Annabel.  Have  children  tell,  or  draw  pictures  of, 
jinny  things  that  have  happened  to  them  at  home,  at  play,  at  the  store,  etc. 
mme  children  may  also  relate  the  adventures  of  funny  characters  they  see 
n television  and  in  the  comics. 


38:  FUNNY  THINGS  HAPPEN 
TO  ANNABEL  BLUE 

A Little  Too  Early 

Text  Pages  154-158 


OCABULARY 

, VordS  Introduced:  early,  breakfast,  having  (have),  bread  (head),  bag,  late 
fjate),  friendly  (friend),  watch,  together 

j[EACHING  THE  READING  SKILLS 

||loting  Detail  — Seatwork  Activity:  Have  the  children  read  each  of  the 
ibllowing  sentences  to  decide  whether  or  not  it  tells  about  the  story.  Explain 
jlhat  if  the  sentence  tells  about  the  story,  they  are  to  print  yes.  If  the 
I bntence  does  not  tell  about  the  story,  they  are  to  rewrite  it  so  that  it  does. 
I Remonstrate  with  a chalkboard  example. 

' 1 1.  Miss  Winters  and  the  class  were  talking  about  eating 

I a good  breakfast. 

I 2.  Mr.  Garden  said  that  the  children  could  have  lunch  at 

school. 

3.  The  next  morning  Annabel  had  a good  breakfast 
before  she  left  for  school. 
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4.  Mrs.  Blue  put  some  eggs  and  bread  into  a luneh  box 
for  Annabel. 

5.  Annabel  told  the  milkman  she  was  having  breakfast 
at  sehool. 

6.  When  the  milkman  was  a little  boy  he  always  had 
breakfast  at  school. 

7.  When  Annabel  got  to  her  classroom  she  was  late. 

8.  Mr.  Garden  was  very  friendly  and  made  breakfast  for 
Annabel. 

9.  Annabel  and  her  teacher  had  breakfast  together. 

Making  Inferences  — Seatwork:  Have  the  children  print  or  draw  tl 
answer  to  each  question. 


1.  I am  a home  but  I am  not  made  of  wood  or  bricks. 
The  Indians  lived  in  me  a long  time  ago. 

What  am  I? 

2.  I am  a vegetable. 

If  you  plant  my  seeds  they  will  grow  into  something 
big  and  orange. 

Sometimes  children  make  me  into  a funny  face. 

What  am  I? 

3.  You  will  find  me  on  a bed. 

I am  used  more  in  winter  than  in  summer. 

Annabel  made  me  into  a tepee. 

What  am  I? 

4.  I am  a vegetable. 

I am  small  and  green. 

I once  helped  a prince  find  a real  princess. 

What  am  I? 

5.  I am  not  a real  animal. 

I am  made  out  of  paper. 

I have  the  head  of  an  elephant  and  the  rest  of  me  is  a 
kangaroo. 

What  am  I? 
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'awing  Conclusions  — We  Can  Read  Magic  and  Make-believe,  pages  86- 
. As  a language  activity  have  the  children  tell  or  write  another  further 
venture  of  Annabel. 

illowing  Directions  — We  Can  Read  Magic  and  Make-believe,  pages  88- 


>ing  Phonics 

iwels  (review)  — Chalkboard  Activity:  Print  in  four  columns  the  words: 
ig,  path,  bank,  plant;  ten,  bent,  best,  left;  pot,  cot,  off,  shop;  sit,  jig,  six, 
p.  Have  the  children  recall  that  when 'there  is  only  one  vowel  in  a word 
3y  should  try  the  short  sound  first.  Continue  until  a chart  similar  to  the 
lowing  is  completed  on  the  chalkboard. 


insonant  Combinations  bl,  cl,  fl,  gl,  pi,  and  si  - Devise  an  activity  in 
gich  the  following  attack  words  are  used: 

claw  (saw)  float  (coat)  flap  (sap)  flour  (our) 

I plenty  (twenty) 

)mbinations  ar,  er,  ir  and  ur  — Review  with  the  children  the  combinations 
, ir,  ur.  (See  Lesson  35.)  Recall  that  these  combinations  often  have  the 
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same  sound.  Then  print  on  the  ehalkboard  the  words:  car,  barn,  farm,  pai 
garden,  barks,  and  have  them  read.  Have  a line  drawn  under  the  parts 
the  words  that  look  and  sound  the  same.  Explain  that  ar  often  has  the  soi 
we  hear  in  car.  Have  the  children  apply  this  generalization  to  get  wo 
such  as:  arm,  cart,  card,  carpet. 

Using  Word  Structure 

Adding  the  Suffix  ly  — Ask  the  children  to  read  the  following  sentence 
you  print  it  on  the  chalkboard: 

Annabel  met  the  friendly  milkman  on  her  way  to  school. 

Have  the  sentence  read  orally.  Ask,  “From  what  word  does  friendly  com 
Have  a child  underline  the  root  word  friend.  Have  a child  tell  how  the  w 
friend  was  changed  into  friendly.  Print  on  the  chalkboard  the  follow 
sentences  and  have  them  read.  Have  the  children  circle  the  word  with 
ly  ending  and  underline  the  root  word. 

1.  He  shook  his  head  sadly. 

2.  I will  gladly  give  you  my  raincoat. 

3.  The  troll  spoke  gruffly  to  the  goats. 

The  children  are  to  number  each  word  in  column  B to  match  its  root  w 
in  column  A. 


A 

B 

1. 

great 

sadly 

2. 

poor 

likely 

3. 

like 

queenly 

4. 

sick 

lastly 

5. 

queen 

greatly 

6. 

king 

sickly 

7. 

bad 

kingly 

8. 

glad 

badly 

9. 

sad 

poorly 

10. 

last 

gladly 
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39:  FUNNY  THINGS  HAPPEN 
TO  ANNABEL  BLUE 

Annabel's  Cowboy  Show 

Text  Pages  159-163 


OCABULARY 

!)rds  Introduced:  sleepy  (sleep),  television,  Bill  (Billy),  ranch,  rode,  star 
^r) 

[ACHING  THE  READING  SKILLS 

eing  Relationships  - Seatwork  Activity:  Have  the  children  find  a word 
: phrase  in  column  B which  goes  with  each  word  in  column  A. 


A 

B 

bread 

a boy  or  girl 

elephant 

an  Indian  home 

pea 

a place  where  a cowboy  works 

pumpkin 

a big  grey  animal 

ranch 

a place  where  bees  live 

store 

an  orange  vegetable 

tepee 

a place  to  buy  things 

watch 

a green  vegetable 

child 

something  that  shows  what  time  it  is 

hive 

food  for  breakfast 

^serving  Sequence  — Seatwork  Activity:  Have  the  children  number  the 
lowing  sentences  in  the  order  in  which  they  happened  in  the  story. 

Then  Annabel  fell  asleep. 

: When  she  opened  her  eyes  the  cowboy  show  was 

' over. 

! Mrs.  Blue  said  she  could  watch  the  cowboy  show 

! until  nine  o’clock. 

At  the  ranch  Annabel  rode  on  King  with  Cowboy 

! Bill. 

On  Friday  night  Annabel  wanted  to  stay  up  to 

watch  television. 
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All  at  once  Annabel  heard  a voice. 

Then  Annabel  rode  and  rode  on  White  Star  by 

herself. 

Annabel  grew  sleepy  as  she  watched  television. 

Before  Annabel  knew  what  was  happening  she  was 

at  the  ranch. 

Noting  Detail -We  Can  Read  Magic  and  Make-believe,  pages  90- 
Have  the  children  select  from  the  television  guide  on  page  90  a show  f 
would  like  to  see.  Have  them  draw  a television  set  and  a picture  from 
show  on  the  screen.  Under  the  picture,  have  them  print  the  time  of 
show,  and  tell  a story  about  it. 

Recalling  Events  — We  Can  Read  Magic  and  Make-believe,  pages  92- 

Consonants  (hard  and  soft  c)  - Seatwork  Activity:  The  children  are 
complete  each  of  the  following  sentences,  using  a word  that  contains  a ; 
c.  Explain  that  they  are  to  make  each  sentence  as  interesting  as  possible 


1.  We  caught  some 

2.  You  may  have  your 

3.  On  his  paper  the  boy  can 

4.  He  could  not  see  his  mother  but  he  could  hear 

5.  The  story  began  with  the  words  “ 


6.  The  beautiful. 


choice 

mice 

Come 

Once 

cake 

pick 

calling 

cats 

voice 

trace 

princess 

cut 

Using  Phonics 

Vowel  y — Recall  with  the  children  the  names  of  the  vowels.  Print  them 
the  chalkboard.  Have  the  children  identify  the  short  vowel  sounds  in 
words:  hat,  hot,  hit,  hut,  hen,  and  the  long  vowel  sounds  in:  gate,  h( 
green,  miee.  Recall  that  every  word  has  a vowel  sound  in  it.  Say,  “Listei 
these  words.  What  vowel  sound  do  you  hear  in  the  words:  my,  by,  fry,  t 
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len  print  these  words  in  a column  on  the  chalkboard,  having  a child  read 
1 3m  as  you  do  so.  Then  ask,  “What  letter  in  these  words  makes  the  long  i 
and?”  Draw  a line  under  each  y.  Explain  that  sometimes  the  letter  y is  a 
wel  and  has  the  long  sound  of  i. 

y,  “Each  of  the  words  that  I am  going  to  say  now  has  two  vowel  sounds, 
sten  to  these  words  to  find  out  what  vowel  sound  you  hear  at  the  end  of 
13  words.”  Say  the  words:  happy,  story,  candy,  sleepy,  Billy.  Then  print 
f 3se  words  in  a second  column  on  the  chalkboard,  having  a child  read  them 
!you  do  so.  Then  ask,  “What  letter  in  these  makes  the  long  e sound?” 
;aw  a line  under  each  y.  Explain  that  sometimes  when  y is  a vowel  it  has 
13  long  sound  of  e. 

jint  to  the  column  of  words  in  which  y has  the  long  sound  of  i.  Ask,  “How 
imy  parts  do  you  hear  in  each  of  these  words?  What  vowel  sound  does  the 
lave  in  words  with  one  part?”  Point  to  the  second  column  of  words.  Ask, 
low  many  parts  do  you  hear  in  each  of  these  words?  What  vowel  sound 
lies  the  y have  at  the  end  of  words  with  more  than  one  part?”  Have  the 
ildren  apply  these  generalizations  to  get  words  such  as:  windy,  roomy, 
assy,  feathery,  sly,  shy. 

I'Wels  (review)  — Wc  Can  Read  Magic  and  Make-believe,  page  94. 


>ing  Word  Structure 

lubling  the  Final  Consonants  and  Adding  ed,  ing,  and  er  — Seatwork 
tivity:  The  children  are  to  complete  each  sentence  by  choosing  the 
rrect  word  from  the  words  listed.  Children  may  answer  the  questions 
ally  or  in  writing. 


1. 

Do  you  help  your  mother  with  the  ? 

2. 

Are  you 

to  take  a trip  in  the  zoo? 

3. 

The  squirrel  was 

under  the  big  box. 

4. 

Is  Cowboy  Bill 

on  a real  television  show? 

5. 

The  car 

in  front  of  Bill’s  house. 

6. 

Who  is  the  best 

in  thp  class? 

shopper 

starring  planned 

stars 

runner  stopped 

planning 

trapped  shopping 
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EXTENDING  THE  LANGUAGE  EXPERIENCE 


Read  selections  similar  to  the  Annabel  stories  for  enjoyment.  Some  s 
gested  titles  are;  And  To  Think  That  I Saw  It  on  Mulberry  Street  by  ' 
Suess  (Copp  Clark),  The  Carrot  Seed  by  Ruth  Krauss  (Longmans),  Cah 
the  Wonder  Horse  by  Virginia  Lee  Rurton  (Thomas  Allen). 

Can  You  Read?  Test  Activities  — We  Can  Read  Magic  and  Make-belie 
pages  95  - 96. 


40:  MY  BEST  FRIEND 

(Poem) 

Text  Page  164 

READING  THE  POEM 

Children  might  like  to  discuss  funny  things  their  younger  brothers  or  sisl 
do.  They  may  remember  having  imaginary  pets  or  friends,  and  they  n 
have  heard  a younger  member  of  the  family  playing  with  an  imagin 
companion.  They  should  appreciate  that  the  imagined  friend  usually  can 
anything.  The  poem  should  be  read  and  the  illustrations  discussed. 

EXTENDING  THE  LANGUAGE  EXPERIENCE 

The  topic  My  Best  Friend  may  be  used  in  a number  of  ways  to  stimu' 
creative  writing.  Stories  may  be  written  about  a real  or  imagined  I 
friend.  A review  of  stories  in  the  first  part  of  the  reader  may  be  elicited 
calling  for  stories  such  as:  Rinaldo’s  Best  Friend;  Silver  Cloud’s  Best  Frie 
Annabel’s  Best  Friend;  Ginger’s  Best  Friend.  In  preparing  for  writing,  toj 
should  be  discussed  and  children  should  be  given  a choice  of  subjects.  Of 
the  topic  should  be  considered  several  days  in  advance  of  the  actual  writ 
to  give  children  a chance  to  assemble  their  ideas.  In  writing  stories,  child 
should  be  allowed  to  refer  to  their  readers  for  vocabulary. 
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